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ABSTRACT OF THESIS

AN EVALUATION OF THE BOY SCOUT PROGRAM IN ITS EFFECTIVENESS
TO PREPARE ADOLESCENT BOYS TO BECOME HEALTHY,
RESPONSIBLE AND PRODUCTIVE YOUNG ADULTS

A review of the current literature indicates that the numbers of troubled
and delinquent youths are increasing. Community-based youth programs, such
as the Boy Scouts of America, can be a valuable resource in the healthy
development of youth. The purpose of this research study was to evaluate the

effectiveness of the Mid-lowa Boy Scout program in helping adolescent boys
become healthy, responsible, contributing members of society.

One hundred, self-administered questionnaires were sent to a crosssample of former Boy Scouts in the Mid-lowa Council, who had turned 17 years
of age according to the troop records of 1985-1987. Findings from this

questionnaire showed that, while the respondents reported an average number
of health-compromising behaviors, they were also found to be above average in
educational levels, income, leadership, and other productive and responsible

behaviors. Respondents also attributed the development of personal skills and
traditional values to Scouting.

Delores Crum

May 15, 1996
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INTRODUCTION

I.

OVERVIEW OF THE THESIS

Adolescents are at-risk of not achieving productive adulthood. Many
contribute this to a lack of character development in adolescents due to a
deterioration of the family, church, and school as moral educators as well as a
lack of morality in society as a whole. The literature review indicates that what is
needed for youth are adult led, community-based youth organizations that
provide youth with needed support and resources and which connects them to

the community. This thesis broadly introduces some of the risks adolescents
face as well as some of the opportunities for character development that
community-based youth development programs offers to our youth. lt then
presents a study that was done in cooperation with the Mid-lowa Council Boy
Scouts of America that evaluates the effectiveness of this program in working

with youth.

A.

STATEMENT OF THE PROBLEM
Adolescents may be one of this country's most valuable resources, for

today's young people will become the parents, workers, citizens, and leaders of

tomonow. Yet, millions of today's adolescents are not developing into the
responsible members of society that is needed to lead this country into the future
(Carnegie, 1992). A recent study by the Carnegie Corporation (1992)
demonstrates the severity of this problem. This study found that 25a/o af

American adolescents, age 1O-17 years, ere at serious risk of not achieving
productive adulthood and another 25o/o are at moderate risk for living
unproductive and unfulfilling lives. 'This means that almost half of adolescents
today are facing futures filled with unemployment, poor health, a lack of financial
resources, and criminal activity because they lack the development of the skills
and resources they need to overcome these obstacles and be successful in life.
Moreover, it is unlikely that these adolescents will take a responsible role in their
1

communities as exemplified by obeying the law, voting in elections, helping

others, or participating in projects to make their community and the world a
better place.

American society pays a heavy price for these growing numbers of
adolescents as their lack of development leads to diminished economic
productivity, increasing crime rates, an increasing dependency on welfare, and
an increasing utilization of health care (Camegie, 1992). lt also leads to a
hidden cost of lost ingenuity, creativity and resourcefulness that, in the past, has
been the resources that made this country the world power it is today and

continues to keep us on the cutting edge of technology. Lastly, there is an
immense moral and social cost that results from the absorbtion of millions of

alienated young people with predictably bleak and unfulfilling lives into society.

A review of the literature provides statistics which demonstrate that
adolescents are also facing increasing problems of teenage pregnancy,
violence, juvenile delinquency, suicide, substance abuse, and increasing

homicides (Benson, 1993; Harris & Associates, 1995; Astor, 1995; Ward, 1995;
Schwartz, 1988; Wynne & Hess, 1987; Short & Simeonsson, 1986). Wynne &
Hess (1987) argue that these multiple problems that face youth today are not so
much due to increasing external demands on youth, such as more obligations or

responsibilities, but rather, are due to changes in the psyches of youth cohorts,
a decrease in the character traits of persistence and application, and a decline
in moral development within American society. Others also support this

contention, stating that the increasing problems of youth are due to a lack of
moral development, not only in youth, but in society as a whole (Ryan & Lickona,
1987; Camegie, 1992; Heschinger, 1992; Johnson, 1987).

Traditionally, the guidance and support that adolescents need for healthy
development came from the three main institutions of American society: the
2

family, the church, and the school (Ryan & Lickona, 1987). These institutions
provided adolescents with caring adults who provided moral guidance, acted as
role models, and were responsible for the transfer of societal norms and

traditions. However, fundamental changes in the family, changing church
ideology, and the well-documented shortcomings of American public education
which have occurred over the last three decades, have undermined these
institutions as central sources of healthy grovuth for adolescents (Carnegie,

1992). As a result of these changes, adolescents today find that, at the time
when they are most vulnerable and in need of guidance and support from adults,
there is a diminishing number of caring adults who are available to them
(Hechinger, 1992).

Demonstrating the shortage of caring adults available to youth is a study

done by the Carnegie Corporation (Carnegie, 1992) which demonstrated the
lack of parental support available to many adolescents today. This study found
that, out of 1,000 adolescents surveyed, most reported spending only an
average of five minutes a day exclusively with their fathers and twenty minutes a
day with their mothers. This study also found that the amount of time an

adolescent spends with either parent decreases for those living in single parent
homes and for those living at lower socioeconomic levels. Moreover, a l gBB

National Education Longitudinal Study that surveyed 25,000 eighth graders,
found that 27% of the responding adolescents indicated that they typically spend
two hours or more at home alone each day (Camegie, 1992). The study also
reported that the lower the socioeconomic status of the household, the more
likely the adolescent will be alone for three hours or more each day.

Both of these studies had also reported that the unsupervised hours that
many adolescents experience occur immediately after school, before parents
return from work (Camegie, 1992). Carnegie (1992) also reported on another
study which indicated that these unsupervised after-school hours represent a
3

period of significant risk for adolescents. This study found that it is during these
unsupervised hours that adolescents often engage in risky and even illegal
behavior such as engaging in sexual intercourse or experimenting with drugs,
alcohol and/or tobacco. As a result, the study found that eighth graders who

were left alone unsupervised for eleven hours or more per week were at twice
the risk for substance abuse.

Even when adolescents are with parents or other adults, many fail to use

the time they spend together constructively (Camegie, 1992). Often, watching
television is the only activity adolescents share with parents or siblings. \ffhile
this activity may seem harmless, it can also be destructive (Camegie, 1992).
Passively watching television deprives adolescents of the opportunity to leam

new skills while exposing them to the murder, violence and sexual activity that
are frequently portrayed in TV programs, often with no negative consequenres.

Through television and other media, adolescents are also bombarded by
messages that glorify casual and unprotected sex, portray alcohol and cigarettes

as symbols of maturity, hold out the accumulation of consumer goods as a
measure of success and status, and suggests violence as a means of achieving

ends (Camegie, 1992; Hechinger, 1992; Johnson, 1987).

Adolescents need a variety of stimulating, constructive experiences that
can prepare them for passage to competent, mature adulthood. (Carnegie,

1992). These experiences need to focus on helping adolescents acquire an
enduring self-esteern, inquiring habits of mind, reliable human relationships, a
sense of belonging to a valued group and a feeling of usefulness within their
small groups as well as within the larger communiry. Therefore, society needs to

provide social structures that will arm adolescents with basic life skills such as
effective decision making, effective coping skills, effective communication skills,
and the social skills for developing fulfilling relationships. (Hechinger, 1992).

4

B. VISION

OF WHAT YOUTH NEED

Adolescence, ". . . is the bridge between a childhood surrounded by
networks of external support, and adulthood, in which these networks are
partially supplanted by the internal checks and balances that enable the
individual to make wise choices when beyond the reach of childhood's protective
cocoon" (Benson, 1993, p.

7). To develop healthy, responsible, productive

youth, communities need to increase youths' external and internal assets and
their prosocial behaviors while decreasing their deficits and anti-social behaviors
(Benson, 1993). Young people need to be provided with interlocking systems of
support, control, and stnucture -- via family, schools, religious institutions, and
community organizations

-

where they can constantly interact with caring,

principled adults. "These patterns of support, control, and structure function as
extemal assets, providing young people with webs of safety and love important
for stimulating and nurturing healthy development" (Benson, 1gg3, p. Z).
Unfortunately, a cross-sectional look at American society indicates that
the recent trend *. . . is a decline in the amount of time, attention, and guidance
given by parents and other caring adults to our youth. Efforts to 'make ends
meet' in often fast-paced and demanding lifestyles too frequenily result in the
loss of positive role models for our children'(Harris, 1995, p.

1). Hence, the

final outcome is manifested by deteriorating values, feelings of alienation, and
often damaging antisocial behavior.
Though

u.

. . many attempts to change families, schools, and other

institutions have operated in isolation, they have had only limited success" (Blyth
& Roehlepartain, 1993, p.8). The review of the literature also demonstrates that
one sector alone, such as the family or the school, cannot by itself provide all

the ingredients necessary for positive youth development (Benson, 1gg3;
Camegie, 1992; Blyth & Roehlepartain, 1993; Benson et al., 1987). Therefore,

".

. . for meaningful change to occur, multiple, interconnected forces of the
5

community must begin to share a common vision and agenda for youth" (Blyth &
Roehlepartain, 1993, p 8).

ln 1990, the Carnegie Counci! on Adolescent Development convened a
26 member Task Force on Youth Development and Community Programs
(Carnegie, 1992). This task force conducted a two year study that included: an
extensive literature review; focus group discussions with adolescents; interviews
with youth development leaders; site visits to programs and organizations; and a
survey of independent youth agencies. The task force concluded that
community-based youth development organizations represent a valuable
national resource with considerable untapped potential. lt found that community
organizations can provide rewarding experiences for youth. They can also
provide opportunities for adolescents to socialize with peers and adults, to learn
to set and achieve goals, to compete fairly, to win gracefully, to resolve disputes
peaceably and to recover from defeat.

The experiences that community-based youth development organizations
provide will enable adolescents to acquire the life skills necessary to
communicate effectively, to make decisions, to solve problems, to make plans,
and to set goals for education and careers (Carnegie, 1992). They can also give

adolescents a sense of importance, fulfillment, and belonging. As the Carnegie
task force reported, 'Participation in intensive, well-planned, out-of-school
activities can promote development of what one child development researcher
calls 'the other three R's: resourcefulness, responsibility, and reliability.' Nonschool hours are the proving ground on which young people test and master
their own interests, thus developing the skills and confidence that promote the
other three R's " (Camegie, 1992, p. 35).

What is recommended, then, is to involve all youth in community-based,
youth development programs that connect youth to adult mentors, provide

6

quality after school care, place a premium on the development of positive
values, involve youth in helping projects and build social competencies
(Carnegie, 1992; Blyth & Roehlepartain, 1993; Benson et al., 1g87; Benson,
1993; Hawkins, Jenson, Catalano, 1988; Kelley, 1993; Astor, 1gg5; Ward, 1gg5;
Short & Simeonsson, 1986). Many other studies also recommend that youth-

service groups need to be based on a curricutum that focuses on life-skills
training, citizenship, decision-making skills, interpersonal skills, problem-solving
skills, communication, assertiveness, time management, and social influence
networks (Power, 1987; Wynne, 1gB7; Lickona, 1gB7; Astor, 1gg6; Ward, l gg5;
Prakash, 1987; starratt, 1987; Pendry & Hartshorne, l gas).

'Young adolescents can, in short, be left adrift or they can be involved in
community-based programs that are fun and that help them achieve the
developmental tasks of youth. Vastly understudied and largely ignored in public
policy debates, these programs and organizations deserve society's attention
and critical appraisal' (Carnegie, 1992, p. 1 1).
These community-based youth development organizations, which rank
second only to public schools in the number of young people they reach each
year (Carnegie, 1992), can have significant effects on healthy development. yet
little is known about these organizations, what they do, whom they serve, how
effective they are, or future strategies that might enhance their role (Carnegie,

1992). Though the literature abounds with formal and informal writings on
various programs, few of these writings are based on empirical research. As the
Camegie Task Force on Youth Devetopment and others (Prakash, 1gB7;
Kleinfeld & Shinl<win, 1983) determined, well designed and executed research
studies that examine the efficacy of these approaches are severely lacking in
professional literature today. Therefore, the intent of this study is to contribute
to the professional literature by conducting research on one of the oldest and

largest community-based youth program, the Boy Scouts of America (BSA).
7

II. RESEARCH PURPOSE AND

SIGNIFIGANCE

Throughout its eighty-five year history, the BSA has worked with millions
of boys in this country alone teaching them responsible citizenship, physical and
mental development, and character guidance. The BSA{1994) states that its

mission is to "serve others by helping to instill values in young people . . . to
prepare them in other ways to make ethical choices over their lifetimes . . . and

to help them achieve their full potential" (p. 1).

Many have described the BSA program as being a well-rounded youth

development program that targets all youth, not just those who are currently
identified as at-risk (Hanis, 1995; Kleinfeld & Shinkwin, 1983; Oglesby, 1995;
Parenti, 1993; Steg, 1995; Pendry & Harsthorne, 1935). These authors go on to
state that the BSA provides youth with a sense of belonging to a group, access

to caring adults, community support, and many opportunities for the
development of social competencies and other life-skills. Furthermore, over the
years, the BSA program has been adapted to integrate special populations such
as the mentally and physically challenged into its regulartroops (Oglesby, 1995;

Parenti, 1993). lt has also recently expanded and adapted its program to
address the needs and challenges of inner city youth and at-risk youth,

successfully providing these youths with new opportunities for achievements
(Parenti, 1993; Oglesby, 1995; Steg, 1995).

Other, more cunent authors (Parenti, 1993; Oglesby, 1995; Hanis &
Associates, 1995; Kleinfeld & Shinl<rryin, 1983) cite severa! reasons for the BSA's
success with adolescents. ln the opinion of these authors, the BSA provides
boys with a sense of belonging, fosters service to the communaty, fosters

citizenship, and teaches leadership skills among the participants. The BSA was
also found to broaden the boys' interests, encourage hobbies, explore vocations,
sport athletic contests, encourage individual projects and provide recognition for

individual accomplishments. As Pendry & Hartshome (1935) state, 'The BSA is

I

an organization that uses the interests and activities common to boys of ages

twelve to eighteen years, and the environment and lore of home, city, or country
Iife, the open trail and ffimp life as basis for grovuth in charactef'(p.11). Though

this was written over sixty years ago, it is stilljust as applicable today as it was
then.

ln addition to these statements, a study by Hanis & Associates (1995)
found that, of boys who participated in Scouting for five years or more, 98%
graduated from high school (as compared to 83% of non-Scouts),

4}o/o

graduated from college (as compared to 16% of non-scouts), and 33 % had an
annual income of $50,000 or more (as compared to

17o/o

of non-scouts). As

significant as these findings are, it must be noted that the differences between
Scouts and non-Scouts may be attributed to a self-selection process rather than

the Scouting program alone. This is to say that it is unknown whether or not
these responding Scouts were predisposed to succeed due to other factors
outside the Scouting program. For this reason, empirical based studies are

needed on the BSA in order to determine how the BSA program influences the
positive development of adolescents.

The BSA was selected for study because of its experience as a youth
program, because it reaches millions of youths, and because it is betieved to
provide many benefits such as those discussed earlier. The BSA was also
selected because the researcher has worked within the BSA and found that the
program had a positive effect on the development of boys. Therefore, the
researcher wanted to test if this positive experience with the program held true

for all youth. Also, as the Carnegie Task force states, strong research-based
studies on organizations such as the BSA are needed to determine the
program's effectiveness, strengths, weaknesses, and any future strategies that
may enhance its role. lt is also hoped that this study will provide information
such as effective approaches to working with youth, deficits or gaps in services

I

provided to youth, effective ways of building and utilizing community supports,

and methods or programming that may be used in a variety of interventions.

The purpose of this study is to evaluate the effectiveness of the Mid-lowa
Council Boy Scout program in preparing adolescent boys to become healthy,
responsible, productive adults vyho are contributing members of society. The
study will seek to determine if adults who had participated in the Boy Scout
program as adolescents are responsible members of their community by probing

how many continue to live the Scout values of service to God, to community, and
to country. lt will probe how many of these adults lead healthy lives by probing
their use of alcohol, drugs and tobacco as well as the amount of time they
participate in recreational activity. The study will also determine the productivity
of these adults by asking questions pertaining to their ernployment, their

educatlon level, their participation in church, community and other organizations,
and their helping behaviors toward others. Lastly, the study will probe the

adults' perceptions of their Scouting experience to determine the effects that
Scouting has had on their lives.

III. RESEARGH QUESTIONS
This research study will atternpt to answer the following questions:

1) How successful

is the Mid-lowa Council BSA in enabling youth to meet the

challenges of our society and become healthy, responsible, productive
citizens?

2) What are the respondents' perceptions of the Scouting program?
3) How many of the respondents continue to live the Scouting values of service
to God, to country and to community?

10

L]TERATURE REVIEW

I. ADOLESCENCE: A PERIOD
A. THE RISK

OF GREAT RISK AND OPPORTUNITY

The word adolesce nce is derived from the Latin verb ado/escere, which
means "to grow into maturity" (Zastrow & Kirst-Ashman, 1994). lt is a cultural
concept that refers to the time of life between childhood and adulthood.

Adolescence, is a critical time of physical, cognitive, and psychosocial

development. lt is a time when adolescents prepare to take their place in an
adult world as responsible members of society (Bakken & Romig, 1994).

During this life stage, adolescents struggle to adjust to the many physical
changes that accompany the onset of puberty as well as to develop their own
identity and find their own place in this world. Due to the insecurities that
accompany these changes, adolescents are profoundly influenced by their
experiences with others at home, at school, and in their neighborhoods and
larger communities. ln their struggle to develop their own identity adolescents

venture away from parents and home to explore what the larger world has to

offer. They begin to explore new behaviors and are exposed to new inftuences,
both positive and negative. These experiences and explorations of adolescents
help to shape the kind of adults these adolescents will become and sets the
stage for the remainder of their life course (Camegie, 1992; Hechinger, 19g2;

Erikson, 1968). Therefore, to prevent the permanent formation of damaging
behaviors, it is important that communities provide adolescents with the
resources, structures, and support they need to become healthy, responsible,
and productive adults. (Camegie, 1992; Hechinger, 1992).

However, social workers and others who wcrk with young people today

find that, instead of preparing to become responsible adults, many adolescents
are struggling to deal with mounting problems of teenage pregnancy, violence,
11
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juvenile delinquency, suicide, substance abuse, and increasing homicides
(Benson, 1993; Harris & Associates, 1995; Astor, 1995; Ward, 1995; Schwartz,
1988; Wynne & Hess, 1987; Short & Simeonsson, 1986). The severity of these
problems can be seen in various statistics concerning the behaviors of youth.

These statistics show that

27o/o

of youth between grades 6th through 1zth,

reported committing one or more acts of vandalism during the last 12 months,
while one out of five reported stealing something one or more times (Benson,
1993). n addition, 640/o of adolescents reported that they had .hit" or 'beat up"
f

another adolescent in the last 12 months, while 16% had been involved in sixor
more fights (Benson, 1993). Nearly 15o/o of these young adolescents have used
alcohol frequently and approximately

8o/o

have reported frequent drug use

(Benson, 1993; Hanis & Associates, 1995),

A further breakdown of these statistics shows that boys report

considerably more alcohol and marijuana use than girls (Benson, Williams, &
Johnson, 1987). lt also shows that experimentation with alcohol most often
begins among Sth graders than in any other grade. ln fact, during the last 12
months,22o/o of Sth graders reported having used some alcohol (Benson et al.,

1987). By the time students reach 9th grade, 83% have used alcohol at some
time in their life; 55% have attended a party where there is alcohol; and 38% of
all young adolescents grades 6 through 12, have used marijuana (Benson,
1993; Benson et al., 1987).

The literature also reports that suicide is now the second leading cause of
death amongst youth aged 15-24 years old (Ward, 1995; Schwartz, 1988;

Wynne & Hess, 1987). Multiplying this problem are statistics provided by The
Prevention Center of Los Angeles which estimates that 50% of all accidental
deaths may actually be suicides rather than accidents. ln addition, it is
estimated that for every completed suicide, another 50 to 100 yourths have
attempted suicide (Ward, 1995). Data collected by a recent study done by
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Benson (Benson, 1993) supports this. This study found that

13o/o

of the 6th to

1zth grade students surveyed had recently contemplated suicide and another
15o/o

reported having had recent episodes of severe depression. Even the

youngest children are not protected as over 2AO suicides are reported each year
in the U.S. for children under age 12 years (Ward, 1gg5).

B.

LIFE ATTITUDES AND BEHAVIORS

ln a study conducted by Search lnstitute of Minneapolis (Benson, 1993),
46,799 - 6th to 12th grade students in 111 communities throughout 25 states,
mainly in the Midwest, were given self-report surveys to determine their internal
and external assets, the number of deficits in their lives, and the number of
prosocial and at-risk behaviors they engaged in. The results from this study
demonstrated the need for a community to provide youth with the nurturing

assets they need to foster responsible, prosocial behaviors, while working to
diminish their many deficits and at-risk behaviors.
1. Deficits
Deficits were defined in the study as those external conditions that an

adolescent has little control over such as hedonistic vatues, abuse, neglect,
indifference, poverty and hunger (Benson, 1993). Of the ten deficits included in
the study, two were victimization experiences such as sexual or physical abuse;
four were negative influences such as drinking, television overexposure,
negative peer pressure, or parental chemical addiction; and the last four
included hedonistic values, social isolation, stress, and being left at home alone.
The average number of deficits each individual experienced increased from 1.9
in 6th grade to2.7 by grade 12. Four deficits

- being left alone at home,

attending parties where alcohol is served, stress, and sexual abuse

- were

found to strongly increase with each increase in grade level. Television overuse
was the only one that decreased dramatically with each increase in grade, going
from

54o/o in

6th grade to 28% in 12th grade. Only 8% of the total number of
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respondents reported having none of these deficits, while the majority reported
having at least two or more (Benson, 1993).

Each of these ten deficits were associated with at-risk behavior, in that,

those students reporting a deficit also reported a significantly higher number of
at-risk indicators (e.9. , frequent alcohol use, cigarette use, attempted suicide,
sexual activity) than those not reporting the deficitl (Benson, 1993). One

possible explanation for this correlation is that deficits may interfere with the
development of internal assets. Another possible explanation is that some
deficits, such as peer pressure or parties where alcohol is served, may provide
rewards for certain at-risk behaviors, thus, encouraging those behaviors. Lastly,
some deficits may signal the presence of dysfunctional dynamics in family life

that needs to be identified and addressed in order to reduce at-risk behavior
(Benson, 1993).

2. At-Risk Behaviors
At-risk behaviors in Benson's study, included twenty behaviors that
potentially limit the physical, psychological, or esonomic well-being of an
adolescent (Benson, 1993). These twenty behaviors were grouped into nine
categories or domains which included: alcohol, tobacco, illicit drugs, sexuality,
depression and suicide, antisocial behavior, school, vehicle safety and eating
disorders, all of which were found to increased over age. It was estimated that
in a typical high school, Aoalo of all students in grades

I

to 12were at risk in

three or more of these areas. These results must be considered profoundly
disturbing, "For we are not reporting, here, single incidences of adventure or
experimentation, but persistent pattems of health-compromising and futurejeopardizing choices' (Benson, 1993, p. 52). Moreover, "These clusters suggest

' Note: deficits and assets do not fully explain at-risk behavior- Other factors such as family
income, specific family discipline styles, school dynamics, and exposure to particular kinds of
prevention programs may also influence at-risk behavior.
14

that effective prevention and intervention programs must address multiple
behavioral areas as well as the underlying social and cultural dynamics that give
rise to such prevalent risktaking" (Benson, 1gg3, p. 4g).

3. Assets
ln Benson's study, external assets were defined as the networks of care
and support that an adolescent had to depend on such as family, parents, or
other adults, as well as the amount of parental-control the adolescent
experienced in the form of parental standards, family rules, and discipline
(Benson, 1993). lnternal assets were defined as the positive commitments,
values, and social competencies, such as educational motivation and
commitment, decision-making skills, social skills, self-esteem, or assertiveness
that the adolescent possessed and which are needed for positive development.

These commitments, values, and competencies foster an adolescent's positive
development by helping them thrive competently and responsibly on their own
(Benson, 1993).

Benson's study (1993) demonstrated that as adolescents advance in
years, they lose a number of their positive assets. Those assets that dropped

substantially are: family support, parent involvement, parental standards,
parental discipline, church or synagogue involvement, values toward helping
people, values toward sexual restraint, and concern for world hunger. One of
the reasons cited for the decrease in positive values is that, as adolescents get

older, they are often left on their own for longer periods of time and, therefore,
Iack the adult support and control they need.
Five asset themes have been identified which differentiate adolescents

who are thrivers from those who are at-risk or non-thrivers (Benson, l ggg).
Thrivers are much more likely to be connected to adult-led structured youth
programs such as those sponsored by churches, school organizations, or
15

community organizations. They were also more likely to have families that

exercised control through parental standards and discipline, to hold strong
educational commitments, and to hold positive values. Lastly, these adolescents
were found to be surrounded by adult care, concern, and support in both the
family and school contexts. lt is clear from this, then, that adolescents benefit
not only from positive family dynamics but also from a positive connection to

other systems of support outside the family. This indicates that by focusing on
strengthening the ability of families, schools, and other institutions to provide
strong support and control, one can help nourish the kinds of commitment,
values, and competencies in adolescents that are necessary for healthy choicemaking (Benson, 1993).

4. Prosocial Behavior
Prosocial behaviors were defined by Benson (1993) as those behaviors,
such as acts of interpersonal kindness, or donations of time or resources to

charitable organizations, which develop an adolescent's prosocial disposition by
encouraging and rewarding personal involvement in helping others. Based on
this definition, Benson's study found that prosocial behaviors fostered specific
characteristics in young adolescents that are associated with a sense of

mmmunity rather than the personalism that is so prevalent among youth. These
characteristics include: a) having a value orientation that shows concem for
people; b) having high motivation for achievement; c) possessing an acceptance
of traditional moral values; d) having a nurturing, affectionate, democratically

controlled family; e) having a positive perception of school and religious
institutions, and f) having a centrality of religion. But in spite of these positive
affects, the study found that an average of 65% of students across grades 6

through 12 do not spend any time in volunteer work per week and 53% have
never spent time helping people in need or people unable to care for themselves

(Benson, 1993). Thus, society's failure to foster pro-social behavior in
adolescents not only deprives adolescents of several benefits that may foster
16

character development, but also deprives the community of receiving the
beneficial services of youth as well.

C, DEGLINE OF MORAL]TY
1. Change to Personalism
As disturbing as these statistics are on their own merit, the argument has
been made within the professional arena that these statistics show a much more
disturbing trend -- a national trend which indicates major character changes
within today's youth as well as the erosion of morality in society as a whole
(Wynne & Hess, 1987; Ryan & Lickona, 1987; Carnegie, 1992). The contention
is that, these rising statistics are not so much due to increasing external

demands on youth (responsibilities, obligations, etc.) but rather, are due to

changes in the psyches of youth cohorts. Thus, the character of today's youth is
seen as more fragile and less resistant than past cohorts (Wynne & Hess, 1987).

Supporting this argument is a cross-sectional study by Harris & Associates
(1995) which indicated that, not only do the ethical and moral values of men and
boys often fall short of the ideal, but also, that the ethical and moral values

regarding citizenship, patriotism, or social responsibility are assigned
significantly lower importance by boys age 14-19 years than by boys aged 11-18
years.

One phenomenon that may contribute to the changes in morality and

character development is the steadily growing materialism and spreading
personalism (or privatism) within the country which fosters a detachment from
the community and from commitment in general. This spreading personalism is
charged with having changed people's attitudes and perceptions toward
community and helping others, which eventually, changed people's behaviors.
Ryan & Lickona (1987) supports this argument stating that . .

.

"Prior to personalism . . . people were likely to view themselves as
part of something that defined them -- a member of a family, a son
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of the church, a citizen of their country, part of a community

- an

ongoing tradition that limited freedom because it carried obligations
but also supplied roots, identity, and social purpose. When
personal freedom became the reigning value, we experienced

ourselves as able to choose our identity, our life-style, our values,
our destiny - and saw any constraining influence as an intolerable
restriction of our rights and individuality" (p. 19).

The effects of personalism are also evident in people's perception of what
it takes to be a "good citizen." Before personalism, people recognized *a good

citizen" through his or her participation in religion, volunteerism, or charitable

causes. Now, a "good citizen" is defined through issues related to property and
personal standing, rather than participation or volunteerism (Harris, 1995). Not
only that, but one recent study also found that participation in youth-related
organizations and volunteer time in the comrnunity were perceived as the least

likelyto be considered essential to being a "good citizen" (Harris, 1995).
Lastly, the increasing focus on personalism has also contributed to the

self-righteous attitude that has developed among young people today (Wynne,

1987). This attitude has fostered a belief among young people that society
'owes' them, that they have the right to material things, and that they have a right
to do whatever they want to do, thereby, ignoring any social or moral constraints.
This philosophy has led adolescents to actually perceive that they uare not doing
anything wrong' which may be a precipitant to some of the at-risk behaviors so
prevalent among youth today.

2. Decline Of The Three lnstitutions Responsible For Morality
ln the opinion of Ryan & Lickona (1987) and Carnegie (1992), the
increasing problems of our youth may also be attributed to the changes in the
three social institutions that have traditionally been responsible for shaping the
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character of the young. Those three institutions are the family, the religious
institution, and the school. A study done by Hawkins, Jenson & Catalano (1988)
lends support to this argument by relating deficits in a child's character to deficits
in family, religious institutions, and school. ln this study, the authors identified

several risk factors that place youth at risk for delinquent behavior. Among
these risk factors are. social and economic deprivation, school failure, low
degree of commitment to education and attachment to school, increased mobility
of the family, low verbal ability and a lack of involvement in a religious institution

and community, all of which corresponds with the erosion of family, religious
institutions, and schools as moral educators.

The following faclors concerning family, church and school have been
linked to the changes in morality in American society today. While it may be
said that these factors, when viewed as a group, may contribute to the decline of
morality today, it is questionable whether the same could be said of any

individual factor alone. lt is also important to note that these factors are the
opinion of professionals in the field and are not supported by empirical research.
Therefore, readers are asked to consider the influenre of these factors on the
development of adolescents for the sake of the argument only and not as a
presentation of empirically based fact.

a) Family
Ryan & Lickona (1987), Carnegie (1992) and Sullivan (1987) site current

trends in the family which they believe contribute to the decline of the family as a
moral educator by making parents and other concerned family members
increasingly unavailable to youth. Today, one out of every two marriages end in
divorce, and single-parent households have doubled in the last decade, with one
in five children living with only one parent

-

typically the mother (Lickona, 1gB7).

Many of these single parents struggle to hold down a full{ime job while also
caring for the family, the household, and other personal issues. Many other
1g

families face similar circumstances as both parents work outside the home,
leaving neither parent with much time to spend in face-to-face communications
with their children (Ryan & Lickona, 1987; Carnegie, 1992). Society's focus on
individualism, self-interest, and self-actualization has also contributed to further
limiting the time parents have with their children by involving parents and

children in separate activities instead of activities that they can do together
(Lickona, 1987; Sullivan, 1987).

Furthermore, in the 1950's and 1960's, a large family was the rule,
however, the trend today is toward smaller families (Lickona, 1987). This trend

contributes to the problem by reducing the number of positive role models that
can be provided through siblings. Moreover, where families were once
physically sunounded by grandparents, relatives and close neighbors who lent a
hand in ralsing children, today's increased mobility has taken families away from
this support (Lickona, 1987; Carnegie, 1992). As a result of these changes,
many children no longer have the support of relatives and other adults who, in

the past, gave them a sense of belonging and cared enough to correc't their
behavior or to teach ethical standards.
ln summary, todafs smaller, more mobile, and more work-oriented family,
has limited the number of caring adults that adolescents need as support and as
educators for the transmission of society's moral values. As a result, the family

has slowly over time, relinquished its role of moral educator to the schools and
other institutions whenever possible.

b) Church
Up until the 1960's, people tumed to the teachings of their religious

institutions to help them define who they were, how they should act, what they
should think, and, most of all, to define rightfromwrong (Ryan & Lickona, 1987).
Then, during the civil rights movement of the 1960's, the youthful rebellion
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against established authority, coupled with the equal rights movement and
spread of personalism, resulted in incapacitating religious institutions from being
the effective moral educators that they were in the past (Ryan & Lickona, 1gB7).
Ryan & Lickona (19S7) argues that, as a result of the changes that occurred

during that time, religious institutions stopped talking of duty, devotion and
doclrine and joined the cultural movement toward personalism in their efforts to

survive. Thus, instead of teaching their congregations to "know, Iove and serve
God," religious institutions focused on teaching their congregation to look inside
themselves for value and faith, to trust their own conscience in judging right from

wrong, and to search within themselves for their spiritual fulfillment.
These authors go on to point out that, today, many people do not belong
to a religious institution. Many of those who do belong, do not attend services or
participate in their religious organizations. Furthermore, the recent proliferation
of television evangelists has contributed to the alienation of individuals from

mmmunity religious institutions (Ryan & Lickona, 1987). As a result, not only
has the role of religious institutions as moral educators been diminished, but a
recent study also revealed that youths' attitudes toward religion have become
less favorable with age, especially between the Sth and gth grade (Benson,
1993; Benson et al., 1987).

c) Schools
Ryan & Lickona (1987) also argues that, until the 1960's, the schools
have traditionally been the institution that taught both cognitive and moral

education as well as the cultural expectations of good citizenship and
membership in the community. They were also responsible for the transmission
of certain social values such as fair play, concern for excellence, respect for the
law and property, perseverance, ability to delay gratification, and a sense of
servlce.
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Then, during the 1960's, the schools were also challenged by the civil
rights movement and, according to Ryan & Lickona (1987), theirauthority as
moral educators was weakened as a result of the movement. Simultaneously, a

substantive value shift in the dominant culture occurred which placed emphasis
on individuals' rights over and against their civic responsibilities (Ryan &
Lickona, 1987). Thus, students developed a strong sense of their rights and a
weak sense of their obligations. Subsequently, morality became a matter of
personal choice rather than public transmission and public schools found
themselves caught up in a controversy of whose values to teach. As a result,
public schools retreated from their function as moral educators by changing
school curriculum to stay officially value-neutral. Eventually, new forms of moral
education were implemented. However, instead of teaching society's ethical
standards that define right from wrong, the new moral education focused on the
individualized process of moral reasoning. As a result, children are now taught
how to clarify one's values, how to reason with greater complexity about rnoral
conflicts, and how to make systematic moral decisions based on their own
conscience ratherthan on society's moral code (Ryan & Lickona, 1987; Prakash,
1s87).

3. Television And Media
It has been argued recently, that television, as well as the media in

general, may have a number of adverse effects on a child's cognitive and moral
development (Sullivan, 1987; Ryan & Lickona, 1987). Studies indicate that
overexposure to television disengages one's analytical thinking and results in a
short attention span, the erosion of linguistic powers, and increasing impatience

with deferred gratification (Ryan & Lickona, 1987). Television and the media are
also seen as having a variety of negative effects on cognitive and social-moral

functions. Many believe that because the media exposes cfrildren to so many
acts of immorality and violence, civilization's wisdom, that is, the belief that
childhood is a period of relative innocence to be protected and nurtured, is
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severely compromised (Ryan & Lickona, 1987). ln effect, many argue that
television erodes the dividing line between childhood and adulthood by opening
up a number of society's secrets and taboos.

Overexposure to the media through television, rock music, video games,
movies or advertising specifically poses two serious threats to the char"acter

development of adolescents (Ryan & Lickona, 1987; Benson, 1993; Benson et

al., 1987). First, between listening to the radio and watching television or
movies, the average young adolescent is exposed to the mass media for an

average of four hours per day (Benson et al., 1987, Benson, 1993). Only
sleeping and attending school occupy more time. This exposure to various
forms of media reduces the opportunity for family talks, games, festivities and
arguments through which the child's socialization occurs and values are formed.

Also, television competes with the time adolescents spend on constructive
activities such as homework, volunteering, or participating in sports or youth

organizations. Studies indicate that by 9th grade, approximately 33% of
adolescents spend two hours or less per week on homework, another 33%
spends between three tofive hours on homework, and 34o/o will spend six hours
or more per week on homework (Benson et al., 1987). ln comparison, the
majority of students the same age will spend at least two hours or more each dav

watching television (Benson, 1993; Benson et al., 1987), with half of all young
adolescents in grades 6th through gth watching television for three hours or
more each dav (Benson et al., 1987).

Before a child reaches the age of 20, he or she will have seen 350,000

TV commercials (Sullivan, 1987). Too often the cultural message communicated
to youth through these commercials is that, "success is accomplished only

through the achievement of power and possessions" (Harris, 1995, p. 2).
Nothing illustrates this more than commercial advertisements that communicate
messages of what people uowe" themselves, what people "need," or what people
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'ought" to have, in order to live better, fuller, and above all, more 'exciting" lives
(Johnson, 1987; Sullivan, 1987). Therefore, commercials have the end result of
reinforcing in adolescents the idea that material goods make a person happy,

while affecting their perception of what is normal and appropriate human
behavior (Ryan & Lickona, 1987).
People are, in effect, created by the media (Johnson, 1987). That is, the

media has been, and continues to be, instrumental in the development of
character, not only in all of youth, but in society as a whole. There are a vast
array of agencies, techniques and enterprises which speak to people through
the media with messages designed to tell them who they are, to structure their
ideas, and to govern their lives - that is, to develop people's characler or
habitual dispositions to think, to act, to believe, and to value (Johnson, 1987;
Sullivan, 1987). As a result, society's way of life and cultural interests are being
molded by the new communication technologies (Heschinger, 1992; Sullivan,

1987). Sadly, the messages delivered by this technology are often those that
glorify casual and unprotected sex; portray alcohol and cigarettes as symbols of
maturity; and hold out the accumulation of consumer goods as a measure of
success and status. Thus, the message adolescents receive is that selF
indulgence is a virtue and that crime pays (Hechinger, 1992).
Today, in addition to television, adolescents are spending increasingly
more time listening to rock music and playing video games. ln fact, rock music is

the only form of media for which exposure increases with each grade in school
(Benson et al., 1987). The influence of rock music and video games is very
similar to that of overexposure to television and, therefore, though not yet
studied, assumed to have the same adverse effects (Benson et al., 1987). Boys
are even more susceptible to these adverse effects as they spend more time
than girls listening to rock music and playing videogames, with many spending
three or more hours per week playing video games alone (Benson et al., 1987).
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Similarly, many believe that computers, with their link to cyberspace, may solely
be an amplification and extension of TV (Sullivan, 1987). However, the effects
of the computer on youth are yet to be researched.

D. OPPORTUNITIES FOR YOUTH
!n national surveys and focus groups, America's adoleseents have voiced

their discontent with current social structures by repeatedly stating their need for
more regular contact with adults vuho care about them and respect them

(Carnegie, 1992). Respondents have also stated that they want and need more
increased adult protection from the hazards of life as well as opportunities to
contribute to their communities. Adolescents need to learn from adults other
than parents. They also need opportunities to become more involved outside
the home, to master new skills, to engage with peers, and to try out adult roles
(Carnegie, 1992). What the literature recommends, then, is youth development
programs that connects adolescents to the community, provides them with adult
mentors and helps them develop the skills and resources they need to succeed
in life through service learning programs. A closer look at the three core
elements of these recommended programs

learning, and adult mentors

- community support, service

- provide a better understanding of why the

literature so strongly recommends programs with these characteristics.

1. Gommunity
Community support refers to a range of formal and informal structures that

surround, encourage, and protect the young. These structures offer adolescents
and their families opportunities to participate in organizations and youth groups.

They also provide individuals with ways of contributing to the well-being of
others and, lastly, they link individuals with access to and use of community
facilities and events (Carnegie, 1992; Blyth & Roehlkepartain, 1993).
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Blyth & Rochlkepartain (1993) state that, "Community-level institutions are

the source of the most powerful strengths in promoting community health" (p. 5).
By building community-wide strengths that contribute to community health,

communities can protect a sizable portion of the most vulnerable youth from

falling into behaviors that put them at high risk. Moreover,

uA

healthy comrnunity

not only benefits youths who already have many assets in their favor, but is

particularly powerful in protecting vulnerable youth who have fewer personal
assets, such as strong families, in their lives. Healthy communities help youth
make the most out of their personal assets. (Blyth & Rochlkepartain, 1993,

p

5).

Therefore, if communities are concerned about meeting the developmental
needs of their youth, they would do well to begin by strengthening community

programs. This may be one of the best investments communities can make in
the future of their youth.

A study done by Blyth & Rochlkepartain (1993) found that, while a
community cannot overcome a deficiency of personal assets in a young person,
it can help to reduce the numbers of youth's at-risk behaviors. As the authors

demonstrated in this study, the vulnerable youth in what these authors defined
as "healthy" communities were found to be more likely to have assets related to

certain community assets, than youth in communities which lacked these same

assets. Thus, the authors concluded that certain community assets contribute to
strengthening youth. These community assets were identified as: a) providing
adolescents with the general support of structured activities in schools, churches
or synagogues; and b) the presence of community-based youth organizations,

coalitions and local government which were active in searching for ways to meet
the needs of youth. These assets provide vulnerable youth with external
supports that help them translate the positive self-perceptions and skills that
they have into positive choices and behaviors.
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Communities, then, need to provide youth with four key elements for their

healthy, moral development (Blyth & Rochlkepartain, 1993). First, communities
need to provide youth with the opportunities to participate in community life
through youth organizations sponsored by schoots, religious institutions, or
youth-based organizations. Second, these youth-serving organizations must
encourage prosocial behaviors and foster a sense of cohesion to the community
by providing avenues for youth to contribute to the community and the welfare of

others- Third, communities must provide youth with opportunities to connect with
positive peers and adults in the community who can give them support and serve
as role models. Lastly, communities must be certain to provide youth with
adequate access to community facilities and events as wetl as foster youth's
utilization of those facilities and their participation in community events.

2, Adult Mentors
Past research has indicated that, when at-risk youths become involved in
positive, healthy, productive relationships with adults and peers, they begin to

show higher levels of functioning (Kelly, 1993; Benson et al., 1gB7). ln his work
Kelly states that: 'Youth involved in such relationships showed significant
improvement in positive attitudes, rational problem-solving ability, prosocial

behaviors, and motivation to attain educationat goals and nondeviant lifestyles"
(Kelly, 1993, p.447). However, for mentoring programs to be successful, they
need to contain specific qualities (Kelly, 1993). These qualities include: staff
who provides consistent unconditional positive regard toward the youth; who are
effective role models; who are nonjudgemental; and who help youth resolve
problems in an objective, common-sense way.
Another study, conducted by the Search lnstitute and the Lilly Endowment
lnc- (Benson et al., 1987), provides overwhelming evidence that students in
every grade prefer adult support when making decisions conceming major life
issues, such as moral decisions, decisions about the future, how to respond to
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drugs and alcohol, or resolving concerns about sexual activity. Despite the

disintegration of the family, parents continue to be the single most significant
providers of social support for adolescents (Benson et al., 1987, Ryan &
Lickona, 1987). Peers rank second as the most significant sources of support
and are generally used more for issues of greater socioeconomic context such
as feeling guilty, having difficulty handling emotions, or sexual concems (Benson

et al., 1987). Other adults such as relatives, school-based personnel, clergy, or

youth group leaders are far less significant as social supports and are, most
often, only used in specific contexts and circumstances (Benson et al., 1987).

This study also revealed that the choice of social support varies for
different groups in the population (Benson et al,, 1987). For example, as an
adolescent increases in age, parents will decline in importance as peers
increase in importance. Thus, peers have been found to be more important for
older (high school) youth than younger (Sth-8th grade) youth. These peer
groups allow adolescents to learn to interact on equal footing, to take
perspective of others, to face and resolve conflict, to be a part of a team, and to
experience the special bonds and challenges of friendship. Therefore, peer
groups offer important opportunities for moral growth (Benson et al., 1987).
However, it is important to note that in no grade does peer influence outweigh
the influence of parents. As this study indicates, children want and need more
quality time with their parents. This is why the changes that have occurred
within the family which limit the amount of time parents spend with their children
has had such a profound influence on the healthy development of adolescents.

During grades Sth through 9th, males are more likely than females to tum
to parents for emotional issues, such as feelings of guilt or confusion, while
females are more likely than males to turn to parents about specific issues like
drugs and planning forthefuture (Benson et al., 1987). During high school, this
preferen@ changes as girls also become less likely to turn to parents on alcohol
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or drug issues, turning instead to their peers (Benson et al., 1987). Minorities
are more likely than Caucasians to turn to other adults as providers of social
support, especially non-parental family members (Benson et al., 1987). Lastly,
higher income youths are more likely than middle or lower income to turn to
parents while adults other than parents are more irnportant for lower income

youth (Benson et al., 1987). No variations were found between rural and urban
youth (Benson et al., 1987).

The importance of adult mentors was demonstrated by a study which
found that, 'Youth who consistently report that they would turn to 'no one' for
help are youth who tend to exhibit relatively high levels of antisocial behavior,
chemical use, premature sexual activity, as well as relatively low levels of
prosocial behavior and social compassion" (Benson et al., 1987, p.

g) The

results are similar for those who report that they consistently use only peers for
support (Benson et al., 1987). The lack of support from peers or adults has two
negative effects on the social development of youth (Benson et al., 1987). First,
the research demonstrated that youth who do not have support differ in the
quality of their relationship with parents and avoid developing attachments with
adults and peers. Second, youths who do not utilize support systems tend to
lack social skills including empathy, friendship-making ability, and sociat

assertiveness. On the other hand, youths who have both adult and peer support
report low levels of problem behaviors and high levels of prosocial behavior and
social compassion.

The positive effects that a support system, especially an adult support
system, has on adolescents are vrrhy a program needs to include adults who

serve as mentors for youth. Adult mentors form direct relationships with young
people, thereby, providing unprepared young people with positive role models,

friendship, support, and guidance (Saito & Blyth, 1992). Mentors influence youth
in a positive way by giving them stability, helping them to communicate better,
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teaching them more positive ways to entertain themselves, improving their social
competency skills, encouraging their education, and fostering their selfconfidence (Saito & Blyth, 1992). The benefits to mentees are realized through
attitudinal changes about the value of education, new work skills, and
employment opportunities (Saito & Blyth, 1992). Thus, mentors are a vital
component to youth development programs. However, the literature also
emphasizes that, to be successful with youth, mentors must be available to

youth, must not be perceived by youth as being judgmental, must be trusted by
youth, and must be trained in support-giving skills (Benson et al., 1987)

3 Service Leaming
A review of the literature has indicated that to foster responsible character
traits in youth, it is necessary to promote prosocia! behaviors as well as prevent
antisocial or health-compromising behavior (Benson, 1993). The reasons given
for this are that prosocial behavior builds social cohesion because society
cannot thrive unless citizens are able and willing to sacriflce personal gain for

the common good (Benson, 1993). lt is through acts of compassion that social
competencies develop, positive values form, and seeds for meaning and
purpose in life are planted. This is why service learning programs are so
successful in youth development programs (Benson, 1993). Research shows
that those who engage in helping behaviors on a weekly basis are less likely

than non-helpers to report at-risk behaviors (Benson, 19gg). Likewise, the lack
of service aclivity yields inaccessibility to adults who model prosocial
commitments and to programs that encourage service (Benson, 1993).

Additional research in service-learning suggests

that'

. . . the true impact

of service occurs only when young people have opportunities to articulate and
internalize their experiences. lf schools, congregations, and other community
organizations would becorne more intentional in debriefing these experiences,

we might begin seeing a greater impact" (Blyth & Roehlkepartain, 1993, p.36).
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Therefore, it is important not only to include service learning in youthdevelopment programs, but it is also equally important to provide youth with the
means to reflect upon their service learning and share their experiences with
others.

E,

REVIEW OF THE LITERATURE CONCERN]NG THE BSA

The literature abounds with reports on the BSA program, including, its
perceived benefits, positive affect on youth, and contributions to community.
Though few of these reports are based on empirical research, there are two
research studies that focused on the BSA. One was a qualitative study done by
Kleinfeld & Shinkwin (Kleinfeld & Shinkwin, 1983), the other was a quantitative
study that was done by Harris & Associates for the BSA (Harris & Associates,
1ees).

The study done by Kleinfeld & Shinkwin (Kleinfeld & Shinkwin, 1gB3)
hypothesized that youth groups, such as the BSA, the Girl Scouts, or 4-H Clubs,
are often overlooked as educational institutions outside the format education
system. The authors found that these youth groups provide many of the
experiences that are lacking in the schools such as: a) closer contact between
youths and adults from the community, b) opportunities to take active,
responsible roles in the community, c) experience in doing something of benefit
to the community, and d) the opportunity to learn practical, non-academic skills.
The study also found that the parents and adult leaders who were interviewed
for this study, supported these programs because they felt that these programs
taught traditional values

- values which families felt public schools no longer

supported - such as serving community, citizenship, and positive character
development. Adults also saw these programs as reinforcing the traditionat
family values that were emphasized at home, including the role of parents as
educators.

31

The second study, done by Harris & Associates (1995) surveyed a
representative cross-section of men and boys of different ages, and of those
who were or are Scouts across the country. The summary data from this survey
compares and contrasts the values, attitudes, and experiences regarding ethics

and morals, citizenship and societal responsibility, and the respondents'
perspective on life, society, and the world.

Results from this study showed that former Scouts credit their Scouting
experience with many positive effects on their lives and on society in general

(Hanis & Associates, 1995). Seventy percent of respondents felt that Scouting
increased their setf-confidence;74o/o said that there were real-life situations

where having been a Scout helped them to be a better leader; and

84o/o

believed

that vuhat they leamed in Scouting continued to be very important to them.

The Harris & Associates (1995) study also surveyed men who were listed
in the book Who's Who

ln America to find out what, if any, influence Scouting

had on them. The results of this survey showed that, of those who were Scouts

as a boy, these leaders believed that Scouting taught them: a) to always be
honest, b) to be a good team player, c) to respect the life and property of others,
d) to have confidence in your abilities, and e) to treat coworkers or colleagues

with respect. When asked what they believed the impact Scouting had on
society,

690/o of

former Scouts believed that they would be more inclined to trust

someone who was a Scout;76o/o believed that America would be much worse off

without Scouting; 83% believed Scouting and family were natural partners; and
94o/o

believed that Scouting helps character development. ln addition, many of

the "leaders" listed in Who' Who in Arnerica who were not Scouts endorsed the
Scouting movement as being beneficial to society (Hanis & Associates, 1995).
ln comparing boys who participated in Scouting with those that did not,

the Hanis & Associates (1995) study reported that Scouts possessed several
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attitudes and behaviors distinct from those of non-Scouts. For example, the
study reported that Scouts: a) were more likely to assume a leadership role in
clubs or school organizations; b) were more likely to put the needs of others
before themselves; c) were more likely to make the most honest, not easiest,
deeisions; and d) were more likely to value education and the environment than
boys who did not participate in the Scouting program. While these results show

significant differences, it may be argued that the results may be influenced by
the phenomenon of self-selection. This is to say that, it is unknown whether or
not the positive attitudes of the Scouts who participated in the study are a result
of their Scouting experience, or if those who participated in the study already

possessed these attitudes and unconsciously chose to become Scouts because
of the commonality in moral philosophy.

The Harris & Associates (1995) study also reported that Scouts were also
found to be better educated and earn higher incomes than non-Scouts. The
survey reported that 98% of Scouts graduate from high school as compared to
83% of non-Scouts; 40o/o of Scouts graduate from college as compared to 1G%

of non-Scouts; and

33o/o

of Scouts have annual househotd incomes of more than

$50,000 as compared to only

17o/o

of non-Scouts. Again, the threat to internal

validity due to self-selection must be noted because it is unknown whether or not
these Scouts would have accomplished these achievements without the
influence of the Boy Scouts. However, as the literature review demonstrated,
even though boys may have the internal motivation and character development
needed for these achievements, Scouting still provides boys with the support of
community and other adults that are needed for healthy choice-making.

Lastly, the literature also states that the Boy Scouts provides boys with a
long-term mentoring relationship (Saito & Blyth, 1992). Though the mentoring
provided by the Boy Scouts is more specifically thought of as group mentoring,

which some do not consider to be true mentoring, the literature does recognize
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that the adult mentoring provided by Boy Scouts do result in helping, or
friendship-based, relationships with young people" (Saito & Blyth, 1992). The
literature also recognizes that the Boy Scout program is designed to build on
existing skills and abilities needed to encourage or promote academic progress
or career exploration as well as skills which is important for youth development.
(Saito & Blyth, 1992)

ln order to more fully understand the current problems of youth and what
is needed for their healthy development, the following discussion conceming the
theories related to the psychosocial and moral development of youth is
presented.

II, THEORIES RELATING TO THE DEVELOPIIENT OF YOUTH

A. ERIKSON'S

PSYCHOSOCIAL DEVELOPMENT OF ADOLESCENTS
Erikson believed that .Personality . . . develops according to steps

predetermined in the human organism's readiness to be driven toward, to be
aware of, and to interact with a widening radius of significant individuals and

institutions' (Erikson, 1968, p. g3). Through his stages of psychosocial
development, Erikson demonstrates how personalities evolve throughout life as
a result of the interaction between biologically based maturation and the social

demands of society. He believed that at each stage of development, there are
conflicts that the individual struggles with. Though successful resolution of
these conflicts is the ideal, it is not necessarily a reality. However, the degree to
which each conflict is resolved will affect a person's ability to resolve crises in
later stages. For example, if a person cannot resolve the trust crisis in infancy,
he or she will have difficulty finding intimacy as a young adult. Consideration of

this theory gives further insight into the problem concerning many adolescents.

During adolescence, the individual enters the fifth stage of Erikson's
psychosocial stages of development ldentity Vs Role Confusion. The most
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important task of this stage is to develop a sense of identity, a sense of who you
are and how you fit into the world (Erikson, 1968; Zastrow, 1994). During this
stage, the adolescent once again faces all the conflicts of previous stages and
must, once again, find a successful resolution of each of those conflicts (Erikson,

1968). This means that, not only must adolescents resolve the conflict of
identity, but at the same time, they must also resolve the conflicts of trust versus
mistrust, autonomy versus shame and doubt, initiative versus guilt, and industry

versus inferiority (Zastrow, 1994). Thus, adolescence can be a very stormy
period of life (Erikson, 1968).

To resolve this conflict, adolescents will experiment with many different
roles that represent the many possibilities for their future identity (Zastrow,

1994). They experiment through academics, parttime jobs, dating, use of drugs,
alcohol, or tobacco, or trying different religions, a variety of organizations or
various interests and hobbies. Through this experimentation, adolescents
develop a sense of who they are, what they want out of life, and what kind of
people they want to be. Without this information, adolescents cannot make
career decisions, decide when or whom to marry, vyhere to !ive, or what to do

with their leisure time (Zastrow, 1994).

Resolution of this conflict enables youth to integrate earlier identiflcations,
present values, and future goals into a consistent self-concept (Zastrow, 1994).
Failure to resolve this conflict results in role confusion. Role confusion can be

expressed in a variety of ways, such as: delaying acting like a responsible adult,
committing oneself to poorly thought-out courses of action, regressing into

childishness, avoiding responsibility, or intolerance of differences (Zastrow,
1994). Those suffering from role confusion can appear anxious, depressed,

indecisive and unfulfilled (Zastrow, 1994).
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As this suggests, some of the behaviors exhibited by youth at this stage is

the normal experimentation youth need to resolve this conflict. However, it is
also evident that many of the more serious or chronic problems of today's youth,
may stem from the fact that adolescents are not receiving the help they need to

resolve this conflict. Erikson recognized this need and spoke of the importance
of community in helping adolescents resolve this conflact. ln his work, Erikson
(1968) stated that communities often underestimate their role and importance in
the development of youth. He goes on to state that communities have a
responsibility in investigating why youth fail to resolve this conflict, what
resources are needed to help them resolve the conflict, and how they can best
help adolescents successfully through this stage.

B.

KOHLBERG'S STAGES OF MORAL DEVELOPMENT
Mora! development and socialization refers to the whole process by which

individuals are led to develop behaviors that are regarded as customary and
acceptable according to the standards of the group (Kohlberg, 1980). Stated
otherwise, it is the intemalization of the extemal cultural norms. A child must be
taught to accept the dominant values of society for his/her own adaptation and
survival in society (Kohlberg, 1980). Kohlberg believed this moral development
occurred in stages u/hich each person goes through at different speeds and at
which any individual may become fixated. Knowing these stages helps to
understand the processes needed for moral development as well as how and

why individuals become fixated at certain levels.
Kohlberg believed that every individual is a moral philosopher, even at a

young age. Therefore, to understand a man's moral conduct or "character," we
must understand the devetopment of his moral

.philosophf (Kohlberg, 1980).

According to Kohlberg's theory, this moral philosophy develops in stages,
through which each individual passes at different speeds. At each stage, the
individual experiences rnotives for engaging in moral action. Without these
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motives, the individual fails to accept the social norms presented at that stage,

thereby, becoming fixated at this stage of moral development (Kohhlber, 1980;
Zastrow, 1993). By understanding these stages and their motivations, people
can help youth more effectively by determining what stage of moral development
they are at, then providing the motives necessary to encourage moral

development. The following is a brief presentation of these stages.z

l.

Preconventional Level: At this initial level of moral development, the

child interprets cultural rules in terms of the consequences of action

- such as

punishment, reward , or the exchange of favors -- or in terms of the physical
power of those who enunciate the rules. This level is comprised of two stages.
Stage 1. Punishment and Obedience Orientation: ln this stage, children
follow the rules not because they have internalized the underlying moral order,
but because they want to avoid punishment so they unquestioningly defer to
power.
Stage

2.

lnstrumental Relativism Orientation. ln this stage, children

perceive right action based on what instrumentally satisfies their own needs and
occasionally the needs of others. The philosophy, "l'll scratch your back if you
scratch mine" is in operation.

ll. Conventiona! Level. At this second level of moral development, one
maintains the expectations of the family, group, or nation. One's attitude is
based on conformity to personal expectations and the social order and loyalty to
it; of actively maintaining, supporting , and justifying the order and of identifying

with the persons or group involved in it. This level is composed of two stages.
Stage

3.

lnterpersonal Concordance or the 'good boy - nice girl"

orientation. Good behavior is defined as that which pleases others and gains
their approval.

2

Adapted from Kohlberg, 1g80 and Zastrow, 1gg3.
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Stage

4.

Law and Order Orientation. At this stage the individual

recognizes authority, fixed rules, and the maintenance of the social order. Right
behavior consists of doing one's duty, showing respect for authority and
maintaining the given social order. This is the stage that the BSA emphasizes in
its program and it is often the highest stage that many people reach.

lll.

Post-Conventional, Autonomous, or Principal Level: At this level of

moral development, there is a clear effort to define moral values and principles

that have validity and application apart from the authority of the group. This
level is composed
Stage

of two stages.

5. Social Contract, Legalistic Orientation.

At this stage, the

individual becomes utilitarian in nature. The individual defines right actions in
terms of an individual's rights and in terms of the standards agreed upon by the
whole society. Thus, the individual emphasizes procedural rules, legal point of
view, and contracts.
Stage

6.

Universal Ethical Principle Orientation. At this stage, the

individual is completely free from the thoughts or opinions of others. Morality is
completely internalized as the individual defines right action by the decision of
his own conscience. The individual is guided by abstract principles such as The

Golden Rule or other universal principles of justice, human rights, and respect
for the dignity of humans as individuals. The Scout Oath and Scout Law are
examples of abstract principles that an individual at this level would utilize.

C. APPROACHES FOR TEACHING MORAL]TY
A review of the literature reveals that there are rnany different
philosophies concerning raising a moral child. These philosophies span a
diverse expanse ranging from the religious philosophy of David lsaacs (1984), to
the family approach described by Schulman & Mekler (1985), to the school

approach described by Power (1987). But no matter what the philosophy, the
core of morality was always described as having respect for oneself, for other
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people, and for all forms of life (Lickona, 1987). According to the literature, there
are four basic techniques that are most effective in teaching moral development:
1) parental approval and disapproval; 2) teaching by example; 3) explaining the

reasoning behind moral actions; and 4) making responsible behavior an
assignment.

The first technique, parental approval and disapproval, corresponds to

Kohlberg's first stages of moral development. ln this stage, children interpret
right from wrong in terms of the consequences or rewards they experience from

those who enunciate the rules. This philosophy forms the basis for this

technique. Throughout the literature, many agreed that parental approvat and
disapproval, as demonstrated through the appropriate consequences of rewards
or punishments, can be a strong motivater in encouraging children to change
their behavior, thus, shaping the child's moral conduct (Schulman & Mekler,
1985; Starratt, 1987; lsaacs, 1984). Throughout life, society continues to use

rewards and punishments to shape the moral conduct of individuals. For
example, a "good" individual may be rewarded through good grades at school or

a promotion on the job; while a 'bad" individual may be punished by being
expelled from school, being fired from a job, or being sentenced to jail.
The second technique, teaching through example or modeling, has been
cited as one of the best ways to teach a child moral behavior (lsaacs; 1g84;
Schulman & Mekler, 1985). Children learn from observing. lf children see

parents or other adults treat people kindly and justty it will confirm for them that
these adults truly value kindness and justice. Moreover, "Children know they are
doing the right things when they imitate something they have seen others do if

that something has been useful or pleasant for themselves" (lsaacs, 1984, p.

95). Thus, by simply observing how to behave toward people, the child will
better understand the moral rule behind the actions, though it is also helpful to
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put the reasons for the actions into words the child will understand (Schulman &

Mekler, 1985).

Another aspect of learning by example is role-playing. Role-playing not
only teaches the child right from wrong, but it also allows the child to experience
the world from someone else's perspective (Schulman & Mekler, 1985).
Moreover, when used in a structured way and with guided imagining, role-

playing is also a particularly effective tool for getting a child to understand and
care about a person's strivings and struggles (Schulman & Mekler, 1985).

The third technique to teaching morality is to explain the reasons for one's
behavior and why that behavior is moral or immoral (Lickona, 1987; Schulman &
Mekler, 1985). For example, if teaching by modeling or role-playing, it is
important that the adult stops to explain to the child why they did what they did
and what effect their actions may have on another. Likewise, when a child

behaves appropriately or inappropriately, the parent or adult should stop to
discuss with the child why his or her actions were right or wrong. By providing

the child with this moral reasoning, the adult helps to convince the child that
following moral standards leads to good outcomes and that living up to moral
standards helps to build a better world (Schulman & Mekler, 1985). lt also
provides a child with a moral framework that can be utilized vyhen leaming to
think for themselves in making moral decisions.

The literature has also suggested that giving reasons for morality works
best in democratic settings where the child has considerable input about the
rules and the decisions, but not necessarily the final say. ln a democratic

setting, the child follows the rules because he or she believes the reasons given
for the rules make sense. lf the child found the explanations provided for the
rules were not sound, rather than expecting the child to simply accept them, the
rules would be open to discussion (Schulman & Mekler, 1985). Thus, by
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allowing the child to challenge the rules through discussion, the child will
eventually take ownership for the rules which he or she decides is reasonable to

accept. The literature also states that, with this democratic technique, children
who initially challenge specific rules, will eventually accept the rules after their
Iife experiences has demonstrated the reasonableness of the rule (Schulman &

Medler, 1985).

A review of the literature suggests that the degree to which children were
assigned responsibilities that contributed to the maintenance of the family
correlates to the degree children develop altruistic traits (Lickona, 1987). Thus,
the last technique for moral development suggests making responsible behavior
an assignment (Schulman & Mekler, 1985). This technique is similar to the
method of contracting which many behavioral therapists use with children. lt is

simply giving children the responsibility for their behavior and having them work
out a "plan" for when they hurt someone. Through contracting, the children are
given prosocial assignments such as instructing them to be helpful while at a
relative's house. These assignments are designed to instruct children in moral
behavior while stimulating their empathy for others. ln carrying out these
assignments, children learn to persist in the face of obstacles, thus, generating
confidence in their ability to make things go there woy, at least in the long run
(Schulman & Mekler, 1985).

D. TEACHING MORALITY THROUGH THE BOY SCOUT PROGRAM
There are several theorists vvho believe that to teach morality, parents
should introduce children to groups outside the family, such as the Boy Scouts,
where they will get an opportunity to learn the rules of the game. (lsaacs, 1984;
Kohlberg, Power, & Higgins, 1989). One of the initial purposes of the Scouting
program, was to help boys learn the attitudes, values and problem-solving skills
they needed for character, or moral, development (BSA, 1989). tn recognition of
the need to focus more on the moral development of youth, the Viking Council of
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the BSA developed a program of moral development which could be
implemented within the BSA program (Emshoff, 1989). This program was called
D.E.L.T.A. (Developing Ethical Leaders Through Action).

The DELTA program is explained as a way of emphasizing and
enhancing value and ethical development in youth and in adult leaders
(Emshoff, 1989). The program is based on Kohlberg's stages of moral
development and utilizes experiential learning as a means of teaching Scouts
cooperative skills building, ethical problem-solving, and citizenship. The
program emphasizes the values and attitudes inherent in the Scout Oath and
Scout Law by utilizing a number of action activities to teach the boys not only

what it means to be a Scout, but also, how to be a Scout.

The DELTA method begins with a planned activity which is designed to
teach specific objectives such as team work or cooperation. After completing the
activity, the Scoutmaster leads the troop in a discussion of the activity. Using
specific thought-provoking, open-ended questions, the Scoutmaster encourages
the boys to reflect on the activity and discuss what they learned from the activity
and what they might do differently if the activity was done again. This type of

discussion is designed to help the Scout develop his ethical problem-solving
skills (Emshoff, 1989). Through this program, the Scout learns proper moral
behavior through three of the four techniques for teaching morality presented
earlier, Iearning through examples or role playing, learning through explaining,
and leaming through contracting. The use of this discussion in the DELTA
program also provides the kind of democratic setting that was recommended by

the literature.

Pennington & Bockmon (1995), Soto (1987) and others state that
because the BSA is such a nationally known organization and has such a strong

reputation associated with it, being a Boy Scout gives boys a sense of
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belonging, not only to the troop, but to a worldwide organization. This identity
also carries with it a sense of responsibility to act in a way that is appropriate for
a Scout. ln other words, there is a collective sense of responsibility among
Scouts in that the behavior of one Scout reflects on the reputation of the whole
organization and, therefore, becomes the responsibility of every Scout. This
collective sense of responsibility promotes the individual moral development of
boys by providing them with the external motivation they need to do what is right.

This sense of collective responsibility and moral development through groups is
best explained by Kohlberg.

Kohlberg believed that group membership and group consciousness is at
the forefront of moral development because the person's social place and

therefore social identity is defined by the group to which he belongs (Kohlberg,
Power, & Higgins, 1989). Members of a group are emotionally attached to other
members, not so much due to friendship, but because they share a common

social identity. Within the group, there are clear norrnative expectations for each
group member and discipline is exercised in relation to group members. These
expectations are developed through group discussions of values and value
conflicts which helps the group to decide how the group will function as a social

unit. Therefore,

if a member fails to respect the common understanding of the

group regarding values or appropriate behavior, disapproval will first be
expressed by other group members, then by the group as a whole. The
individual group member is expected to respond, then, by acknowledging the
inappropriate behavior and changing

it.

Thus, the group develops a sense of

common fate wherein they come to perceive that what happens to one happens

to all and vice versa. This develops a sense of collective responsibility whereas
members realize that each is in a sense responsible for the actions of the other.

One is therefore motivated to help other members of the group and share in the
negative consequences of the actions of other group members. As a result, if an
individual member of a group lacks the motivation or resources for moral
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development, the moral authority of the group can provide the support system
needed for adolescents to develop their higher stages of moral reasoning , while

also providing the external motivation to do what is right (Kohlberg, Power, &
Higgins, 1989).

ln addition to the sense of collective responsibility, several other
components of the Scouting program also contributes to the moral development

of boys (Lickona, 1987). First, the program builds self-esteem in boys by
fostering a sense of competence and mastery. Self-esteem, in turn, fosters a
sense of value and self-respect which then leads to a respect for others.
Second, the cooperative learning and helping relationships inherent in the

Scouting program teaches boys how to work together, to support each other,
and how to use cooperative problem-solving. The various activities provided by
the Scouting program, such as community service projects, camping trips, and
fund raisers, creates a sense of community and a sense of belonging for boys.
Third, through the DELTA program and the Scoutmaster minutes, the program
provides boys with time and opportunities for moral reflections and discussions
about moral matters which contribute to the development of their moral

reasoning. Lastly, through the participatory decision making of the Boy Scout
troop, boys learn about the rules for which they are held accountable.

III. THEORIES RELATING TO THE BOY SCOUT PROGRAM

A.

BANDURA'S SOCIAL LEARNING THEORY
Much of the Scouting program is based on Bandura's Social Leaming

Theory (Davis-Berman & Berman, 1994). ln this theory, learning takes place
through observation and modeling. Scouts leam specific skills and behaviors by
watching Scout Leaders, older Scouts and Merit Badge Counselors. These
teachers demonstrate the skill or activity, encourage the Scout to do it, then
provide feedback as the Scout rehearses the skill or activity in a variety of

settings. Once the Scout masters the skill, he is asked to demonstrate his

M

mastery by teaching the skill to another Scout. There are four processes for

Observational Learning or Modeling:

1) The Attentional Process governs who and what is observed. Scout
leaders generally have many qualities, such as likability, distinctiveness, and the
motivation of the boy to learn, that attracts a young boy's attention and leads to

participants modeling them.

2) The Retention Process determines how well one remembers the
modeled behavior. Rehearsal is an important and critical aspect of this phase.
ln Scouts, boys are taught the skills by older boys in the troop or adults such as
merit badge counselors or Scoutmasters, The boys are then provided with
opportunities to rehearse these skills through camping activities and
competitions.

3) The Motor Reproduction Process

refers to the ability to perform what

was learned. lt is dependent on one's perceived ability, self-observation, and
feedback. ln Scouting, skills are at such a level that everyone ffin perform them,
thus, generating a sense of ability, self-confidence, and self-effimcy. The boys
are taught these skills by leaders and peers who provide constant feedback to

the boys as they attempt the skills themselves. After the boys have mastered
the skill, they are asked to teach the skill to another, younger or less
experienced Scout.

4) The Motivational

Process refers to the extent to which modeled

behaviors are rewarded. ln Scouts, boys receive merit badges as they master
the modeled skills. After earning the required merit badges, Scouts can move
up in rank, a process that is often ceremoniously awarded before parents,
families, peers and other Scouts. This ceremony helps to motivate all Scouts to
continue in advancement.

B.

SYSTEMS THEORY
Many of adolescents' problems occur within the family. This is not to say

that the family is responsible for the onset of these problems, but the family does
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have a role in maintaining, exacerbating, and alleviating these problems (DavisBerman & Berman, 1994). The family system in which the adolescent lives is an

open system to the extent that exchange is possible with the outside
environment, but relatively closed to the extent that the farnily attempts to
maintain its integrity in the midst of certain forces identified as "destructive"
(Davis-Berman & Berman, 1994). Because of the interdependenffi of family
members and the tendency for systems to maintain stability, it is often difficult to

change an individual's behaviors without the assistance of other systems
working in collaboration with the family system of which the adolescent is a
member (Davis-Berman & Berman, 1994). The need for other systems, such as

the schools, community, community-based youth programs, and religious
institutions, in the development of responsible, productive youth has been
demonstrated throughout the literature review presented earlier. The BSA
program works with the family, school and community to introduce and reinforce
more adaptive behaviors in the adolescent and to connect the adolescent with

other systems which can help to support and strengthen the adolescent such as
positive peers, adults, and community.

C. I,IIILDERNESS THERAPY
Wildemess therapy is an approach that utilizes the uniqueness of the
natural environment in its ability to stimulate the growth of an individual and
support change. The underlying theory is that the wilderness appears to restore
people to a state in which they are more fully functioning (Davis-Berman &
Berman, 1994). The restorative function of the natural environment can occur in
an extended wildemess trek or while working in the garden. The wildemess, or
any form of nature, provides the feeling that one's immediate experiences are
part of a larger whole (Davis-Berman & Berman, 1994). Thus, the individual

gains a sense of the 'wilderness spirit,' the idea that one is traveling on a trail
which is part of a greater wilderness area which, thereby, provides a continuity
with others who did the same thing (Davis-Berman & Berman, 1994).
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Many individuals, especially adolescent boys, find the wilderness as a
strange and challenging environment where many of their past coping skills are

rendered ineffective and the development of new behaviors are required for
survival (Davis-Berman & Berman, 1994). Therefore, the wilderness
environment facilitates change in that it contains many real dangers and threats
to an individual. By requiring boys to confront these dangers, their feelings of

self-worth and self-confidence increases (Davis-Berman & Berman, 1994). Also,
the wilderness environment contains immediate and intense consequences for

behavior. When the Scout refuses to wash his dish, he finds that he must eat off
his dirty dish at the next meal. Likewise, if the Scout leaves food around the

campsite, he will awaken to the presence of wild animals during the night.
These experiences helps to reinforce a sense of control and decision-making
power in boys. Wilderness therapy is found to increase internal locus of control,
improve self-effifficy, self-esteem and self-concept, and facilitates cooperation
and trust among members (Davis-Berman & Berman, 1994). The Scouting
program focuses much of its activities around skills that are needed for camping
and wilderness survival and provides many wilderness adventures.

lV. SUMMARY
Social workers and others who work with adolescents today, find that
many adolescents are struggling to deal with mounting problems of teenage
pregnancy, violence, juvenile delinquency, suicide, substance abuse, and

increasing homicides. While some of this behavior may be a result of role
confusion, as explained by Erikson's fifth stage of development, the increasingly
high statistics reveal a much more ingrained, chronic problem with adolescents"

Studies indicate that adolescents do not have the external support, prosocial
behaviors, positive external assets, nor positive internal assets that are needed
for healthy choice-making and development. Moreover, as adolescents advance
in age, the number of deficits and at-risk behaviors they exhibit also increases.

Many point to a lack of character development due to certain societal changes in
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explanation of these statistics. These changes include the focus on personalism
within this country; the decline of the family, religious institutions, and schools as
moral educators; overexposure to television; and the negative influence of the
media on youth.

To remedy the situation, the literature emphasizes the need of families,
schools, and community institutions to work together to provide youth with the
support and internal and external assets they need to develop prosocial
behaviors, positive values, and competency in healthy choice-making. The
literature recommends that communities utilize youth-service groups that provide
adolescents with community support, service-learning, and adult mentors along

with a curriculum that focuses on life-skills training, citizenship, interpersonal
skills, and problem-solving skills. The Boy Scouts of America is one such
community-based youth group.

A study by Kleinfeld & Shinlwin demonstrated that the BSA program
teaches traditional values such as serving community, citizenship, and positive
sharacter development. lt also provides boys with contacts to the community
and the opportunity to learn practical life-skills. Another study by Hanis &

Associates (1995) indicates that Scouts credit many positive effects on their
lives and society to Scouting. The positive effects of Scouting may be attributed

to its program of character development which is based on principles of
Bandura's Social Learning theory as well as Kohlberg's theory of moral

development. Lastly, the outdoor program, which comprises a large part of the
BSA program, contributes to the success and positive effects of the BSA

program as explained by Wilderness therapy.

\A/hile the literature offers evidence that the BSA program meets many of

the requirements needed to be a successful or effective youth program that can
help youth face the challenges of society and become healthy, productive adults,
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little empirical evidence is offered to support the literature. Therefore, the
purpose of this study is to generate empirical evidence that will demonstrate the
effectiveness of the BSA program in helping boys become healthy, responsible,
productive citizens.
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THE BOY SCOUT PROGRAM

I. HISTORY
The Boy Scouts is an international program that utilizes the interests and
activities common to boys age 1 1 to 17 years for the purpose of training them in
responsible citizenship, physical and mental development, and character

guidance. Scouts learn these disciplines through an established program of
group activity, patrol activity, recognition through awards and learning by doing.

The Scouting program is based on the Scouting principles of: a) duty to God and
respect for individual beliefs; b) loyalty to one's country and respect for its laws;
c) strength of world friendship and Scouting brotherhood; d) service to others; e)
regard for the Scout Oath and Scout Law as a life guide; and f) outdoor program

orientation (Soto, 1 987).

The Boy Scout program germinated from a British army officer, Robert
Stephenson Smyth Baden-Powell, in 1908, and grew to become one of the
largest youth development organizations in the world. Today, Scouting has
overcome the baniers of language and custom, to unite millions of boys and men
in nearly 12O countries in Scouting brotherhood. This chapter traces the history
of the Boy Scout movement from its beginnings in Edwardian England to today.
It also presents a brief description of the cunent Boy Scout program with

emphasis on the Scout Oath and Scout Law.

A. EDWARDIAN ENGLAND
At the turn of the twentieth century, the lndustrial Revolution engendered
several changes within Britain which many believed were leading to the decline
of the British empire. Changes such as the movement of the population from the
country to the town, the replacement of the hearty British yeoman by effete and

self-indulgent men lacking in patriotism, the increase in the number of unhealthy
parents as well as orphaned and unguided children, and the obsessive interest
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in professional athletics, resulted in weakening the character of British citizens
and, therefore, of Britain itself. The weakening of British citizenry, lessoned

Britain's ability to protect its empire from its enemies and to remain competitive
in national and international arenas (Rosenthal, 1986). The recent Boer War

(1899-1902) made Britain acutely aware of this weakness. As Rosenthal (1986)
describes it,
"That it ultimately required close to 450,000 troops to subdue the
40,000 or so undisciplined Dutch farmers was indeed a grave
indication of military frailty, but the lessons drawn from the war
were far more embracing and serious than this: the whole empire
was now seen to be vulnerable, precariously tied to a mother
country that was itself tottering. Military ineptitude in the field was
rnatched by domestic and industrial inefficiency at home; both were
fostered by the decline of the manly British character previously
responsible for the country's greatness" (p. 3).
During the Boer war, Britain discovered that three out of every five
recruits were unfit for armed service because they were physicatly deficient
". . . with pigeon chests, bad teeth, flat feet, and slack wills, lacking the

passionate loyalty to British ideals that had helped to extend the empire over so
much of the world's surface" (Rosenthal, 1986, p. 3). The high numbers of

physically deficient men alarmed Britain because it not only threatened the
efficiency of the British army but, more critically, it reflected an inefficient
citizenry (Rosenthal, 1986; Hillcourt, 1981). Based on this citizenry, how could
Britain hope to compete with the evolving industrial threat of other countries

-

not to speak of the possible military threats to its empire? Therefore, Britain's

concerns of a rising crime rate, sickly children, growing masses of urban poor, a
lack of discipline, and an erosion of imperial purpose contributed to the anxiety
of the empire's military capability and formed a general obsession about national

deterioration (Rosenthal, 1986). lt was within this environment, and out of this
concern, that Scouting was conceived and offered as a remedy to Britain's
moral, physical, and military weakness.
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B.

SIR BADEN-POWELL

Baden-Powell, founder of the Boy Scouts, was an accomplished military
commander who witnessed the declining physique of the new recruits as well as

their lack of patriotism. After returning home to England after the Boer war,
Baden-Powell saw firsthand how unfit British boys were to become soldiers for
England. .Baden-Powell's response to the social pathologies of post-industrial
Britain was to return to the mythical world of heroic chivalry and those virtues of
loyalty and discipline he felt would best guarantee national harmony"

(Rosenthal, 1986, p. 280; Hillcourt, 1981).

Baden-Powell believed that to teach a boy to follow orders was to render
him useful to both employer and nation, therefore, he conceived of a program
that was designed to chum out admirably obedient lads {Rosenthal, 1986;

Hillcourt, 1981). .What Baden-Powell had in mind was never a simple set of
rules and games but rather a coherent, self-contained system of education
intended to shape the entire life of the boy and to implant in him a set of values
and even emotional responses that would make him most useful to the state . .

.

(His program was to be) not just an organization a boy joined, but a total

ideology that he absorbed and that, thereafter, determined his thinking, feeling
and acting" (Rosenthal, 1986, p. 10).

Baden-Powell's new Boy Scout program was intended from the beginning
to be a mass movement with no baniers to membership and no rough edges on
which people could hang major moral or philosophical objections. His intention
was to catch every boy in Britain, in every social class, to bring about the
regeneration of the nation (Rosenthal, 1986; Hillcourt, 1981). ln short,
'Scouting's therapeutic and didactic mission, was the creation of a physically
healthy, morally sound, and politically reliable generation of young men
prepared to follow orders whenever they might be given (Rosenthal, p. 1 1).
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During his career, Baden-Powell taught his troops specific scouting
techniques such as surviving in the wilderness, tracking, and surveillance. ln
the fall of 1899, he published his lecture on scouting techniques in his book Aids

fo Scouting for N-COs and Men which became the forerunner to the Boy Scout

program. lntended originally for the military, the book generated a surprising
popular readership, especially among young boys. The popularity of the book
helped stimulate the public enthusiasm that greeted the Scouting movement
eight years later (Rosenthal, 1986; Hillcourt, 1981 ; Soto, 1gB7).

C. THE FOUNDING

OF THE BOY SCOUTS

On April 30, 1904, Baden-Powell attended the Annual Drill lnspection and
Review of the Boys' Brigade in Glasgow as inspecting officer. After reviewing

the brigade, Baden-Powell was asked by William Smith, the founder of the
Brigade, to rewrite his book, Aids fo Sooufing to make it more appropriate for the

training of boys. After agreeing to rewrite his book, Baden-Powell began to see
larger possibilities and his vision turned to a British society made strong by
legions of welldisciplined, physicatly fit, morally upright, patriotic youth who
found their satisfaction in defending the interests of the empire and following the
orders of their superiors (Rosenthal, 1986; Hillcourt, 1981). This marked the first
recorded inception of the Boy Scouts.

Baden-Powell continued to develop his idea of using the Mafeking Cadet
Corps as a model of how young boys could serve the empire. During the Boer
War, the Mafeking Cadet Corps was established by Lord Edward Cecil as a
means of creating the delusion that there were more men in town than the Boers

expected. The Corps was composed of boys from the town who had taken over
much of the town's busy work that needed to be done while the men of the town

fulfilled their military responsibilities during the war. These boys had canied
messages from one part of town to another, delivered mail, acted as orderlies,
and shared look-out duties while the town was under siege. Baden-Powell used
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stories of this group to demonstrate possible future roles for Boy Scouts
(Rosenthal, 1 986; Hillcourt, 1 981

).

Baden-Powell's first written attempt to organize his ideas about the
purpose and methods of training youth came on December 22, 1904, when the
Eton College Chronicle published his letter which outlined a scheme for youth

training. This letter constituted the first version of what was later to develop into
his fully hatched Scout program. ln this letter, Baden-Powell discussed the need
to teach youth the spirit of patriotism and put into practice the ideas of honor and

self-sacrifice. The letter urged British men to get together a squad of ten boys in
their village or town during the upcoming Christmas holiday and train them in the
duties of the Knights of old. These Pftightly duties were: 1) to fear God; 2) to
honor the King; 3) to help the weak and distressed; 4) to respect women and be

kind to children; 5) to train themselves to the use of arms for defense of their
country; and 6) to sacrifice themselves, their amusements, their property, and, if
necessary, their lives for the good of their fellow countrymen (Rosenthal, l gBG;
Hillcourt, 1981).

Baden-Powell drew on a broad range of influences spanning different
cultures and times to develop his scheme for the Boy Scouts including several of
his contemporaries such as William Smith, Ernest Thompson Seton, and Dan

Beard. This broad range of influence built a strong foundation for the Scouting
program and established credibility for the program. Among these contributors,
Seton h?d perhaps the most influence over Baden-Powell's program. Seton was

developing his Woodcraft lndian movement in the U.S., oft outdoor youth
program very similar to the Boy Scouts, about the same time as Baden-Powell

was developing the Boy Scouts. Because of this commonality, Baden-Powell
and Seton often shared their ideas and information about outdoor life and
activities, many of wttich were incorporated into the Boy Scout program
(Rosenthal, 1 986; Hillcourt, 1 981 ).
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During the summer of 1907, Baden-Powell ran a demonstration camp to

test the efficacy of his final scheme and to exhibit it to the public (Rosenthal,
1986; Hillcourt, 1981). Brownsea lsland, a small island outside Poole Harbor off

the coast of Dorset, was chosen as the site for the camp. Baden-Powell
selected a representative group of twenty-two boys, ranging in age from ten to
seventeen, drawn equally from the ranks of the privileged public school boys
and the less affluent working classes to participate in the camp. He then divided

the boys into four patrols, each with its own patrol leader. The camp was to
focus on seven different subjects

-

woodcraft, observation, discipline, health

and education, chivalry, life saving, and patriotism -- devoting one day to each

subject. The boys learned these subjects while playing games and practicing
the skills of camping, cooking, tracking, and stalking. ln the evening, the boys
would listen to the great deeds of how the empire was won and learned the
importance of loyalty to king, employers, and officers while sitting around a

campfire under the night sky.

Scouting was officially presented to the world on January 15, 1908 with

the appearance of the first of six parts that comprised Baden-Powell's new book,
Scouting for Boys, which laid out his entire program (Rosenthal, 1986; Hillcourt,

1981). Promotion of the program was speared by C. Arthur Pearson, a
newspaper tycoon (Rosenthal, 1986). Pearson provided the direction and
capital Baden-Powell needed to get the Boy Scout program off the ground. He
began by organizing a publicity campaign and setting up an extensive lecture
tour for Baden-Powell. He also aranged for the publication of Soouting for
Boys, set up a London office for the fledgling organization, and published the

official magazine of the movement The Scouf. This magazine played an
important part in Scouting's early development. Pearson filled the magazine

with the usual stuff of the other boys' adventure magazines along with ample
instruction about the glory of the empire, the secrets of success, and the joys of
outdoor living. Through Pearson's direction, the Scouting magazine gave the
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movement the visibility and the appeal necessary for its growth, as well as

provided Baden-Powel! with a regular opportunity to communicate with his boys.
As a result, the Scouting program caught on and spread like wildfire throughout

the British empire, and throughout other countries as well.

D. THE FOUNDING OF THE BOY SCOUTS OF AttiERIGA
ln 1909, Chicago publisher William D. Boyce had been touring England
when he became lost in London's dense fog. An unnamed English Boy Scout
led Boyce to his destination and then refused Boyce's tip for doing his Good

Tum. lnspired by the incident, Boyce found out more about the Boy Scout
program and ananged a meeting with Baden-Powell (BSA, 1989; Soto, 1987).

After returning to the U.S., Boyce found that the Boy Scout movement had
already begun in the United States, with many troops being sponsored by the
YMCA (Young Men's Christian Association). Anrong those who were involved in

the movement were Ernest Thompson Seton, founder of the Woodcraft lndians,
and Daniel Carter Beard, founder of another youth scouting group called the
Sons of Daniel Boone. Boyce joined their efforts and incorporated the Boy
Scouts of America on February 8, 1910. Aided by Seton, Beard, and the YMCA,
Boyce went on to organize a task force to help community organizations begin
and maintain a high quality Scouting program. This task force eventually

established the nation's first Scout camp at Lake George, NY. The camp was
directed by Seton, Beard, and James E. West, a lawyer and advocate of
children's rights. Together with Boyce, these men formed the basis of the Boy
Scout program in America (BSA, 1989; Soto, 1987)

The Boy Scouts of America grew in leaps and bounds under the guidance
of Boyce, Seton, Beard and West, with nearly 5,000 troops by 1gl
leaders and boys informed, two magazines

for boys

1

. To keep

- Soouffng for adults and Boys Life

- were published in 1913 and 1912 respectively (BSA, 1989). ln 1916,
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the Boy Scouts of America was granted a Federal charter by Congress, a rare
distinction that has occurred but a few times in our history (Pendry, 1935).
Then, during World War l, the American people had the opportunity of seeing
the Scouting principles in action as nearly 300,000 Scouts utilized their Scout
training to help the war effort. These Scouts sold rnore than $3.5 million in
Liberty Bonds, raised more than $43 million by selling war stamps, collected
more than 100 carloads of fruit pits for use in gas mask filters, operated 12,000

war farms and gardens, distributed 30 million pieces of government literature,
and cooperated in numerous ways with many organizations (BSA, 1989).

Today, over four million boys have participated in the Boy Scout program along
with millions of adults who provide leadership and other volunteer services.

II. THE FOUNDATIONS OF SCOUTING

A.

THE SGOUT LAW
The Scout Law has been a distinctive emblem of Scouting from the very

beginning. More than a code of behavior, it summarizes the aspirations of the
entire movement. The Scout Law was initially based on the rules of the Knights
of England. From these rules, Baden-Powell established nine precepts which
formed the initial Scout law. These precepts were: A Scout is trustworthy, loyal,
helpful, friendly, courteous, respectful, obedient, cheerful, and thrifty (Rosenthal,
1e86).

ln America, Boyce and the other national leaders of the Boy Scouts of

America (BSA) adopted Baden-Powell's nine points and added three others
brave, clean, and reverent

-

- to form the BSA's Scout Law. ln the initial few

years following the formulation of the Scout Law in 1908, a number of minor

revisions and rewordings in the Scout law took place, the last one being
recorded in 1912 when parents were added to the list of people that required
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Scouts' loyalty and obedience.t Today, the Scout Law u. . . remains the most
explicitly didactic feature of the indoctrination that Scouting took as its mission,
'the foundation,' as Baden-Powell noted himself, 'on which the whole of Scout

Training rests"' (Rosentha!, 1986, p. 124-5).

The current BSA's Scout Law, and the concepts behind each point, reads
as follows. A Scout is.a

Trustworthy

- A Scout tells the truth. He keeps his promises.

Honesty

is part of his code of conduct. People can depend on him.

Loyal -- A Scout is true to his family, Scout leaders, friends, school, and
nation.

Helpful

-

A Scout is concerned about other people. He does things

willingly for others without pay or reward.

Friendly

-

A Scout is a friend to

all. He is a brother to other Scouts.

He

seeks to understand others. He respects those with ideas and customs other

than his own.

Gourteous

- A Scout is polite to everyone regardless of age or position.

He knows good manners make it easier for people to get along together.

Kind

-

A Scout understands there is strength in being gentle. He treats

others as he wants to'be treated. He does not hurt or kill harmless things
without reason.

t

Baden-Powell saw the fate of many boys who were drifling toward hooliganism or bad
citizenship as resutting from poor parenting. These children did not receive adequate training
because their parents were indifferent or impoverished, often unable to even take care of
themselves. Therefore, loyalty and obedience to one's parents was initially left out of the Scout
Law and Scout Oath because Baden-Powell saw them as part of the problem, not the solution.
By 1912, the movement had turned away form the goals of redeeming hard-core street urchins in
favor of the more malleable and respectable sons of the lower middle dass. This change of
focus made the exclusion of parental loyalty a public relations liability that needed to be rectified,
therefore, it was included in the Scout Law and Scout Oath (Rosenthal, 1986). Today, the BSA
remains focused on the middle class, though efforts are being made to once again reach the
lower classes.
o

Taken from Soto,

C.

(1987).
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Obedient

- A Scout follows the rules of his family, school, and troop. He

obeys the laws of his community and country. If he thinks these rules and laws

are unfair, he tries to have them changed in an orderly manner rather than
disobey them.5

Cheerful -- A Scout looks for the bright side of things. He cheerfully does
the tasks that come his way. He tries to make others happy.

Thrifty -- A Scout works to pay his way and to help others. He saves for
unforseen needs. He protects and conserves natural resources. He carefully
uses time and property.E

Brave -- A Scout can face danger even if he is afraid. He has the
courage to stand for what he thinks is right even if others laugh at or threaten
him.

Glean -- A Scout keep his body and mind fit and clean. He goes around
with those who believe in living by these same ideals. He helps keep his home
and community clean,
Reverent

-

A Scout is reverent toward God. He is faithful in his religious

duties. He respects the belief of others,

B. THE SCOUT OATH
Baden-Powell felt he had to guarantee commitment to the Law, therefore,
he came up with the Scout Oath which required the Scout to promise to obey all
5

The Scout not only had to leam to obey, but had to do it cheerfulty. Baden-Powell believed that
expressions of dissatisfaction only identified the moral weakness of the grumbler. ln contrast,
"The smiling Scout . . . shows the proper deference to authority and sets a telling model for
others. The cheerey exterior is important to Baden-Powell because of its practical
consequences: ln times of danger, it can help soothe the anxieties of less intrepid souls"
(Rosenthal, 1986, p. 11n,
u

Baden-Powell believed that the poor caused their own poverty by spending money on frivilous
things and vices such as drinking, gambling, smoking and other indulgences. Therefore, he
believed that boys musl be taught to save money to have in times of unemployment, to learn to
use their resources more wisely, and to avoid the desperate situations in which they frequenily
found themselves (Rosenthal, 1 986).
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the strictures of obedience contained in the Law (Rosenthal, 1986). Once his
honor has been invoked, the Scout has no choice but to do what he has sworn
to do. Like the Scout Law, the Scout Oath went through very few changes when
it was adopted from England by the first national leaders of the BSA. These

leaders did, however, choose to include in the Scout Oath the precept of

keeping oneself 'physically strong, mentally awake, and morally straight" (BSA,

1989). Today, the Scout Oath reads as follows:'
On my honor I will do my best
To do my duty to God and my Country and
To obey the Scout Law;
To help other people at all times;
To keep myself physically strong,
mentally awake, and morally straight.

Like the Scout Law, each part of the Scout Oath contains specific
inferences that a Scout accepts each time he recites the oath. Therefore, to

understand the impact of the Scout Oath, it is necessary to explore each part of
the oath and the inferences behind

On My Honor

- Pennington

it.

& Bockmon (1995) state that, 'When a Scout

proclaims, 'On my honor, I will,' he isn't talking about assumed or artificial honor,
he's talking about the genuine article. He is saying that he will, based on his
'nobleness of mind, magnanimity, dignified respect for characte/" (p. 14).
These authors go on to describe a Scout's honor as the kind of honor Jefferson
wrote about in the Declaration of lndependence and what Congress had in mind
when it created the Medal of Honor.

'Taken from BSA, 1989, p.72.
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The power of the Scout Oath as a guide for leaders and boys is grounded
in the honor principle which states: "The honors of long-term success follow the

consistent honoring of self and others through integrity and personal
performance" (Pennington & Bockmon, 1995,

p 18). lt is through positive action

that the Scout demonstrates honor, by doing a good turn daily, by honoring
themselves and others, by showing respect for others' beliefs and for the
environment.

People are what they

do. lf a person habitually acts unreliable,

undependable, or dishonorable, that person will become unreliable.
undependable, or dishonorable. lf, on the other hand, a person makes
commitments and keeps them and continually acts honorably, then that person

will become a person of integrity (Pennington & Bockmon, 1995). By requiring
Scouts to live the Scout Oath and Law, the BSA encourages boys to behave
honorably which eventually builds a boy's moral character. Therefore, when a
Scout pledges .On my honor" he is pledging to do the "right thing" regardless of

whether or not it's the convenient thing, the profitable thing, or the fun thing. For
the Scout, honor is making comrnitments and keeping them, it is accepting
responsibility for one's actions, it is being true to oneself and to others
(Pennington & Bockmon, 1995).

lWill Do My Best -

.,\

/hile Scouting built its appeal on the bedrock of

unwavering standards, it always remained sensitive to the fallibility of its
members and to the dangers of discouraging potential converts by too strict an
insistence on the demands they must meet" (Rosenthal, 1986, p. 1 13). Asking

that one do one's best allows the Scout occasionally to fall short in his efforts
without feeling that he had violated his Oath. Moreover, asking a Scout to do his
best encourages him to go beyond competition toward excellence. As
Pennington & Bockmon (1995) state, ' A desire to BE the best encourages
expedience to reach a specific position at a give point in time. A commitment to
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DOING one's best every day leads to long-term excellense" (p. 36). These

authors go on to explain that it takes five things to do your best every day:
purpose, responsibility, commitment, flexibility, and support.
Purpose means that you must have a reason to do your best. lt is setting
a goal and working to achieve

it. lf you do not know where you are going in life,

you cannot know how to get there. Scouting helps to give boys a purpose in life
by hetping them to feel that they are a valuable part of a community. Scouting
provides direction for boys by providing opportunities to explore life's
possibilities for careers, for hobbies, for skills, and for general interests and by
helping them to set personal goals and work toward them. lt also provides
intemal motivation by recognizing a Scout's achievements through badges,
ascending ranks, and ceremonies.
Commitment means tenaciously working toward your goal. lt occurs

when a person's desire and selfdiscipline comes together. Commitment is
generated in young Scouts through an active program that provides Scouts with
the encouragement they need to keep practicing, preparing, and producing,
even when they would like to quit. Commitment is synonymous with the

Scouting spirit which is called upon to keep a Scout going in spite of
discouragement, disillusionment, and defeat.

Responsibility means holding yourself accountable for your choices. The
Scout leams responsibility on campouts where he encounters immediate
consequences for his actions. Responsibility is also comprehending the adage
that you reap what you sow with the added understanding that the harvest is
always much larger than the seed that was sown (Pennington & Brockmon,

1995). Responsibility forms the basis of the Scouting program as is reflected in
.Be Prepared,' and in the Scout
the Scout Oath, the Scout Law, the Scout Motto
slogan'Do a Good Tum."
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Flexibility means being willing and able to adapt to change. According to
Ecologica! theory, any organism that is unwilling to adapt and change will

eventually become stagnant and die. Scouting teaches boys to be flexible
enough to break with tradition when needed, to accept challenges, and to turn
obstacles into opportunities.

Support means having others on your team. No matter how good a player
a person may be, he or she cannot play all the positions needed for a game.
Scouts are taught that there are others on their team they can call on for

support, people who share their commitment and their mission. This support
comes from traditional sources such as family, friends, and peers, or if not there,

Scouting provides others such as, Scoutmasters, Troop Committee persons,
merit badge counselors, and camp staff.

To Do My Duty

- Growing up, duties are often imposed on youth by

others. They are told when to get up, what to eat, where to go, and when to go
to sleep. When youths become adults and are on their own, they find that litle
changes. As adults, there are still a number of duties a person assumes. These
duties include duties to our friends, to ourselves, to our families, and to our
peers (Pennington & Bockmon, 1995). Some of these duties are legal, such as
paying taxes, serving on a jury, serving one's country in times of national
emergency, or voting. Other duties are moral such as being a person of
integrity, providing and caring for our families, trying to be all we can be, and
pulling our own weight.

Scouting teaches boys that duty is the responsibility to work for
everyone's beneJit including family, friends, and one's self. When a Scout has
honor, he approaches his duty with a high level of commitment, to do more than
his job, to do what is right. This call to duty is not inbom, it is developed. The
Scouting program cultivates a sense of duty by example, by observation, by
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study, and by practice. lt teaches Scouts about their duty through merit badges,
citizenship training, and projects. lt provides Scouts with adult role models who
provide Scouts with an example to model. Lastly, it connects boys to the
community, providing them with a sense of belonging which then fosters loyalty

and patriotism (Pennington & Bockmon, 1995).

To God And My Country

-

A Scout is taught that one's first duty is to

God and country. Our relationship with God defines our relationship with others

while our country defines the boundaries of our identity and loyalty. The belief
that we are accountable for our actions toward others is a basic religious
concept as stated in the Golden Rule, and something that every country tries to
instill in its youth. This belief forms the underpinning of integrity and morality in
dealing with others and it forms the foundation of the country's ethical and legal

system. Scouting teaches boys to rely on their beliefs in duty to God and to
country to guide their choices and actions. lt teaches that one's ultimate
example of duty is the willingness to honor one's beliefs when faced with difficult

decisions. A strong understanding of one's faith, one's relationships to others,
one's identity, and one's loyalties provides Scouts with an anchor that steadies
them in turbulent waters (Pennington & Bockmon, 1gg5).

To Obey The Scout Law - Laws are the rules and regulations that
enable us to live together in harmony and peace, They are guidelines and
principles, the fences that separate one's rights from their neighbofs rights,
thereby, permitting people to live in harmony (Pennington & Bockmon, 1995).
The Scout Law provides the guidelines and principles needed to obtain the
Scouting objectives of character development, citizenship training, and personal
fitness (Soto, 1987). lt also ". . .defines principles that, if mastered, earn us the
trust, loyalty, respect, friendship, and support of others (Pennington & Bockmon,
1995, p. 1 12). For these reasons, Baden-Powell created the Scout Oath so that

&4

each Scout would solemnly swear to obey the Scout Law, for without obedience
to the Scout Law, the Scouting program would be ineffective.

To Help Other People At All Times -- This point originated from the
duties of the Knights of England which Baden-Powell strongly emphasized. lts
importance to the Scouting program is reflected in the Scout slogan to "Do a
Good Turn." But its implication for practice goes beyond what the words convey.

"Helping people takes getting involved. It is caring, and sharing, and service in
action" (Pennington & Bockmon, 1995, p. 132). It is what gives the Scouting
program sustenance, for in learning to help each other, an individual will develop
the sense of connectedness to others, a sense of responsibility for mankind
which develops one's loyalty to community and to one's country. Thus, when
the country is in need, the individual will draw upon this sense of loyalty and
come forward to serve the country in whatever capacity is needed. This precept

also recognizes that helping other people is not something that goes

unrewarded. This is to say that mutual survival and success are connected.
According to The Law of Reciprocity: if we help other people at all times, then
we are ultimately helped in return. This does not mean that one should give in
order to get, but it does recognize that what goes out eventually comes back to

you (Pennington & Bockmon, 1995).

To Keep Myself Physically Strong, Mentally Awake, And Morally
Straight

- This pledge recognizes the role of body, mind, and spirit in creating a

healthy individual, who is prepared to meet the challenges and opportunities that

arise. Today's youths are confronted with a broad range of challenges and
pressures that make the importance of this pledge, of being prepared to survive
and succeed in this hostile world, more important than ever. The increasing
stressors of life jeopardizes an individual's health and well-being. Marjorie
Blanchard, Ph.D., in recognition of this stress, has developed a model for
maintaining a balanced life and reduce stress, which she describes with the
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acronym PACT (Pennington & Bockmon, 1995). This model encompasses the
Boy Scout's approach to being prepared by keeping oneself physically fit,

mentally awake and morally straight. PACT stands for.
Perspective (Ability to see the big picture of events surrounding you);
Autonomy (feeling of individual control of events and outcomes);
Connectedness (quality of your relationships and a feeling of contentment
with the physical environment);
Tone (how you feel about yourself physically).

Baden-Powell drew on his experience as an Army Scout to know that you
must be "mentally awake' to deal with the many dangers of

life. Being mentally

awake means being awake to meet the changing needs of family, school,
organizations, individuals, community, and technology. lt also means being
awake to the opportunities and challenges of life that may require an individual

to look and seek new information. According to Systems Theory, the altemative
to change and adaptation is stagnation and death. Change represents growth,
life, and development

-

without it, one becomes stagnant and dies. Therefore,

the Scout is encouraged to be prepared to change by keeping thernselves wellinformed by reading; by listening to others for their opinions, ideas, and

feedback; by communicating with others in order to share ideas; and by
socializing with others and developing networks of interaction and support
(Pennington & Bockmon, 1995).

Keeping oneself morally straight means moving in a direction that is
consistent with the natural laws that contribute to long-term success. These
laws are the self-evident and timeless truths that govern successful relationships
and performance. For the Scout, it means cfroosing to live out one's moral code
and demonstrate one's beliefs by action, by dealing with people on an individual

basis and with respect and dignity (Pennington & Bockmon, 1995).
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C. THE SCOUT MOTTO: BE PREPARED
The Boy Scout program does not end with the Scout Law and Scout Oath
the Scout Motto: Be Prepared, is also an important component of the program.
The Scout Motto summarizes the essence of the Scouting program and captures
the underlying philosophy of the Boy Scout movement. To be prepared is the
reason why Baden-Powell founded the Boy Scouts, so that England may be
prepared to defend its empire and retain its competitiveness in the international

arena. To be prepared is also why so many countries have adopted the
Scouting program, not so much to be prepared to defend their country, but to
help youth prepare to face life's challenges, because a country's future is
dependent on the youth of the country.

Th? Scouting Motto addresses a multitude of Scout aspirations. As
Wyland describes it:
"Scouting has been able to work out a basis for the boy to become
a participating citizen through his preparedness. He is called upon
to do things. We have built up in his mind the attitude to serve, the
ideal of service, and we have done something to improve his
service. We have tied the Scout habit Do a Good Turn every
day, to the Scout Motto - Be Prepared. We have tried to see to it
that the boy knows what to do is able to do it and wants to do it.
we give him practice in these habits of service" (Wyland, 192g, p.
s8).

-

-

The Scout Motto prepares boys for life in atl of its demands -- the ordinary
demands of daily life as well as the critical, life-threatening demands of
emergencies (Wyland, 1929). Being prepared not only means that one must
think ahead to what might happen and then accumulate all the materials that
may be needed in each situation. Being prepared also refers to one's state of
mind and body (Rosenthal, 1986). Being prepared in rnind means that the Scout
is disciplined to be obedient to every order, that he strives to keep himself
informed so that he can act with wisdom, knowledge and a sense of justice.
Being prepared in body means that the Scout strives to make himself strong and
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active, able to do the right thing at the right moment. ln the words of Rosenthal
(1986), the Scout must:

"Prepare himself by previous thinking out and practicing how to act
on any accident or emergency so that he is never taken by
happen to
surprise He must "be prepared for what is going to.be
you in the future in terms of your caree/' . . . He must
prepared, even at most ordinary moments of strolling along, talking
to a friend, to spring at once to the assistance of a fellow-creature
who is in danger" . . The Scout "must be prepared to work, and to
work hard, and to turn your hand to any kind of job" . . . Above al!
the Scout must "Be Prepared to die for your country if need be; so
that when the moment arrives you may charge home with
confidence, not caring whether you are going to be killed or not" (p.
164).

III. THE BOY SCOUT PROGRAM

A.

THE TROOP CHARTER

The Scouting Program begins with obtaining a troop charter (BSA, 1989).
Every Scout troop in the United States operates as part of a youth prograrn of an

established organization. This organization may be any number of community
organizations or institutions such as a church, a synagogue, a school, a
business,

I

service club, a labor union, a fratemal organization, a veteran group,

or a civic group. The charter establishes a working relationship between the
community organization and the BSA. Through the charter, the organization
agrees to provide meeting facilities, select a Scoutmaster, appoint a Troop
Committee of at least three adults, and choose a representative to serve as a

link between the organization and the troop. For its part, the BSA agrees to
make training courses available for troop leaders, provide local camping

facilities, and make program materials available to the troop (BSA, 1989).

Basing the Scout troop within community organizations serves an
important function for Boy Scouts. Not only does the organization provide
support for the troop and each individual Scout, it also links Scouts to the
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community by giving them a chance to work for and with the organization within

the community setting. Wyland (1929) describes this best in stating that:
"We have related our Troop program to permanent institutions in
the community, in the hope that we ffin connect this boy with
permanent influences that are worthwhile in his life for as long as
life carries on. . . Certain other influences in the community life are
more permanent than Scouting. Scouting serves a brief period in
early adolescence. . . We want to tie these boys up and anchor
them in their Scouting experience with something that canies on
beyond the Scouting age (p. 62).

B. THE TROOP MAKEUP
The Scouting program recognizes the important role that adults play in a
boy's life and the need for positive role models. Therefore, the program
incorporates the service of many adult volunteers. These adult volunteers serve

as Scoutmaster, Assistant Scoutmaster, Troop Committee person, Deputy
Commissioner, Merit Badge Counselor, or Camp Director. These volunteers

enrich the boy's life by bringing more adults into his life to act as role modets,
contacts, and support (BSA, 1989). They also provide boys with the guidance,

the helping hand, the inspiration, and the positive male role model boys need for
healthy development (Wyland, 1929).

1. The Troop Gommittee
The Troop Committee is the mainstay of the troop. Made up of parents
and mernbers from the community, the Troop Committee performs a number of
duties including: providing the Scoutmaster and the troop with support, helping
with advancement and the outdoor program, raising funds, keeping records,
recruiting other adult leaders, running troop boards of review and courts of
honor, and overseeing the communication within the troop and between the
troop and the sponsoring organization (BSA, 1g8g).
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2, The Scoutmaster
The Scoutmaster is the vital link in the Scouting chain, connecting all the
working parts of the troop to each other, to the community, and to the BSA. lt is
his job to train and guide the boy leaders to run their

troop. He works with and

through responsible adults to bring the Scouting prograrn to the boys. He
provides the boys with help, encouragement, and guidance as they work for their
merit badges and Iearns to live the Scout Oath and Law (BSA, 1989). The
Scoutmaster holds the key to the success of the troop. He determines whether
or not the boys are going to participate in an adequate outdoor program and, in
the end, determines just how much character training the boys are going to
receive from their Scouting experience (Wyland, 1929).

3. The Patrols
The Scout troop divides boys into patrols of six to eight boys who learn to
work together as a team. Each patrol elects its own patrol Ieader and all patrols
elect one Scout to be the Senior patrol leader. lt is the patrol leaders' job,
together with the Senior patrol leader, to plan and run the troop program. Each
boy within a troop will have an opportunity to serve in various positions within

the troop including senior patrol leader, patrol leader, assistant patrol leader,
quartermaster, scribe, troop historian, librarian, or troop guide to name a few.
These positions teach the Scout Ieadership, planning, and communication skills
(BSA, 1989).

The patrol method has been defined

as

a method of conducting a

Troop in such a manner that the Scouts themselves do, to as large an extent as
practical, their own thinking, planning, initiating, executing, judging and
examining under the wise guidance of a trained leader, who gives them just
enough, but not too much guidance' (Wyland, 1929, p. 84). This method has
several advantages as it teaches $couts democracy, increases individual
attention, and fosters each individual's development in reaching his full potential.
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Patrols foster boys' friendships with other boys, thereby, fulfilling their desire to
be part of a small group wherein they can do much of their work, play, mischief,
and good deeds (Wyland, 1929). Patrols also encourage boys to work toward

advancement and to adhere to the Scout Oath and Law. The influence of a peer
group was noted by Kohlberg in his Theory of Moral Development (Kohlberg,
Power, & Higgins, 1989). !t was also noted by others such as Wyland (1929)
who states, .During certain ages a boy can be motivated far better through his

gang than by himself as an individual. lt becomes his master, his ideal, and his
social dictator (p.33).

C. BOY

SCOUT REQUIREMENTS AND ADVANCEMENT

ln order to become a Boy Scout, the boy must be at least 11 years of age
but not older than 18, he must also have completed the fifth grade or has earned

the Cub Scout's Anow of Light Award. Once a boy has joined a troop, he must

first learn the Scout salute, sign, and handclasp; show how to tie the square
knot; and agree to live by the Scout Oath, the Scout Law, the Scout motto, the
Scout slogan and the Outdoor code. Once he has completed these and a few
other tasks, the boy receives the rank of Tenderfoot, the first of six ranks in the
Boy Scout program (BSA, 1995).

From the rank of Tenderfoot, the Scout will work to advance through

Second Class, First Class, Star, Life, and finally to Eagle, the highest rank
possible for the Boy Scout. To continue moving up in rank, the Scout must earn

a specified number of merit badges and complete the requirements of each rank.
The requirements of each rank focus on teaching the Scout increasingly more
difficult Scouting skills which prepares the boy to be a better hiker, camper,
citizen, and Scout. Likewise, by earning merit badges, a Scout is exposed to
over one-hundred different hobbies, crafts, activities and vocations each of

which may open up a career possibility for himself as well as help him develop
new interests (BSA, 1995).
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D. SERVIGE PROJECTS
To advance to the rank of Star, Life, or Eagle, a Scout is required to either
participate in or plan a service project. Service projects have been identified as
the best learning experience for youth because they involve them in solving an
interesting real problem (Wyland, 1929). Utilizing service projecls within the
Scouting program has several advantages (Wyland, 1929). First, Scouts learn
to think out the activity for themselves, organize the needed materials, and work
out the problems that arise. Because service projects are generally good sized
projects that require a group of workers, Scouts Ieam to work in cooperation with

others, to problem solve as a group as well as individually, and they develop
organizational and leadership skills. Scouts also learn to do things on their own
and to have confidence in themselves. Also, because Scouts have chosen the
service projects and built them up themselves, Scouts remember more of what
they learn from their service projects. Lastly, because most service projects are
done within the community, the Scout develops a sense of belonging in the
community and a sense of pride because he has contributed something to his

community. This helps to develop a sense of loyalty, citizenship, and patriotism
in the Scout.

E, THE OUTDOOR PROGRAM
The outdoor activities are one of the most important aspects of the
Scouting program. The outdoor program consists of a variety of activities such
as campouts, hikes, competitions, canoeing, rock climbing, and high adventure

trips. An enjoyable and satisfying outdoor experience produces enthusiasm for
the Scouting program, builds troop loyalty and patrol team work (BSA, 1989).
Moreover, camping events help the Scoutmaster to know and understand his
boys better by providing an extended amount of time with the boys, often in
situations which call for a great deal of trust between the boys and the

Scoutmaster. Thus, the outdoor component of Scouting generates a shared
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experience between the Scoutmaster and troop members which, in turn,
develops comradeship and troop loyalty (Wyalnd, 1929).

F.

GEREMONIES
Ceremonies appeal to the emotions and stimulate the ideals of patriotism,

moral determination and spiritual awareness (Wyland, 1929). For these
reasons, they have always played an important part in developing the romance,

traditions, and opinions of individuals, institutions, and nations. aspiration. The
Boy Scouts is no exception to this rule. Special ceremonies are used within the

Scouting program to induct boys into the troop, to award recognition for Scouts'
accomplishments and advancements, and as part of specific programs. Among

these ceremonies, the Court of Honor, a ceremony that recognizes a Scout's
awards and advancements, is perhaps the most important. Through ceremonies
like the Court of Honor, when the Scout receives his badges, whether it be the

Tenderfoot, the First Class, or the Eagle Badge, the ceremony surrounding the
event makes a Scout fee! that he has taken an important step forward in his life.
These ceremonies also have the effect of making the Scout feel that added
responsibility has fallen upon his shoulders because, through the public
recognition of his advancement, he has now become an example for the younger
Scouts who are also present at the ceremony (Wyland, 1929).

IV. SUMMARY
The Scouting program was developed in 1908 by Sir Robert BadenPowell, in response to the weakening character of British citizens which many
believed left the British empire in moral decline. Today, there are many
similarities between the social milieu of Edwardian England and the current
social milieu of the United States. Both societies found themselves faced with
the moral decline of society due to the lack of moral characler development in
their citizens. Both societies cite increased self-indulgence, a lack of adequate
parent guidance for children, a preference for viewing sports rather than
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participating in them, and a general lack of patriotism as factors contributing to
the moral decline of their citizens. Though the elements which have generated
these factors in each society differ, the remedy remains the same

- provide a

program for youth that focuses on building character, fostering citizenship, and

developing fitness.

The Scouting program is designed to meet the needs of youth by
providing something new and of interest for each boy, regardless of age. lt
provides the adventure boys need as well as the opportunity for adventure,

social contact and education. The physical aspects of the program, including
competitive games, outdoor activities and adventures, help boys develop
problem solving skills and the skills and character a boy needs to be abte to
stand on his own. Developed to include every boy in every social class, the Boy
Scout program today can accomodate a wide divergence between the

physiological and the chronological ages of boys in a troop. Moreover, the
Scouting program has successfutly integrated special populations, such as the
physically disabled and the mentally disabled, into a variety of regular and
special Boy Scout troops (Soto, 1987). A special effort to reach the more
disadvantage and at-risk youth is also being made by establishing troops in the
inner cities and within the schools to provide the opportunities of Scouting to
those who need it most (oglesby, 1995; Parenti, 1gg3; Steg, lggs).
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METHODOLOGY

I.

PURPOSE OF THE STUDY.

The purpose of this study is to evaluate the effectiveness of the Mid-lowa
Council Boy Scout program in preparing adolescent boys to become healthy,
responsible, productive young adults who are contributing members of society.
This study is descriptive in that it is seeking to determine how many Scouts live
as healthy, responsible, contributing members of society, that is, do the Scouts
participate in healthy recreational activity or health-compromising behaviors, do
they volunteer their time or resources to community, business, or religious
organizations, have they participated in criminal behaviors, and are they
currently employed. This study is also exploratory in that it seeks to explore the
Scouts' perceptions of the Scouting program and the Scouts' perceptions of the
effects Scouting has had on their lives.

II. RESEARCH

QUESTIONS

This research study will address the following research questions:

1) How successful is the Mid-lowa Council BSA in enabling youth to meet the
challenges of our society and become healthy, responsible, productive citizens?

2) What are the respondents' perceptions of the Scouting program?
3) How many of the respondents continue to live the Scouting vatues

of service

to God, to country, and to community?

III. OPERATIONAL AND CONCEPTUAL DEFTNITIONS

A.

CONGEPTUAL DEFINITIONS
ln order to operationalize these research questions for study, it is

necessary to define the important concepts within each question in terms that

can be measured. The important concepts that will be defined are: the BSA
Scouting program; youth; challenges of our society; healthy, responsible,
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productive citizens; and Scouting values of service to God, to country, and to
community.

The Mid-lowa Council, BSA program. The concept, "BSA or Scouting
program,' refers to the youth programs that have been designed by the National
BSA for its Boy Scout troops and implemented by the Mid-lowa Council. The

Boy Scout troops included in this study are only those that are within the Mid-

lowa Council, are a chartered member of the National BSA, and implement the
national Scouting program according to its specific guidelines.

The Mid-lowa Council is located in south-central lowa (see appendix A).
It includes2T lowa counties which are divided into six Scouting districts. The
Mid-lowa Council office is located in Des Moines, lowa's state capitol and the
largest city in the council. The Mid-lowa Council is largely rural, with Des
Moines, Ames and Marshalltown being the three largest cities within the council.

The other cities and towns within the council have populations of less than
15,000,

Youth: The concept, "youth,' is defined as boys between the ages of

11

to 20 years old.
.challenges of our society," is
Challenges of our societv: The soncept,
defined as those problems that face our youth including unemployment,
illiteracy, delinquency, substance abuse, violence, aggressive behaviors,
pregnancy, depression, suicide, and gang activity.
Healthy. fps-p-pns.ible. productive citizens: The concept, "healthy citizef,s,"
refers to those adults who refrain from behaviors that may compromise their

health such as using drugs, alcohol, or tobacco. The concept, "responsible
citizens" refers to those adults who are citizens of the United States, who are
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registered voters, who obey the law, and who values helping others and making
their community and the world a better place. The concept, "productive citizens"
refers to adults who are employed, who do not rely on federal, state, or private

social welfare programs for life sustenance and who make contributions to their
community through donations of time or resources to community organizations,

charitable organizations, churches or businesses.

Scouting values of serviqq tp_Qod, to countrv. and to communitv: The

concept, "Scouting values of service to God, to country, and to community,"
refers to the inherent objective of the Scouting program to encourage boys to
engage in active participation in their church, in their community and in their

country. Active participation is reflecled in a Scout's attending regular religious
services, active participation in religious, business, or community organizations,
ac-tively voting in eligible elections, serving on a jury, and service in any branch
of the armed services.

B. OPERATIONAL

DEFINITIONS

The first research question, how successful is the Mid-lowa Council, BSA
in enabling youth to become healthy, responsible, productive citizens, was

operationalized by surveying adults who had participated in the Scouting
program as a boy to determine the following information. How many participate
in behaviors that compromise their health such as using drugs, alcohol, or

tobacco? How many have graduated from high school? How many attended
college? What are the respondents' current occupations and incomes? How
many have exercised their right to vote? How many have participated in illegal

activities or aggressive behaviors? And lastly, how many have had to rely on
social welfare for their life sustenance?

The second question, which pertains to the respondents' perceptions of
the Scouting program, was operationalized by asking a series of Likert-scale
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questions which probe the respondents' experiences within the Scouting
program and how it may have influenced their lives today.

The third question, which pertains to how the respondents continue to live
the Scouting value of service, was operationalized by asking closed-ended
questions that probed the respondents' participation in family Iife, in churches or
synagogues, in their place of employment, in their communities, and in the
Armed Forces. Questions were also asked regarding the respondents' service
to others and to their communities.

IV. RESEARCH DESIGN

A.

DATA COLLECTION INSTRUMENTS
The measuring instrument for this study was a selFadministered

questionnaire which was constructed by the researcher (see Appendix B). The
questionnaire was designed to provide information in four areas. The first was a
set of thirty Likert scale questions that probed the respondents' perceptions

toward the Scouting program. These questions focus on the respondents'
experiences within the Scouting program and how it may have influenced their
lives today.

The second area probed the number and quality of interactions with other
adults that the respondents experienced in the Scouting program. As with many
youth development programs, mentoring relationships with older Scouts and
adults outside the familyr is an important part of the Scouting program. These
questions are meant to probe the extent of those relationships and the impact
they may have had on the respondents.

The third area focused on the current behaviors of the respondents.
These questions serve as an indicator as to how well respondents are
continuing to live the Scout Oath and Scout Law. Because the items on this
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study closely match items on Benson's survey on attitudes and lifestyles of
adolescents in the Midwest (Benson, 1993) and Harris & Associates' study on
the value of men and boys (Harris & Associates, 1995), the findings from this

study may be compared to the findings of the earlier studies, thus allowing for a
more in-depth analysis of the behaviors of these respondents.

The last set of questions focused on the basic demographic information of
those responding to the questionnaire. These questions allow further
comparison to the results of the Harris & Associates (1995) study which

indicated that more Scouts graduate from college, have higher incomes, and
tend to hold leadership positions. This information will also serve as an indicator
as to whether or not Scouts are more productive, responsible citizens. Lastly,

this information will determine if the results from this study can be generalized to
other populations.

Though this questionnaire was not tested for reliability or validity, it was
reviewed and critiqued by Ely Brewer, Scout Executive of the Mid-lowa Council
and Dr. Kemp, a researcher for the Mid-lowa Council. lt was also pre-tested by
the Scoutrnasters and District Commissioners of the Tamaha District at their
monthly roundtable meeting, February 13, 1996. The pre-testing yielded

information as to the clarity of the questions, the presenrc of any vague or
ambiguous questions, and the presence of any inappropriate terminology. lt
also yielded information as to the appropriateness of the questions, the

representativeness of the study and any perceived gaps in the study.

ln completing the questionnaire, participants were asked to circle the
response that most closely represented their opinion on the multiple choice and

Likert scale questions, and to answer the short answer questions in a few short

words. Participants were informed that there were no right or wrong answers
and that they could skip any question they felt uncomfortable answering.
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Participants were also informed that their participation was voluntary and that all
responses would be kept anonymous. Lastly, participants were informed that

there was no direct benefit for participating in the study other than the
opportunity to express their opinions and experiences concerning the Scouting
program.

B,

RESEARGH POPUI-ATION AND SAMPLING

The units of analysis for this cross-sectional study are individuals. A
nonprobability sample of one-hundred adults was compiled according to the
following criteria: the adults must have participated in the Mid-lowa Council's
Scouting program as a youth; they must have obtained the rank of Star, Life, or
Eagle; and they must have been at least 17 years old according to the troop

records of 1985-1990. A control population of non-Scouts was not used due to

the limited resources and time frame of this study. However, data from this study
will be compared to national data and data from other studies.
The first criterion was selected because the focus of this research study is
on the program operated under the Mid-lowa Council. The Mid-lowa Council

was selected for study because the researcher had served as a leader within
this council and was therefore familiar with the program. The study was
confined to the Mid-lowa Council due to the financial and time constraints of the

researcher. The second criterion was selected to ensure that the participants
had progressed far enough in the program to have a firm understanding and
acceptance of the values and ideology inherent in the program. The last
criterion was selected because the researcher wanted to reach Scouts who were
within an age range of 22-30 years old. This age range would provide the
researcher with respondents who were old enough to have completed college (if
they went immediately after high school and continued for four years) and be out
in the worHorce, yet young enough to remember their Scouting experience.
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Thus, the researcher would have an opportunity to see what these Scouts are

doing today and how their Scouting experience has influenced them.

To obtain a representation of the Mid-lowa Council area, participants for
the study were selected from three categories:

(1

) 50 were from troops in the

Des Moines metro area; {2) 25 were from troops in the mid-sized cities in the

Mid-lowa Council area; and (3) 25 were from troops in the rural communities of
the Mid-lowa Council area.

The selection of possible participants for the study was organized and
managed by Mary Lou Crum, an active volunteer member of the Mid-lowa
Council and an Assistant District Commissioner for the Hawkeye District. To
compile a sampling frame, Ms. Crum, along with other adult volunteers which
she selected and paid staff members of the Mid-Iowa Council, accessed the Mid-

lowa Council's files. Beginning with the year 1985, these volunteers pulled out
the troop files that had an active troop in that year. The volunteers would then
scan the troops' charter for the years 1985-1987 and wrote down the names,

addresses, and troop number of the boys who were Star, Life, or Eagle Scouts.
Since many parents often served on the Troop committee, the volunteers would
also look at the names on the Troop Committee, looking for the same last name
or address of the boys they had written down, and wrote the phone numbers of
any matches they found. The volunteers continued reviewing files until they had
compiled one-hundred names of possible participants from the Des Moines
metro area, fifty names from the mid-sized cities in the Mid-lowa Council, and

fifty names from the rural communities in the Mid-lowa Council. To control for
possible bias, the volunteers were instructed not to draw any names from the
Marshalltown or LeGrand areas since the researcher lives and works in these
communities and has been active in the BSA program there.
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After constructing a list of eligible participants, the volunteers found the
participants' current mailing address by calling the last known phone number of
the legal guardian listed on the troop record. The volunteers were able to obtain
some of the phone numbers from the troop records as described above. For the

other phone numbers, the volunteers looked in local phone books to obtain the
current phone number. Phone numbers could not be found for all of the names
on the sample list, therefore, those names were dropped from the list.

The volunteers would then call the guardian of the Scout to ask for the
Scout's current address. When calling the Iegal guardians, the representatives
explained who they were and that they represented the Mid-lowa Council. They
then explained the purpose of the study and asked for the participants' current
mailing address. lf the legal guardian refused to give the cunent mailing
address of the eligible participant, no other avenues were pursued and the name
of the eligible participant was dropped off the list. The volunteers reported that
most of the guardians they contacted were enthusiastic about the study and

willingly gave the address of the Scout. Two of the guardians were enthusiastic
about the project, but asked that, in order to protect the Scout, the survey be
sent to them and they would then forward it on to the Scout. Only one guardian

that was contacted responded negatively to being contacted. The volunteers
continued calling guardians until they had enough names and addresses of
Scouts to fill each of the three categories.

ln constructing the sampling list, the volunteers were able to find most of
the required number of eligible participants by accessing the troop records of
1985-1987, however, they encountered several unforeseen problems. First,
many of the troop records were incomplete, often with the boys' birthdates

and/or ranks omitted. Therefore, these records had to be excluded, thus
compromising the representativeness of the study. The second problem
encountered was that the Scouts were in the troop for several years. This
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generated two problems. First, because these Scouts continued to advance in
rank, the distribution of the rank of the participants may be skewed. Second,
because some Scouts who were not eligible for participation in the study in
1985, were eligible by the year 1987, it may have resulted in disproportionately
younger Scouts than initially intended. Lastly, the numbers of eligible Scouts in
the rural communities were extremely limited, with the numbers of Eagle Scouts
even more restricted. Therefore, the volunteers had to access more records
than in the other two categories in order to find the 25 eligible participants for the
rural category and the proportion of the number of each rank of Scout included
in the study may be skewed.

When the final sampling list was completed, the volunteers reported that
the mailing list contained the names of 100 Scouts representing 4T of the 166
troops in the Mid-lowa Council (see Appendix C). Twenty-two of the troops were
from the Des Moines metro area, with 13 of those troops located within Des
Moines and the rest from the surounding suburbs. Ten troops were selected
from seven mid-sized cities within the Mid-lowa Councit whose populations
ranged from 8,000 to 15,000 residents, and one additional city having a
population of 47,000 residents. The fifteen remaining troops were selected from
fifteen rural towns whose populations ranged from 400 to 6,000 residents. The

percentage of participants who were Star, Life, or Eagles were not calculated
because, as explained earlier, because many were in the troop for several years
and continued to advance, therefore, their final rank was unknown. However, a

final percentageof each rank will be calculated in the data analysis.

C. Data Collection
After obtaining the current mailing addresses of the required number of
Scouts in each category, volunteers mailed the questionnaires out to the
selected participants. Thirty-two questionnaires were retumed after the first
mailing. Due to the low retum rate, a follow-up questionnaire was mailed to all
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participants two weeks after the initial mailing to encourage participation in the

study. The participants were asked to ignore this second questionnaire if they
had already completed and retumed the first questionnaire or if they had
decided not to participate in the study. Twenty-nine questionnaires were
returned after the second mailing for a total of 61 returned questionnaires. This
gave a return rate of 610/o. A return rate of 50% is considered an acceptable
rate for analysis. All questionnaires were returned to the Mid-lowa Council office
in a self-addressed, stamped envelope that was sent along with the

questionnaire.

V.

PROTECTION OF HUMAN SUBJECTS
To ensure the anonymity of participants, representatives of the Mid-lowa

Council compiled the mailing list for this survey and mailed out the
questionnaires, thereby, preventing the researcher from knowing the names or
addresses of the participants. There was not any identifying infornation on the
questionnaire and respondents were instructed not to sign the questionnaire or
use a retum address.

Accompanying each questionnaire was an introductory letter of support
from Ely Brewer, Scout Executive for the Mid-lowa Council (Appendix D), as well
as a letter of consent that explained the purpose of this research study and the

voluntary nature of the study (Appendix E). The participants were informed in

this letter that filling out the questionnaire and retuming it to the Council office
indicated their consent to the research as well as concluded their role in the

study. A follow-up letter (Appendix F) containing the same information was also
sent with the second questionnaire that was sent to all participants.

All completed questionnaires were retumed to the Mid-lowa Council office
where they remained sealed and held in a file until the researcher picked them
up for analysis. The questionnaires were then kept in a locked file cabinet at the
&4

researcher's home where they were viewed only by the researcher. The
questionnaires will be destroyed at the completion of the study, no later than
October, 30 1996. lnformation from this study was used for this thesis and
shared in summarized form only with Augsburg College and the Mid-lowa
Council.

VI. DATA ANALYSIS
Data analysis began with utilizing statistical analysis procedures to

calculate the percentages of each response for the multiple-choice and closedended items on the questionnaire. These percentages were then utilized to
compare the results of this study with the results from the studies done by
Benson (1993) and Harris (1995) regarding pro-social and anti-social behaviors,

attitudes and values of the respondents, education level of respondents, and
mean incomes of respondents. National statistics were also used for
comparison of the data.

Frequency distribution graphs were also utilized to visually report the
incidence of various responses and to visually compare the results of similar
items on each study. The data was further evaluated to find any underlying
patterns of response that indicate the program's strengths or weaknesses as

well as the respondents' overall satisfaction with the program. Lasly, data was
evaluated to determine how many of these boys live a healthy, productive l6e
and how much of their success in life they attributed to the Scouting program.
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FINDINGS

I.

DEMOGRAPHICS

Sixty-one questionnaires were completed and returned to the Mid-lowa
Council and all were utilized to compile the following data. Demographic data
from the questionnaire revealed that all respondents reported being Caucasian,

with one not responding to the question. This data was not surprising as the
minority population of the Mid-lowa Council is low. Table 1 shows the
breakdown of the respondents by age. Sixty-two percent of all respondents fell
into a mid-range age bracket of 24 - 27 years. Twenty-one percent were in the

younger age bracket of 21 - 23 years and 16% were in the older age bracket of
28 - 30 years old.
Table I
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Table 2 gives a breakdown of the respondents by the highest rank they
achieved in the Boy Scout program and the total number of years of participation
in the Scouting program, including Cub Scouts. The reason the years

participating in the Cub Scoutswere included is that Harris (1995) reported that
boys who participated for a minimum of five years in the Scouting program,

including Cub Scouts, reaped the benefits of the program. A boy may join the
BSA when he is eight years old and continue until he is 18 years old, with
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exceptions made for those who are disabled. Once the boy turns 18 years old,
he makes the choice of either exiting the program or continuing on as a Junior
Assistant Scoutmaster. Thus, the most years that a boy will be in the BSA is ten
years, unless he continues on as a leader. This is represented in Table 2 which
shows a large drop in the numbers participating in Scouting after ten years.
Table 2 also demonstrates that

84o/o

of the respondents spent seven to ten years

in the Scouting program.
Table 2
Scouts' Rank and Years in $couting
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Ryan & Lickona (1987) as well as Carnegie (1992) stated that the

composition of an adolescent's family composition, that is, if there were two
parents in the home versus a single parent or if both parents worked versus one
parent, may affect the healthy development of the adolescent. Therefore, the
questionnaire asked the respondents to indicate their family composition for the
years they were in the Scouting program. ln response to the question, 98% of
the 61 respondents reported that they lived all or most of the time in a home with
both parents. Only 2o/o taported living in a single-parent home for most or all of
the time they were in Scouting. Considering the rising divorce rates and the

rising numbers of single parent homes, this result was remarkably high, even for
the region in which these boys lived. Benson (1993) supports this conctusion,
reporting that only

82o/o

of all males in his study lived with both parents all or

most of the time they were growing

up. ln addition, 757o of the 61 respondents
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in this study reported that they lived in homes where both parents worked

outside the home. These included farmers, who may account for many of the
rural areas.

The literature review also demonstrated that adolescents who lack
structured time use, that is, are not involved in extracurricular activities, are at
twice the risk for behaviors such as substance abuse, delinquency, or sexual

activity. Participating in extracurricular activities such as sports, music, drama,
or other youth or church groups, connects adolescents to other adults and helps
them to use their time more constructively. Based on this information,
respondents were asked what other activities they had participated in during

their years as a Boy Scout. The data revealed that all but one of the
respondents reported that they participated in at least one church, school, or
community activity as summarized in Table

3.

Further breakdown of the data

showed that 23o/o had participated in one or less activities;77o/o in two or more

activities; 61% in three or more; and 21o/o participated in six or more activities
during their years as a Boy Scout.
Table 3
Otter Activities
While In Boy Scouts
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Data concerning the educational level of the respondents showed that all

respondents had graduated from high school. Fifty-one of the respondents
(84%) reported that they have some post high sehool education. As summarized
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in Table 4, eight respondents (13%) had graduated from a technical school; two

(3%) had received special training from a branch of the United States Armed
Forces; two (3olo) had two years of college; one (ZYo) had one year of colleg e; 22

(36%) had obtained their Bachelors degree; two (3%) had a Masters degree;
and one (2o/o) had his Ph.D. In addition, 13 respondents (21o/o) are current

college students with eight (13%) working on their Bachelors; two (3%) working
on their Masters; and three (5%) are working on their Ph.D. The average age of

the eight respondents currently working on their Bachelors is 23.5 years. Three
of these respondents were 25 - 28 years of age which possibly indicates a

decision to return to college later in life. This data is summarized in Table 4.

Table 4
Highest Level of Education
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Comparing this data to other studies gives a better sense of the success
of these respondents, The 1994 national statistics show that 82o/o of white
males graduate from high school and 260/o of them graduate from a four-year

college.l Based on these statistics, the respondents in this study are well above
the education level of the nation. Harris (199S) had reported similar results in
his study of the BSA, finding that 98o/o of Scouts graduated from high school as

' These

statistics are from the Statistical Abstract of the United States 1g-gE published by the
National Data Book, U.S. Department of Commerce, Economics and Statistics Administration,
Bureau of the Census, page 157.
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compared to 83% of non-Scouts in the study. Likewise, Harris found that 40o/o of

the Scouts in his studywere college graduates as compared to only 16% of the
non-Scouts in the study. Thus, the results from this study confirms the results of
the Hanis study and both studies demonstrate that boys who are in the Scouting
program for at least five years tend to have a stronger commitment to education

which results in more of them pursuing higher levels of education than the
national average for males in the same age category.

Demographic data revealed that 97a/o of responding Scouts are curently

employed. Only two out of the 61 respondents were unemployed; one had just
recently lost his job and the other one indicated that he was cunently a college
student. ln addition , 25 of the respondents (41Yo) reported that they were
employed at their current job for one year or less. This response is not viewed
as being significant as changes in employment is common for this age group and
by no means indicates instability in the respondents. ln fact, when respondents
employed one year or less were asked what their status was prior to
employment, two respondents indicated a recent promotion, five respondents

were in the same occupation but had changed employers, ten respondents were
recent graduates and were just starting out in their new careers, two
respondents had changed occupations, and two had been serving in the Armed

Forces. This data indicates normal career changes for these young adults, all of
which appear to be positive moves toward being productive adults.
The cunent personal incomes reported by respondents are summarized
in Table

5. The average

1990 per capita personal income for lowa counties was

between $10,000 and $20,000 as reported by the lowa Department of Economic
Development (1994). Based on this information, 89% of the respondents are at
or above the average per capita personal income for the state and 58o/o were
above that average. Moreover,24o/o of the respondents eamed a personal
incorne of $30,000 or more, a significant finding for this area. Of the seven who
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reported incornes of less than $10,000, six were current college students and
one was currently not employed.
Table 5
Current lncomes
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The last piece of demographic data was the respondents' marital status.
In response to this question, 56% indicated they were single, 33% were married,
7o/a welre

divorced, 3% were separated, and

Za/o

indicated they were in a

domestic partnership. National statistics'for marriages and divorce indicate that
for males aged 2A-24 years, 81% are single, 18% are married and 1o/oora

divorced" Likewise, for males aged 25-29 years;

50o/o

are single, 45% are

married, and 4o/o ate divorced. To give a better comparison to these statistics,
the data from this study was broken down into similar age groups. This

breakdown showed that for the respondents aged 21 - 24 years;

78olo

are single,

18% are married, and 4To are divorced. Likewise, for those aged 25-30 years;
45o/o

are single,

42o/o

are married, and

13o/o

are divorced. This demonstrates

that, while the statistics concerning respondents' single and married marital
status are comparable to national statistics, there is a much higher divorce rate
among the respondents aged 24 - 30 years in comparison to the national
statistics.

'Statistics are from the year 1gg3 as found in The Statistical Abstract of the United St,ates
11sth (Ed.) published byThe National Data Book, the U.S. Department of Commerce,

19.LQ

EconomiGs, and Statistics Administration, Bureau of the Cen$us, p. 55.

91

Data from the questionnaire was manipulated to search for underlying

correlation between the number of years in Scouting and income, education
level, or years at cunent employment. The array containing the data was sorted
by the number of years each respondent had participated in the Scouting

program. The array was then divided into two sections, those with three to nine
years of Scouting experience and those with ten or more years. Though the
literature indicates that the benefits of Scouting were realized for boys with five
or rnore yeers of Scouting, the number of respondents with five or less years
was too low for meaningful statistical analysis, Therefore, the range of three to
nine years and the second range of those with ten or more years was selected
because it appeared to be a natural break in the array and it generated sufficient
numbers in each group to provide for statistical manipulation, Based on these
two ranges, there were no correlation found between any of these factors.

Similar manipulations were conducted based on age. Two groups were
selected based on the array, those vvho were aged 21 to 25 years and those
who were aged 26 to 30 years. Again, no correlation was found between age
and income, education levels, or years employed. However, there were
statistical differences found between the two age groups in several of the

responses. These differences are presented where appropriate in the
presentation of the findings.

!I. DATA ADDRESSING RESEARCH QUESTIONS

A

HEALTHY, RESPONSIBLE, PRODUCTIVE CITIZENS
The first research question asked "How successful is the Mid{owa

Council BSA in enabling youth to meet the challenges of our society and
become healthy, responsible, productive

citizens? ln this section, data frorn the

questionnaire will be presented which will address this question.
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The challenges of our society were defined by the study as those
problems that face our youth including unemployment, illiteracy, delinquency,

substance abuse, violence, aggressive behaviors, pregnancy, depression,
suicide and gang activity. This study did not address all these issues, but
specific questions were directed toward employment, delinquency, substance
abuse, and aggressive behaviors. Moreover, as the literature stated, to
overcome these challenges, youths need a strong system of support along with

the strong development of life skills. The questionnaire, therefore, probed
respondents to determine if they had received the needed support and would

attribute the acquisition of these life skills to the Scouting program. This
question will be further addressed in the discussion that fotlows at the end of this
section.

1. Healthy Citizens
Healthy citizens were defined by the study as those adults who refrain

from behaviors that may mmpromise their health such as the use of drugs,
alcohol, or tobacco. Though the researcher is aware that nutrition and physical
exercise are important to a person's health, the researcher chose to limit this
study to those at-risk and health-compromising behaviors that an individual

freely chooses. Therefore, respondents were only asked questions that probed
their use of alcohol, tobacco, and drugs. One additional question did ask how
much time per week respondents spent playing sports on a recreational team.
The purpose of this question was to probe whether or not the respondents
continue to include physical exercise in their life as well as to probe their
prosocial behaviors. The results of these questions are summarized in Table 6,
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Tahle 6
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When asked how much time respondents spent participating in
recreational sports per week, 51% of all respondents reported never playing any
recreational sports, 7% reported playing recreational sports for at least one hour
per week, 13% reported playing two hours per week, 8Yo spent 3 hours per week
5olo

spent 4 hours per week, and

160/o

spent five or more hours per week. There

were no significant differences between age groups in hours spent per week in
recreational activities. As stated earlier, a negative response to this question
does not indicate that the respondents are not physically fit as the questionnaire
did not ask for other physical activity such as routine exercise, running, hiking, or
swimming.

When asked how many alcoholic drinks they consumed in a typical week,
30% of all respondents reported never drinking alcohol, 13o/o reported

consuming one drink during a typical week,

23o/o

consumes two drinks per week,

13% consumes three drinks per week, 8% consumes four drinks per week, and
13% consumes more than five drinks perweek. As described earlier, the data

was broken down into two age groups for comparison, respondents aged 21 - 25
years and respondents aged 26 - 30 years. The data showed only slight
differences as to the amount of alcohol consumed per week when broken down
into these age groups as demonstrated in Table

6.

A further breakdown of the
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data demonstrates that, of respondents in the older age bracket, 40% consumed
1-2 drinks per week as compared to 33% of the respondents in the younger age

bracket. Likewise, 16% of the older respondents consumed 3-4 drinks per week
as compared to

25o/o of

the younger respondents, and

160/o

of the older

respondents consumed five or more drinks perweek as compared to

11o/o

of the

younger respondents. This data indicates a slight improvement in reducing the
amount of alcohol consumed in the younger age bracket as compared to the
older age bracket.

When asked if they had used marijuana or another illegal drug within the
last 12 months,

13olo

of all respondents reported they had. Breaking the data

down into the two age groups shows that the older age group were more likely
to use illegal drugs, with

20o/o

of that age group reporting having used in the last

twelve months as compared to 8% of the younger group. lt is unknown whether
these differences could be attributed to the recent war on drugs campaign that
has been initiated in the schools and media as well as the BSA which added an

antidrug program in recent years.
Thirty-one percent of all respondents reported that they use some form of
tobacco, though the route of utilization was not asked on the questionnaire. No
significant differences of tobacco use between the two age groups were

observed. A report from the National Center for Health Statistics (1995) stated
that there is an association between youth who smoke cigarettes and other

unhealthy behaviors, particularly the use of other addictive substances such as
alcohol and marijuana. Applying this information to the data from this
questionnaire revealed that, of those reporting drug use, all but one reported
using some form of tobacco. Moreover, of the eight respondents reporting drug
use, five reported having three or more alcoholic drinks per week, two reported

having two drinks per week, and one reported having only one alcoholic drink
per week.
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A summary of these findings shows that seventy percent of all
respondents indicated that they use alcohol, 13% have used drugs in the last
twelve months and 31% use some form of tobacco. As a comparison, national
statistics for the year 1993 reported that the average percentage of white males
aged 1 8-34 years who use tobacco is approximately

31o/o

and 670/o use alcohol.3

As for drug use, only the statistics for marijuana are used since it is the most

widely used

dng.

According to national statistics, 11% of youth aged 18-25 use

marijuana as opposed to 3% of those over 26 years of

age.4

Based on these

statistics, respondents from this study demonstrate a slightly higher use of
alcohol and drugs than the national average with no difference from the national
average in the use of tobacco.

The studies done by Benson (1993) and Hanis (1995) report dffierent
statistics for drug and alcohol use among youth. ln his study, Benson reported
statistics comparable to the national average, finding that 63% of male youths in
grade 12 report alcohol use while 2lolo of all youth in grades 9-12 use tobacco
and

11o/o

use drugs. Harris, on the other hand, reported that 47o/o of the boys

aged 14-19 years in his study had used alcohol and

29o/o

had used an illegal

drug.

Table 7 compares the data from these studies and shows that the use of
alcohol, tobacco, and drugs for the respondents in this cunent study are at least
the same as, if not slightly higher than, the findings in these other studies. The
exception to this is the amount of drug use found in the Hanis study vyhich is

' These statistics are from the Statistical

Abstract of the Unllqd States 1995 published by the
National Data Book, U.S. Department of Gommerce, Economics and Statistics Administration,
Bureau of the Census, page 142 - 143.
o
Statistics were averaged-for the 18 - 25 yeers old and 26 - 34 years old age group to provide a
combined statistic for each substance that was more comparable to the study.
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substantially higher than any of the other studies including this current study.
On the basis of these comparisons, it is concluded that participation in the BSA

program has not affected the ability of respondents to resist the challenges of
life which compromise their health.

There are a few arguments that could be made regarding this finding.
First, though a significant number of respondents utilize alcohol, nothing in the

study indicates that these respondents are irresponsible with their use of

alcohol. This is to say that the questionnaire did not ask if the respondents
drank to the point of intoxication. Second, it may also be argued that the

findings regarding the use of drugs and tobacco are cause for alarm in and of

themselves. This is true, however, it must also be noted that the breakdown of
the findings indicated that the younger age group were less likely to use drugs or
tobacco than the older group. This indicates that at least the trend is moving

toward a healthier youth. However, it must also be noted that, in light of the
national campaigns against the use of tobacco, alcohol, and drugs, this small
gain cannot be fully attributed to the BSA program alone.
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2. Responsible Citizens
Responsible citizens were defined in this study as those respondents who
exercise their right to vote, who obey the law, who spends time helping others
and who participates in religious groups or services wlrich encourages moral

development. This was operationalized through questions that probed the
respondents about their behaviors concerning the law, their interactions with
others, and their activity in the community. Responsibility also infers taking
responsibility for yourself, therefore, the respondents were also asked to
indicate their residential anangements to determine how many were living on
their own, without parental help and provisions.

Data from the study showed that 50o/o of the respondents reported that

they have spent time helping people who are poor, hungry, sick, or unable to
care for themselves within the last twelve months. A breakdown of the data into
the two age groups demonstrated that 42a/o of the younger age group reported

spending time helping others as compared to 60% of the older age group. This
difference may be due to the fact that the older group of respondents have had
more time to become established in their occupations and their communities
and, therefore, have more opportunities for helping others as compared to those
just emerging from school or just starting out on their own.

This same question was asked of youth in Benson's (1ggg) study. The
results from this study found that only 44o/o of 12th grade youth had helped
people who were poor, hungry, sick, or unabte to care for themselves within the
last 12 months. This result is comparable to the result reported for the younger
age group of the cunent study and lends support to the argument that as youths

advance in age, the likelihood that they will spend more tirne helping others in
need increases.
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ln a similar question, respondents were asked if they have stopped to
help a stranded motorist or another person in need of assistance in the last
twelve months. Seventy-two percent reported that they had, with no significant
differences observed between the responses of the two age groups. Combining
the responses to the two questions concerning helping behaviors reveals that on
average,

600/o

of the respondents help other people.

The BSA program emphasizes duty to God as a characteristic of
responsible citizens. Therefore, respondents were asked how many hours they
participate in services, activities, or programs at a church or synagogue. Fortyeight percent reported that they do not spend any time in religious activities or
services, 40% spent one to two hours per week, 8% spent three to four hours
per week, and 5% spent five or more hours per week in religious services or
activities.

Responsible citizens are those who obey the law and who do not risk
people's lives or personal injury by participating in irresponsibte behaviors.
Based on this perspective, respondents were asked if they have ever driven a
motor vehicle after drinking two or more alcoholic drinks. Fortythree percent of

the respondents reported that they have driven after drinking two or more
alcoholic drinks in the past twelve months. A closer look at these responses
reveals that 39% of the younger age group responded positively to the question
as compared to 48olo of the older age group. ln comparison, Benson (1993)

reported that 33% of 12th grade youth also drink and drive.

The breakdown of the data into the two age groups along with the data
from Benson's study indicates that the number of youth who drink and drive
increases with age. Once again, it is unknown if this difference may be
attributed to the recent campaigns against drinking and driving or if other factors
such as becoming of legal age to drink alcohol or becoming an independent
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adult contribute to the number who choose to drink and drive. Whatever the
reason for this increase, it must be noted that, because no time element was

placed on the question, the fact that respondents drove after consuming two
alcoholic drinks does not necessarily infer that they were driving while legally

intoxicated. However, research has indicated that even small amounts of
alcohol can impair one's motor functions, therefore, anytime individuals drive
after consuming alcohol, they are risking personal injury as well as lives.

To determine respondents' behaviors toward obeying the Iaw,
respondents were asked if they had been arrested, if they had shoplifted an item

no matter how small, if they had participated in a theft or robbery, and if they had
intentionally injured another individual. Eight percent of the respondents
reported that they had been arrested by the police for some reason within the
last twelve months, though it is unknown why these respondents were anested
or whether or not they were falsely accused. The data was analyzed to

determine if there was a conelation between the use of drugs and the reported

arrests. No correlation was found as only two of the eight who reported drug
use also reported being anested, A breakdown of these responses

demonstrated that
4o/o

11o/o

of the younger age group reported an affest versus only

of the older age group. This introduces the possibility that these anests may

demonstrate that the individuals are in a state of role confusion or are still

searching for their role identity as described by Erikson's theory of psychosocial
development.

Although no respondents reported taking part in a theft or robbery,

did

5o/o

report shoplifting an itern. Because the percentage of this response is so low,
no significant difference was demonstrated between the age groups. ln light of

the literature review, specifically, Kohlberg's studies on moral development, this
finding is not as surprising as one might initially believe. ln one of his studies,
Kohlberg described what may be perceived as a similar situation. Kohlberg
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reported that, when it comes to cheating on tests, ". . . even those advanced in
moral reasoning were not significantly more likely to resist the temptation to

cheat" (Kohlberg, Powers & Higgins, 1989, p 20). Shoplifting, especially if it is
just a small item, may be viewed in a similar way. ln comparison to other
studies, 33% of boys aged 14-19 years reported having shoplifted in the last 12
months in the Harris (1995) study and 19% of 12th grade youth reported having

stolen something in the Benson (1993) study. Again, the maturity in age may be
accountable for much of the differences between these studies.

ln the last question, respondents were asked if they had intentionally
injured someone badly enough to need medical attention. All respondents

answered no to this question, The information regarding the respondents'
negative behaviors is summarized in Table
Table
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Responsibility, from the BSA perspective, also implies doing your duty
toward your country, that is, being responsible enough to participate in the
dernocratic elections that help guide the country. Respondents were asked if

they were registered voters and, if so, when they had last voted. Ninety-two
percent reported that they were registered voters and all but two of those had
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voted in the last presidential election in 1992 or the years thereafter. One
respondent who was a registered voter indicated that he has never exercised his
right to vote. Another respondent who was a registered voter had not voted

since 1986 and five others

(8olo)

were not registered to vote.

Lastly, responsibility was also measured by the respondents' ability to
establish their own place of residence and to not be dependent upon someone
else, such as their parents or welfare. When asked about their residential
arrangements, 2oolo owned their own home,
and

11o/o

57o/o

rented their own residence,

had special arangements such as military housing, college dorms, or a

parsonage that is provided as part of an employment contract. Only

8o/o

(5

respondents) indicated that they were still living with their parents, a couple of

which indicated that it was a temporary situation and the others were college
students.

3. Productive Citizens
Productive citizens were defined as those adults who are employed, who
do not have to rely on social welfare programs for life sustenance, and who
make contributions to their community through donations of time or resources to
community organizations, charitable organizations, churches, or businesses.

The question was operationalized by asking respondents questions pertaining to
their use of social welfare programs and their helping behaviors such as
volunteering their time and resources to charitable organizations and helping
others in need.

The issues of education, employment and income were addressed in the
infonnation under demographics and demonstrated that the respondents were
above average in each category.
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When asked if they had personally ever used welfare assistance, six
(10%) indicated that they did. The profiles of these six respondents show that
five were Eagle Scouts and one was a Life Scout. The respondents came from
both age groups with no significant correlation indicated. Only one respondent

out of the six had a four-year college degree and two others had attended a
technical school. Only two of the six respondents demonstrated the health
compromising activities of alcohol and tobacco use. All respondents reported

having no or poor church involvement. One important factor relating to these six
respondents is that welfare appears to have been temporary as all of them,
except one, are currently employed with two making $10,000-$20,000 a year
and two others making $20,000-$30,000 per year. The last two respondents

indicate incomes of $10,000 or less, with one reporting that he is currently in
college and the sixth respondent not indicating his current status.

This study recognizes that no one is immune to hard times or the need for
assistance and, therefore, it is important to stress that because these
respondents have received assistance at some time in their adult life in no way
should reflect upon the character of the respondent. Rather, the sole purpose of
this finding is to determine if any respondent relied on welfare as their sole
source of income. Though a few of them needed to rely on some assistance at

one point of their lives, they dernonstrated their resilience and perseverance by
eventually finding employment, which, it is assumed, eventually enabled them to
become self-supporting. This fact fulfills the sole purpose of this question.

Productivity was also defined as to whether or not the respondents

contributed to the community and to the country. Contribution to the country was
demonstrated in part by those who served the country in a braneh of the Armed

Forces. Twentythree percent of respondents indicated that they have been, or
are currently, a member of the United States Armed Forces.
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Productivity can also be demonstrated in an individua!'s participation in

community life as emphasized in the BSA program. This concept was
operationalized by asking respondents questions pertaining to their service to
the community, contributions of time and resources, and other helping attitudes
and behaviors. For example, when asked to rate their attitude toward the
statement, 'Scouting taught me to be an active part of my community," 82o/o of

the respondents agreed with the statement, thereby, demonstrating a positive
attitude toward being active in the community. When asked if they had been
involved in a project to help make life better for other people within the last
twelve months , 670/o reported that they had.

As reported earlier,

50o/o

also reported helping sorneone who was poor,

hungry, sick, or unable to care for themselves and

72o/o

reported that they had

helped someone in need of assistance within the last twelve months. ln
addition, 89% reported having given money or time to a charitable organization
within the last twelve months while

74o/o

reported spending at least one hour per

week participating in community, business, or religious organizations or clubs.
Of the total number of respondents, 21o/o reported spending five hours or rnore
per week in community, business, or religious organizations or clubs. No

significant differences were found when breaking down the responses into the
two age groups, except for those mentioned earlier relating to helping people
vvrlo are poor, hungry, sick or unable to care for themselves.

ln comparison, Benson (1993) found that, of the 12th grade youth in his
study, 620/o were involved in a proiect to help make llfe better for other people,
44o/o

reported helping someone more unfortunate, and 6006 reported giving time

or money to a charitable organization. This data shows a slight increase in
helping behaviors for the respondents of this study as compared to Benson's

study. However, it is unknown whether these changes may be attributed to
maturity in age or the influence of the BSA program.
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Leadership is an important contribution to communities, businesses and
religious organizations, therefore, three questions were asked of respondents to
determine their leadership. Respondents were asked if they held a Ieadership
position in a community, business, or religious organization and, in a second
question, if they held a leadership position in their job or occupation. Eighty-two
percent and

78o/o

of respondents, respectively, reported that they have held a

leadership position. The difference between these two questions may indicate
that some respondents held leadership positions in organizations outside their
place of employment. However, the possibility of chance cannot be ruled out as
an explanation for the reported difference between the responses. When asked
if they spoke in front of a group of people within the last twelve months, 66%

responded yes. This last question was asked because communication skills are
important for leadership. A combined score of these three questions indicates

that approximately

72o/o

of respondents are leaders in their community. All

productive behaviors discussed thus far are summarized in Table 9.
Table 9
Scouts' Productive Behaviors
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4. Mentoring Relationships
The literature review demonstrated the importance of mentoring
relationships in helping youth to succeed in life, Therefore, it is important to
include mentoring relationships when evaluating the effectiveness of a youth
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program such as the BSA. To determine the effectiveness of the BSA in
providing youth with adult mentors, respondents were asked a number of
questions conceming the existence of adult mentors within the Scouting program
and their experience with these adults.

ln his study, Benson (1993) reported that only

490,/0

of the youth in 6th-

12th grade, the same ages of boys in the Scouting program, had other adults

they could tum to for support. ln the cunent study,

93o/o

of the respondents

believed that Scouting connected them to a network of adults and Molo believed
that they benefited from this network. This is a substantial increase over the

Benson study. Moreover, T4olo of all respondents reported that they had turned
to someone in this network for support and advice during their Scouting years.
After leaving the Scouting program , 620/o of all respondents maintained a
relationship with at least one member of this network. Fortythree percent of all
respondents also reported tuming to these adults for advice and support in their
adult life. ln addition, 79% of respondents reported that some of the adults they
met in Scouting served as role models for them. The following comment written
by one of the respondents summarizes these responses. This respondent

wrote,
"The adults directly involved with my unit were probably not your
by the book leaders that I have sometimes seen. But, I did leam a

great deal from these people. I still have contact with some of
them today. They did influence my ideas and values."

5. Ghallenges of Society
How successful is the BSA in enabling youth to meet the challenges of
our society and become healthy, responsible, productive adults? This question
cannot be conclusively answered on the basis of one small study. However, the
study has revealed some important findings that may provide some insight as to
the strengths of the program and some perceived weaknesses.
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ln answering the question of how these respondents did in overcoming
the challenges of society, this study looked at the issues of education,
employment, substance abuse, illegal behaviors, aggressive behaviors toward

others, and depression. Concerning the challenge of illiteracy and lack of
commitment to education, the study indicated that all had graduated from high

school and

84o/o

went on to receive some form of post-high school education

whether from a technical school, special training in the Armed Forces, or

college. Moreover, 41o/o of respondents have at least a four-year college
degree,

13a/o

are currently working toward a four-year degree, and

8o/o

ore doing

graduate or post-graduate work. These statistics indicate that these
respondents have successfully overcome the challenges of illiteracy and the lack
of commitment to education.

Concerning the issue of employment, the study revealed that:97o/o of the
respondents in this study were gainfully employed with only two respondents
unemployed, one who is cunently a college student. Moreover, 89% of the
respondents were at or above the average per capita personal income for the
state with 580/6 being above that average. When looking at the utilization of

welfare as an indicator of unemployment, six of the respondents indicated that
they had at one time utilized some form of welfare. However, alt but one of
these six respondents were now employed indicating that they were able to
overcome the challenge of unemployment. These high statistics conceming

education, employment, income, and welfare support the argument that, not only
have these respondents overcome these life challenges, they are also more
likely to be responsible, productive citizens. ln other words, the data
demonstrates the respondents' ability to be responsible for their own welfare.

ln addressing the challenge of violence and aggressive behaviors, these
respondents have clearly overcome these challenges as none were reported.
Likewise, the statistics regarding theft and robbery also give strong evidence to
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the argument that the BSA program helps boys overcome the challenges of
delinquency as fewer respondents from this study reported having shoplifted or
being arrested in the last 12 months. Again, it is uncertain that these results can
be fully attributed to the BSA program alone. However, as stated in the literature

review, youth programs like the BSA undoubtedly contribute to this success by
providing boys with the adult support and rnoral guidance they need to
overcome these challenges.

While addressing the issue of substance abuse and other health
behaviors, this study found that, when compared to national statistics and the
Benson (1993) and Harris (1995) studies, these respondents were as likely to
utilize alcohol, tobacco, or drugs as other youth. Wl,en the data was broken
down into the two age groups, there were small differences which indicated that
the younger age group is less likely to use these substances than the older age

group. However, it is unknown if these differences could be attributed to the
BSA program alone as the current emphasis on educating youth about drugs

and alcohol may have also influenced these youths.

Depression is the last challenge of society that was addressed by this

study. To determine the possibility of depression among the research
population, respondents were asked to rate their satisfaction with their present
life, their cunent job or occupation, American society as it is today, and the world

as it is today. When asked if they were satisfied with their present life,

71 olo

of

all respondents reported that they were satisfied or very satisfied and another
260/o

reported being somewhat satisfied. Likewise, 68% were satisfied or very

satisfied with their present job or occupation with another 25o/o reporting that
they are somewhat satisfied. Thus,

97o/o

of all the respondents are satisfied with

their life and 93% are also satisfied with their job or occupation. These results
show that the respondents had a higher level of satisfaction with life and work
than the national cross-section of men that were surveyed in the Hanis (1995)
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study. Harris (1995) reported that 92o/o of men surveyed were satisfied with their
life and only 670/o were satisfied with their

job. These high statistics regarding

satisfaction with one's life and job indicate that these respondents are less likely

to be at-risk for depression.

ln regard to American society as it is today , 52o/o of the respondents in
this study reported being satisfied or somewhat satisfied, while
being dissatisfied. Likewise, only

47o/o

48o/o

reported

were satisfied or somewhat satisfied with

the world as it is today, while 52o/o reported being dissatisfied. ln comparison,

Hanis (1995) reported that only

31o/o

American society and only

were satisfied with the world. While these

29o/o

of men in his studywere satisfied with

responses are less likely to serve as indicators of depression, they do indicate

the respondents' perceptions of the world around them wlrich may influence their
perceptions of their life and their present job or occupations. ln comparing the
differences between the respondents' perceptions of their life and their
occupations in contrast to their perceptions of the nation and the world,

at

could

be said that these respondents have an intemal locus of control that allows them

to perceive themselves as being capable of improving their lives as opposed to
their ability to improve the world in wtrich they live.

The data gives strong evidence in support of the last part of the research
question conceming whether these respondents have become healthy,
responsible, productive citizens. One exception to this is the argument
conceming the health status of the respondents that vuas presented earlier. lt
must be noted that, because information was not gathered as to how much

physical exercise respondents participated in as well as other health information,
the data gathered in this study was not comprehensive enough to make a
conclusive judgment about the total health status of the respondents" However,
it did find that these respondents were as likely to exhibit health compromising

behaviors such as the use of alcohol, drugs, or tobacco as others in their age
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bracketwhen compared to national statistics and the Benson (1993) and Harris
(1995) studies.

ln regards to being responsible, productive citizens, the data
demonstrated that nearly 80o/o of the respondents held leadership positions in
their iobs or other organizations, 50o/o spent time helping others more

unfortunate than themselves, 72% had stopped to help others in need of
assistance,

670/o

had been involved in a project to make life better for others,

and 8906 had donated time or resources to a charitable organization. All of
these percentages concerning these behaviors were higher than that of other
youth when compared to studies which asked the same questions. However, it
must be noted that the differences between the studies may be related to an

increase in the age of respondents. Still, these results, when combined with the
statistics regarding the respondents' education, employment, and income as well
as their ability to overcome the other challenges of life that were presented, are

significant in and of themselves in demonstrating that these youths are
becoming responsible, productive citizens.

B.

PERCEPTIONS OF THE SGOUTING PROGRAM

The second research question asked, 'M/hat are the respondents'
perceptions of the Scouting program?" To answer this question, respondents
were asked to rate their attitudes toward 34 statements regarding the Scouting
program based on a five-point Likert scale ranging from strongly disagree, to
neutral/no opinion, to strongly agree. Data from these statements were divided
into four categories: 1) the Scouts' experience and perceptions of the Scouting
program overall; 2) the Scouts' perceptions of vuhether or not the program
helped them develop needed social and personal skills; 3) the Scouts'

perceptions of whether or not the program helped them to prepare for life by
exploring new interests and establishing goals, and 4) the respondents' attitudes
toward the Scouting values. ln reporting the findings for these questions, the
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responses strongly agree and agree, as well as strongly disagree and disagree
were combined and reported as agree or disagree respectively. The responses
'neutral or no opinion' were given the same rating and are therefore used
interchangeably in the summary of the findings.

1. The Overall Program
The respondents' attitudes toward the Scouting program were determined
by rating respondents' attitudes toward several different statements concerning
their experience in the program and their experience as a Boy Scout. The
responses are summarized in Table 10. Ninety-two percent of the respondents
reported that their overall experience in the Scouting program was a positive
experience, with 3% of the respondents disagreeing with the statement and S%
responding with no opinion. A second question confirmed this positive response
toward the Scouting program with 93% disagreeing with the statement that their
Scouting experience was something they would like to forget. Lastly,

the

72o/o of

respondents agreed that the Scouting program has changed the direction of
their life in a positive way, with only 7% disagreeing with the statement and 21o/o
remaining neutral. Thus, the data strongly demonstrates that the respondents
view the Scouting program as being very positive.

The respondents' perception toward Scouting was also tested with the
statement, "The fact that I was a Scout is now an embarrassment to me."
Ninety-seven percent of all respondents disagreed with the statement, thereby
implying that they were proud to be Scouts. The remaining three percent had no

opinion toward the statement. Two comments were written in relation to this
statement. One respondent stated that he was .proud to be an Eagle Scout,"
and a second stated that he joined Scouting because he looked up to his uncle
who was an Eagle Scout.
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Table 10
Respondents' pcrceptions of the Scouting Program
(N=61)

Agreed

Neutral

Disagreed

was a positive experience overall.

92o/o

5o/o

3o/o

is something I would like to forget.

4o/o

3o/a

93%

positively changed the direction of my life.

72o/o

21olo

7olo

is an embanassment to me.

0o/o

3o/o

97olo

to get out of the house, away from parents

49%

23o/o

28o/o

because my parents wanted me to

!a/o

15o/o

82Yo

situations in which I felt unsafe

11o/o

7olo

82o/o

people who had a negative influence on me

5o/o

1Oolo

85o/o

My Scouting experience . .

.

I participated in Scouts. . .

Scouting exposed me to . . .

The respondents' reasons for participating in the Scouting program were
also probed as a means of determining how respondents' perceived the
Scouting program. Two staternents were made regarding the respondents'
reasons for participating in Scouting. One was to determine if Scouting was a

way for the respondents to get away from parental supervision. The other was
to determine if it was the respondents' choice to participate. ln response to the
statement, "Scouting was a way to get me out of the house, away from my
parents ," 49o/o agreed with the statement, 28o/o disagreed, and 23o/o were neutral

or had no opinion. The second statement generated more specific data as to the
respondents' reasons for participating in Scouting. Eighty-two percent
disagreed with the statement, .l participated in Scouting only because my
parents wanted me

to" while 3% agreed with the statement and 15% remained

neutral.

A reason for the statistical discrepancy between these two statements
may be explained by three comments that were written by the respondents.
One, who agreed with the first statement, stated

that'l answered yes that

it did

get me out of the house, but my father was an assistant Scoutmaster. Scouting
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memories of some of the activities and especially the trips that we took." Another
respondent, who had agreed with the second statement, commented that "My

father was the Scoutmaster the whole time I was a Scout. I don't think I would've
accomplished as much as I did if it weren't for him.' Lastly, one other
respondent who responded positively to both statements wrote that, "scouting

was a family activity for us." Thus, these questions demonstrate that, overall,
the respondents looked favorably upon the Scouting program as a whole and the
majority participated in the program because it was their choice to do so.

The purpose of every youth program is to provide youth with a safe
environment vvhere they are able to interact positively with adults and peers.

However, it is not always feasible to control every situation. Therefore, two
statements were asked for the purpose of determining if the BSA provided the

safe environment youth need for positive interactions with others. The first
statement referred to the different environments in which Scouting operates. ln
response to the statement, .Scouting exposed me to situations in which I felt
uncomfortable or threatened,' 82o/o disagreed with the statement, 7% were

neutral, and

11o/o

agreed. A similar statement refened specifically to the adults

and other people that Scouts may encounter in the Scouting program. ln
response to the statement, .Scouting introduced me to people that had a

negative influence on ffie," 85% disagreed with the statement, 5% agreed, and
10% were neutral or had no opinion. lt must be noted that this question

specifically did not implicate Scout leaders because there are many other adults,
such as parents and other community members, that a Scout comes in contact
with throughout the Scouting program and whom the BSA cannot control. lt must
also be noted that individuals may feel uncomfortable or threatened in situations
where they are challenged, therefore, the respondents' answers to this question
may not even reflect upon a physical threat to them.
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The BSA does require that all adults working within the program, such as
leaders, merit badge counselors, and troop committee members, be registered
with the BSA and all names are checked against the national child abuse

registry. Other safety precautions have also been implemented within the
Scouting program to protect youth and provide a safe environment for them. For
example, there are regulations stating that a leader cannot sleep in a tent with
any other boy except his son. Boys are also restricted from going to a merit

badge counselods home alone and there must always be two adults present for
every outing. However, it is unfortunate that, in spite of these precautions,
incidents have allegedly occurred in the past which have marred not only the
BSA reputation, but the reputation of many other youth organizations. As one

respondent stated, "l think that Scouting has gotten a bad rap lately because of
some of the teaders that have been involved with molestation or other illegal

activities.' The data generated by this study demonstrates that overall, more
than 80% of the respondents felt safe while participating in the BSA program.
This indicates that the preventative measures implemented by the BSA are
helping to promote a safe environment for youth to work and learn in.

2. Social and pensonal skills
Much of the Scouting program focuses on fostering the interpersonal and

personal skills of the boys both individually and within a group setting.
Therefore, several statements focused on these skills and how much the
respondents attributed the development of those skills to the Scouting program.

Three statements were presented to respondents that probed the
effectiveness of the BSA in providing boys with opportunities to make friends
and improve their social skills. ln response to the first statement g0% of all
respondents agreed that the Scouting program taught them to get along with
others with 5% disagreeing with the statement and

5olo

r€ffiaining neutral.

Likewise, 93Yo of all respondents agreed that Scouting provided them with a way
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to meet new friends. Lastly, 85% agreed that their experience with the Scouting
program gave them a sense of belonging with only 2% disagreeing with the
statement and 13% remaining neutral.

The Scouting program focuses on many different personal skills including
life skills such as problem-solving, communication, perseverance, assertiveness
and organization. Statements regarding these personal skills were presented to
respondents to determine if they would attribute the acquisition of these skills to

the Scouting program. Two statements regarding self-confidence were also
asked since having a sense of self-confidence is important in the development of
other life skills. The following is a brief summary of the responses regarding the
development of these skills which are also displayed in Table

1

1.

Ninety percent of respondents agreed that the Scouting program and

activities helped them to improve their problem-solving skills. Data from a
second statement supported this finding as 87o/o agreed to the statement that the
Scouting competitions and activities fostered the development of their problem-

solving skills.
Table 11
Personal Skills Acquired ln Scouting
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Eighty-nine percent of respondents believed that Scouting improved their
communication skills while another

84o/o

believed that they learned to be more

assertive through the merit badges they earned and the service projects they

did. Eighty-nine percent believed that their experience in Scouting helped them
to develop confidence in themselves. Eighty-five percent agreed that the
Scouting program also taught them to persevere in working toward their goals.
Seventy percent believed that the Scouting projects and activities taught them
how to organize themselves and use their time more wisely. Lastly,

97o/o

believed that Scouting gave them opportunities to gain a sense of achievement.
The importance of a sense of achievement in developing other life skills was
emphasized by one respondent wfro stated, "After I got started I found that

I

enjoyed the feeling of accomplishment that I got through advancing through the

ranks rapidly."

3. Careers, Goals, and Life direction
Many of the merit badges that Scouts eam, along with other Scouting

activities, are designed to provide boys with the opportunity to explore new
interests and possible careers as well as to foster the development of specific
life skills. The merit badge system and advancements in rank also teach boys
how to set goals and work toward them. Therefore, several statements were
made regarding merit badges and Scouting activities to help determine if these
methods are achieving their purpose.

Ninety-one percent of the respondents disagreed with the statement, .The
merit badges I eamed were often ridiculous and a waste of time," thereby
indicating that they found some value in the merit badges they earned. Another
4o/o

of the respondents agreed with the statement and 5% were neutral. One

Scout wlro agreed with the statement clarified his response with the comment,
"Yes there were activities and merit badges that I felt were silly and worthless.
However, today I probably use different things that I leamed without realizing it."
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ln another statement, 85% of the respondents believed that earning merit
badges in Scouting enabled them to explore new hobbies and develop new
interests, while

7olo

disagreed with the statement and 8% were neutral. ln

another statement, only

15o/o

believed that the merit badges they earned in

Scouting influenced their choice of careers, with 30% disagreeing with the
statement and 560/o remaining neutral. This was contradicted by the finding that
54o/o

of the respondents believed that Scouting opened new doors of opportunity

for them in their life. The discrepancy in these findings indicates that many of
these respondents are uncertain about how much Scouting has influenced their
lives.

ln reference to goal setting, 80% agreed that their experience in Scouting
taught them how to set goals while 5% disagreed with the statement and

15o/o

were neutral. ln a separate statement, 45% of respondents agreed that being a
Scout gave them an advantage in the job market, with another 17o/o disagreeing
with the statement and 38% remaining neutrat. A written comment of one of the
respondents raises the question of whether or not these respondents realized
how $couting has helped them in the job market. This Scout commented that,
"Being an Eagle, I don't believe, helped me get the job that I have
now. The fire service likes military backgrounds. Because some of
the adults that I networked with in Scouting were some of the same
ones that hired me, they knew of my background and used it as
parami itary experience.'
I

This statement clearly demonstrates that the respondent's connection with
Scouts was an advantage. Without these connections, this Scout may not have
become a firefighter. Supporting this argument is additionat data from other
questions concerning this issue. ln one question, 54o/o of the respondents

indicated that they had used adults they met in Scouting as job references. tn a
third question, 26% respondents reported that they had used their Scouting
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connections to find a job. Therefore, this data demonstrates that Scouting may
give boys an advantage in the job market.

4. Scouting Values
The Scouting values as set down in the Scout Oath and Law are the
backbone of the Scouting program. The Scout's acceptance of and adherence
to these values provides the guidance and discipline that youth need to develop
moral character. Several statements were made regarding the values inherent
in the Scouting program to determine how well respondents have accepted

these values and live by them.

Eighty-seven percent of respondents disagreed with the statement, "The
Scout Oath and Scout Law were only words to me, not something t really

adhered to." Ten percent of the respondents were neutral to this statement and
the remaining three percent disagreed with one respondent explaining that, .l do
not do some things that are in line with the Scout Oath or Laws, but we all have

our drawbacks." Supporting the importance of Scouting values was data
showing that 90Yo agreed with the statement, 'The values I learned in Scouting
continue to be very important to me." One last statement regarding values was
asked to determine if the respondents were open to sources outside the family,
such as the BSA, as moral educators. When presented with the statement, "lt

has been my experience that children learn values only from their parents,"

850/6

disagreed with the statement, thereby, indicating that they were open to sources
other than the family for their values.

Table 12 provides a summary of the data concerning the responses
toward the Scouting values of duty to one's community, respect for others, doing
one's best, being thrifty, helping others, and family values. This data
demonstrates the percentage of respondents who agreed with the following

statements. a) Scouting taught me to be an active member of my comrnunity
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(duty), 82o/o; b) Scouting taught me to treat others with respect, 90%; c)
Spending time with my family is important to me, 9570; d) Saving for the future is

a priority ln my life (be thrifty), 80%; e) I believe that helping others should
always come before one's own interest ,7oo/s; and f) Scouting taught me to
always give my best effort, 82o/o;

Table 12
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While these results are significant in demonstrating the current values of
these respondents, Harris (1995) had also reported on several of these same
values in his study thereby allowing for comparison. ln his study, Harris found
that 41o/o of all youth aged 14-19 years strongly agrced that spending time with
their family was important. Also, in this same age group, 47o/o strongly agreed

that saving forthe future was important and

27o/o

strongly agreed that helping

others should come before one's own interest. Furthermore, 38% of a crosssection of men in the ndtion in Harris' study had also strongly agreed that
helping others should come before one's own interest. In comparison,

34o/a

of

the respondents in this study had strangly agreed that spending time with their
family was important to them, 23o/o strongly agreed that saving for the future was

important, and only

11o/o

strongly agreed that helping others should come before

one's own interest. While the number of respondents who strongly agreed to
these statements were much higher in the Harris study than in the current study,
the Harris report did not give the total number of respondents who agreed with
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each statement, thereby limiting further comparison. However, in spite of the

difference, the number of respondents in this study who agreed to the
statements is sufficiently high enough to draw the conclusion that these
respondents do still hold the Scouting values of dug to community, respect for
others, importance of family, being thrifty, helping others and doing your best.

C. SERVICE TO GOD, TO COUNTRY, AND TO COMMUNITY
The third research question asked, "How many of the respondents
continue to live the Scouting values of service to God, to country, and to

community?" This question was operationalized by asking closed-ended
questions that probed the respondents' participation in family life, in churches or
synagogues, in their place of employment, in their Gommunities, and in the
Armed Forces.

Data showed that 95% of respondents stated that spending time with their
family was important to them. Respondents' behaviors indicated how important

this was to them with 56% spending at least four hours or more per week in
some activity with their family. A complete breakdown shows that 1oolo of the

respondents spent at least one hour per week with their family, 7% spent 2
hours perweek, 11% spent 3 hours perweek, 11o/o spent 4 hours perweek, and
45o/o

spent 5 or more hours per week.

Just over half of the respondents (53%) report attending church on a
weekly basis. However,T4olo reported spending time in community, business, or
church clubs or organizations. Moreover,670lo were involved in a project to help
make life better for other people and 89o/o reported giving time or resources to a

charitable organization in the last 12 months. Nearly 8006 of respondents have
served in a leadership position in their jobs or another organization and

23o/o

have been or are currently a member of the United States Armed Forces. Lastly,

while only 806 remain active in the BSA today, mostly as Advancement
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Chairmen, Unit Commissioners, Assistant Scoutmasters, or Merit Badge
Counselors, 80% did indicate that they would like to volunteer their time to the
BSA in the future. All of this data provides substantial support to the argument

that these respondents continue to live the Scouting values of service to God, to
country and to community.

ilt. coNcLUSloN
This research study demonstrated that most of the respondents in this
study have become responsible, produclive citizens as demonstrated by their
level of education, their current employment, and their current income. The
study also demonstrated the respondents' responsibility and productivity as seen
in the number of respondents involved in helping behaviors, in community,

business, and church organizations, and those who have contributed time and
other resources to charitable organizations. The number of respondents that
have been in leadership positions contributes to the evidence that boys involved
in the BSA program are more likely to become responsible and productive
adults.

Though the argument concerning the effectiveness of the BSA in
producing healthy adults is less conclusive, it is clear that these respondents are
not any worse than the national average and that the number that participates in

these unhealthy behaviors appears to be decreasing. Moreover, the low
statistics associated with illegal and iresponsible behavior such as shoplifting or
drinking and driving, contribute to the sense of responsibility of these

respondents. Lastly, it was also demonstrated that the Scouting program
provides boys with a strong network of adults who many utilize throughout their
adolescent years and even during their early years of adulthood. Therefore,
though these respondents continue to participate in health compromising
behaviors, at least the Scouting program provides them with the support they
need to overcome a majority of the challenges of life that youth face today.
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The study also demonstrated that the Scouts' overall perception of the
Scouting program is very positive. More than 90% of the respondents reported
that their Scouting experience was positive and the maiority of them reported

that they participated in Scouts because they enjoyed the program. The data
also generated strong evidence that the BSA provides boys with a program that
promotes problem-solving, communication, assertiveness, self-confidence,

perseverance, organization, goal-setting, and a sense of achievement. The
majority of respondents also reported that the Scouting program provided them

with opportunities to explore new interests and careers. They also reported that
the Scouting program opened new doors of opportunity in their life and helped
them choose their current occupation. lt was also demonstrated that Scouting
gave many respondents an advantage in the job market by providing them with
adults who served as iob references and many others who provided connections
to job opportunities.

Lastly, almost 90% of respondents reported that they still believe in the
Scout Oath and Law. This was demonstrated by the number of respondents who

reported that the Scout values of duty, respect, loyalty, thrift, helping others, and
doing your best were still important to them. This is perhaps the most important
result of this study, since developing character was the fundamental purpose of
the Boy Scouts.
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DISCUSSION

I.

COMPARING THE FINDINGS TO THE LITERATURE
The literature presented in this study, focused on the lack of character

development in adolescents. ln this review, a number of factors were presented
which were found to be associated with poor character development. Hawkins,
Jenson & Catalano (1988) identified three of these risk factors as being: a) a low
social and economic development; b) school failure or a low degree of
commitment to education; and c) a lack of involvement in church and cornmunity.
Data from this study allows us to assess the character development of the

respondents in light of these factors.

ln considering the social and economic status, the data showed that 90%
of the respondents were in the middle-class income range with a yearly income
at or above $10,000-$20,000 per year and more than half of the respondents
making $20,000 or more. The data also demonstrated that those who made less

than $10,000 per year were college students except for one respondent who was

cunently unemployed.

The data also demonstrated a high level of educational commitment
among these respondents with all of them having a high school diploma, and
84o/o

of them having some post-high school education. Moreover, 41 olo of these

respondents have a four-year college degree or higher, with an additional

21o/o

currently working toward a higher degree. These findings were wel! above the
national average for males in the same age group which shows that only 82o/o
graduate from high school and

260/o

graduate from a four-year college.

Data concerning the last risk factor, the lack of involvement in church and
community, demonstrated that 52a/o of the respondents reported spending at
least one hour per week at a religious service or activity, Moreover,T4olo of the
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respondents reported spending time in community, business, and church clubs
or organizations. While not as conclusive as the data concerning socio-

economic status or education, this data does demonstrate that the majority of
these young adults are connected to either a religious or community
organization.

Much of the literature also discussed the factors that were needed by
youth for healthy development and character building. Among the literature

presented, Benson (1993) reported that the healthy development of youth is
dependent upon increasing their internal and external assets while decreasing
their deficits. Benson defined deficits as those factors which have a negative
influence on youth such as the use of alcohol, drugs, or tobacco, as well as
factors like social isolation, being left home alone, ignoring vehicle safety, or

depression. According to Benson, these at-risk behaviors deter character
development by limiting the physical, psychological, and economic well-being of
adolescents.

The data from this study, revealed that 70% of the respondents reported
using alcohol with 369o having only one to two drinks per week and fewer
respondents in the younger age group using alcohol than in the older age group.
Thirteen percent of lespondents also reported having used marijuana or another
illegal drug in the last 12 months. Moreover,

31 olo

of the respondents use

tobacco , 43o/o have driven after drinking two alcoholic drinks ,, 5o/o reported

having shoplifted an itern in the last 12 months, and

8o/o

have been arrested in

that same period. This data is at or slightly higher than national statistics and
statistics from comparable studies such as Benson's (1993) study or Harris'
(1995) study for other males in this age group as reported earlier. Therefore, it
may be concluded that the presence of these behaviors compromises the

character development of these respondents, though how much their character
is compromised is dependent upon their assets and other factors.
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As stated in the literature review, social isolation and being left home
alone are viewed as deficits because youths in these situations experience twice
the risk of substance abuse or delinquency than other youth (Benson, 1993).
For this reason, respondents were asked if they had participated in any other

extracunicular activities during the years that they were in Scouting.
Participation in extracunicular activities reduces the time adolescents spend at
home alone, encourages prosocial behaviors, connects youth to other adults,

and provides youth with a needed link to the community. The data demonstrated
that nearly all respondents participated in at least one other activity other than

Scouting. Further breakdown of the data showed that 23o/o of the respondents
participated in one or less activities while 77% participated in two or more
activities. The other activities, in order of reported frequency from the highest to
the lowest, that respondents participated in are sports, music, church, and other
youth groups. Thus, the respondents in this study were at low risk for social
isolation and being Ieft home alone based on their participation in other
extracurri cu lar activities.

Benson (1993) defined extemal assets as the networks of care and

support such as families, parents, and other adults that were available to youth.
lnternal assets were defined as the positive commitrnents, values, and social
competencies that are important for character development such as commitment

to education, decision-making skills, social skills, self-esteem, assertiveness,
problem-solving, Iearning to set and achieve goals, and a sense of belonging to
a group and to the larger community. Data from the study indicated that the
respondents attributed the acquisition of these skills to the BSA program. For
example, 90o/o of respondents reported that Scruting helped to improve their

problem-solving skills, 90% reported that Scouting improved their social skills,
89o/o

reported that Scouting improved their communication skills, and

7oolo

reported that Scouting helped them to leam organizational skills. Moreover,
84o/a

of the respondents reported that they leamed to be more assertive, 8E%
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learned to persevere, and 89% gained self-confidence through the Scouting

program. Lastly, 85% of respondents reported that Scouting gave them a sense
of belonging and 97a/o reported gaining a sense of achievement through

Scouting. The respondents' high commitment to education was reported earlier.
Benson (1993) also found that youth who were thrivers were more likely
to have these five assets: 1) they are connected to adult-led youth programs; 2)
they have families that are involved; 3) they have educational motivation and
commitments; 4) they have positive values; and 5) they are connected to strong

families and other systems of support outside the family. The BSA program
provides these assets as it is an adult-led organization that encourages family
participation, fosters the development of prosocial values through the Scout
Oath'and Law, and provides opportunities for youth to become involved in, and
thereby connected to, their communities. The BSA program depends on the
parents and older relatives of the boys as well as other adults in the community
to volunteer their time as Scoutmasters, Assistant Scoutmasters, Merit Badge
Counselors, Troop Committee Persons or other roles in the troop. As several of
the respondents reported, the parents' involvement in the troop provides the
parent and son with many opportunities to spend time together as well as to
share experiences and build memories.

Data from the study demonstrates the prosocial values that respondents

possessed as well as how much they attribute these values to the Scouting

program. Respondents from the study reported that: al

670/o

were involved in a

project to help make life better for other people; b) an average of 60%

demonstrated helping behaviors such as helping others in need; c) 897o
reported giving time or money to a charitable organization; d) 23% served the
country in a branch of the Armed Forces; and e|

72a/o

reported being in a

leadership position in their jobs or another organization" Moreover, 82% of the
respondents reported that Scouting taught them to be active members of their
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community; 90% reported that Scouting taught them to respect others; and

82o/o

reported that Scouting taught them to always do their best. In addition, 95%

reported that family was important to them,

80o/o

reported that saving for the

future was a priority in their lives, and TOYI believed that helping others should
always come before their own interest.

The study done by Blyth & Roehlkepartain (1993) supports the last of
these five assets, that is, the importance of community in the development of

youth. These authors demonstrated that participation in community life
encourages prosocial behaviors in youth. ln addition, encouraging youth to
contribute to the community and to the welfare of others, in the form of service
learning projects, fosters a sense of cohesion to the community. Scouting
requires Scouts to perform service projects in the community in order to be
eligible to move up in rank. According to the literature presented, service
learning builds social competency, fosters positive values, plants seeds of
meaning and purpose, and encourages leadership (Benson, 19gB), Benson

(1993) had also found that those involved in a service learning projecl on a
weekly basis are less likely than non-helpers to report at-risk behaviors.

Several authors (Blyth & Rochlkepartain, 1993; Benson et al., 1993;

Carnegie, 1992) discussed the need for connecting youth with adults outside the
family who can provide youth with a mentoring relationship and act as role
models for them. The literature reported that youth involved in mentoring

relationships develop higher levels of functioning, have more positive attitudes,
and develop problem-solving skills, prosocial behaviors and educational
motivation (Saito & Blyth, 1992). One study (Benson, et al., 1987) reported that
adolescents prefer adult support when making major decisions concerning life
issues, moral decisions, drugs and alcohol, and to resolve concerns. The study

also reported that the lack of adult support results in two negative effects: 1) a
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decreased quality in adult relationships; and 2l a lack of social skills and social
assertiveness.

Data from this study indicates that the BSA program is quite successful in

providing youth with the connections to adults that they need to succeed in life.
The data showed that 93% of the respondents reported that Scouting connected
them to a network of adults with 74o/o of all respondents reporting that they have

turned to someone in this network for support and advice during their Scouting

years. Moreover,620/o of all respondents report that they have maintained a
relationship with at least one member of this network and

43o/o

had turned to

these adults for advice and support in their adult life.

ln summary, the data from this study supports the findings from two other
studies done onthe BSA, one by Kleinfeld and Shinkwin's (1983) and one by

Harris'(1995). ln the Kleinfeld and Shinkwin study, the authors concluded, as
does this study, that Scouting provides youth with: a) closer contact with adults

from the community; b) opportunities to take an active, responsible role in the
community; c) experience in doing something of benefit; d) opportunity to leam

praclical, non-academic skills, e) traditional values such as service to
community, citizenship and positive character development; and f) reinforces

traditional family values. The Hanis & Associates study also concluded, as does
this study, that Scouting increases boys' self-confidence, teaches them
leadership, and instills the Scouting values such as respect for life and property,
honesty, being a team player, and doing your best. Lastty, the Harris study, as

well as this study, also found that Scouts were more likely to assume leadership
roles, place the needs of others before their owr1, value education, and make the
honest, not the easiest, decision.
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II. LIMITATIONS OF THE RESEARCH FINDINGS

A. Limitations of the questionnaire
ln the completion of the data analysis of this study, many limitations

concerning the questionnaire that was utilized were identified. Though the
questionnaire was pretested for clarity, it was not pretested for the extent of
information that it would gather. Therefore, the limitations identified were

present in the way that a specific question was asked or, more often, in the
failure to ask for more information concerning an issue. These limitations
resulted in the lack of some information that would have been meaningful to the

study. Following is a list of these limitations and their effects on the study.

1) When asking about the number of adults that the respondents
encountered in Scouting, the questionnaire did not specify that the adults should
be those other than a parent or other family member. Many of the respondents'

fathers or other relatives volunteer their time in the Scouting program. While
these people are an important source of support, this study was specifically
seeking to find out how many adults outside the family the respondents had
access to for support and guidance. Thus, question #35 should have read, 'Dad
Scouts connect you with a network of adults other than relatives?"

2) The questionnaire failed to ask how many respondents

had a parent or

other close relative that volunteered their time to their troop while they were in
the Scouting program. Asking this question would have generated information
as to how many families were involved in Scouting. This information would have

provided empirical data concerning the amount of family involvement in
Scouting.

3) When probing the respondents' behaviors toward drinking and driving,
it would have been better to reframe the question in order to place a time Iine

within the question. For example, it would have been better to ask if the
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respondent had driven after drinking two alcoholic drinks within a time frame of
two hours or less. As the question was asked, the results are ambiguous as
they do not differentiate between those who drive while intoxicated and those
who drive responsibly.

4l

When asking if the respondents had ever been anested, the

questionnaire did not allow the respondents to clarify what they had been
anested for or if the charges were false. Therefore, the information gathered did
not generate information such as the severity of the crime, if the crime

threatened another, nor if the respondent was falsely arrested all of which may
have reflected upon the character of the respondent.

5) When

asked whether or not the respondent had shoplifted, the

question did not specify a dollar amount. Knowing the value of the item(s)
shoplifted would have also reflected upon the character of the respondent since
each person's idea of what is shoplifting may be different. For example, some
see taking a pen home from work as shoplifting while others only see shoplifting
as taking something from a store without paying for it.

6) When

asking about the respondents' drug use, the questionnaire did

not specify the type of drug used or the patterns of use. Knowing the type of

drug used and the pattems of use reflect upon the character of a person since
some are more addictive or hannful than others.

7)

lnstead of asking respondents if they play on a recreational team, it

may have been more informative to ask how much time the respondent spends
in some form of physical exercise, thus generating more information about the

respondents' health status.
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8) When

asking about the type of home the respondent grew up in, it

would have been better to have separated farmers into a separate category as
many of the respondents may have come from rural categories.

9) When asking if the respondent had ever been on some form of
welfare, the questionnaire failed to ask if the respondent is off welfare now, how
long he was on welfare, and the circumstances that initiated the need for

welfare. This information would have allowed the study to determine how many
had been on welfare for reasons beyond their control and how many are
currently still receiving some form of welfare. This information reflects upon the
character of the respondent.

B. Limitations of the study
There are many limitations to this study that may affect the results of the
study as well as restrict the ability to generalize the results. A discussion of
these limitations follows.

1) The subjective nature of the

study. The responses on the

questionnaire are dependent upon the perceptions of the respondents. Many
things may interfere with how respondents answered these questions, such as:
how they feel that day; their mood or general attitude; or the accuracy of their
memories. Also, the amount of time past since the respondents were in the
Scouting program may have changed their perceptions about the program.

2) This study may be subject to social desirability bias. Social desirability
bias is the tendency of people to say or do things that will make them or their
reference group look good. Thus, the mere identification of an attitude or a
position with a prestigious organization such as the Boy Scouts of America can
bias responses. This is to say that the respondents may have answered in a
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way expected of a Boy Scout rather than giving their real perceptions of the
Scouting program.

3) The questionnaire has not been

tested for reliability or validity.

Therefore, the face validity of the questionnaire is unknown. This means that it
is unknown whether the questionnaire is really measuring what it is meant to

measure. Moreover, the construct validity of the questionnaire, that is, the
degree to which a measure relates to other variables as expected within a
system of theoretical framework, is also unknown. This is to say that it is

unknown if the questions on the questionnaire correlate with other measures of
responsibility, character, or success that are present in the literature.

4) The study does not esfablish a causal relationship. The hypothesis of
this study may be stated as: "lf a boy participates in the Scouting program, then
he becomes a more responsible, productive adult.' Considering this hypothesis,
it can be stated that the cause precedes the effect, in that, boys experience the

Scouting program before they become adults. These two variables also appear

to be empirically related since the data proves that a greater percentage of
Scouts lead more fulfilling and productive lives. However, there are many other
variables that may influence the development of boys which this study cannot

control. For example, the study does not control for socioeconomic status,
parental involvement, religious influence, or intelligence. Because of these
other influences, the study does not prove a causal relationship because the two
variables may also be explained by a number of different variables.

5) Representativeness

of the study. Because the BSA does not keep

statistics regarding the race or socioeconomic status of the boys who participate
in the Scouting program, it was not possible to formulate a true sampling frame

that would be representative of the Mid-lowa Council. Also, though the study
was set up to take a cross-section of the Mid-lowa Councit, the sample was
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randomly selected and was not selected as a representative sample.
Furthermore, the demographics showed that the respondents were all middleclass white males. However, the BSA program serves many different

populations and both girls and boys. For these reasons, the results of this study
cannot be generalized beyond the sample population.

6) There are many threats to the internal validity

of this study each of

which may compromise the findings, These threats to internal validity include:
history, maturation, selection biases, and ambiguity. The following is a brief
description of each of these.

History refers to the events that may have coincided with this age cohort

which may account for the results of this study. For example, changes in the
education system, the implementation of the national war on drugs program, and
different economic situations such as a recession, may have influenced the
character development of these respondents as well as their perceptions toward
the Scouting program.

Maturation, or the passage of time, may have influenced the perceptions
of the respondents, thereby compromising the study. As the respondents get

older, they may have learned to appreciate their Scouting experience more or
may have forgotten part of their experience.

Selection biases refer to the fact that questionnaires were only sent out to
those who were in the Scouting program long enough to attain the rank of Star.
None of the questionnaires were sent to those who had dropped out of the

Scouting program or those who have never participated in the program.
Because of this selection, the findings may be unfairly biased toward the

Scouting program.
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Ambiguity about the direction of causal influence refers to the question of
whether the Scouting program contributed to the development of the boys or if
those boys who were more responsible and productive to begin with, chose to
participate in the Scouting program because it had the elements they wanted.

7l

This study is susceptible to the personal bias of the researcher. The

researcher and the researcher's family have worked within the BSA for many
years and are supporters of the BSA. This may have biased the researcher in
the design, implementation, or interpretation of this study.

III. IMPLICATIONS FOR FURTHER RESEARGH
The Carnegie Task Force (Carnegie, 1992) argued that empirical-based
studies were needed to evaluate the effectiveness of community-based youth

programs. This study was one such evaluation. However, there are many other
issues concerning the BSA that need to be addressed through empirical-based

studies. A summary of these issues is presented below.

1) Studies need to be conducted that would compare Scouts with nonScouts. The full effects of the Scouting program cannot be realized unless a
comparison study is done with youth who have not participated in the Scouting

program. A side-by-side study of Scouts with non-Scouts would allow the
researcher to control for many of the threats to validity which were identified
earlier.

2)

lndependent studies need to be carried out in other councils to get a

broader sense of the effects of the Scouting program. Due to the sample size of
this study and the other limitations discussed earlier, the results of this study
cannot be generalized beyond the sample population. Therefore, the utilization
of the findings is somewhat restricted. Repeating this study in several councils

would allow for larger sample sizes and more comparison studies that would
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generate more information as to the strengths and weaknesses of the Scouting
program.

3) A program evaluation should be done to determine the consistency of
implementation of the Scouting program from region to region, council to council,
district to district, and troop to troop. Like any organization that has many
different locations, the Scouting program is implemented differently in every
troop, council, district, and region in the United States. Therefore, a program
evaluation is needed in each location to determine differences in the
implementation of the program that may compromise or enhance the Scouting
program.

4) Studies should be conducted to evaluate the adults who work within
the Scouting organization. The BSA utilizes thousands of adult volunteers, each
of whom brings different characteristics, skills and philosophies. Each of these

adults affects the boys who participate in the program either directly or indirectly.
Therefore, studies should be conducted to evaluate these adults and explore if
there are particular characteristics that may influence an adult's decision to
participate in the Scouting program as a volunteer. Studies should also be done
to determine if there are certain adult characteristics, skills, philosophies or
interests that are most effective or influential within the program.

5) Studies need to be conducted that would determine if the BSA is
reaching cultural minorities as well as how the BSA is addressing cultural
diversity issues. The literature review, as well as this study, indicated that the
majority of boys who participate in Scouting are middle-class youth. Yet, the

literature review also stated that those who need the program the most are those
from the lower socio-economic stratums and those who have a low commitment
to education. The BSA has implemented new programs recently which focus on
reaching minority populations, inner-city youth, and others who are identified as
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at-risk. Therefore, studies need to be done to evaluate the effectiveness of the
Scouting program among these populations and to determine if these
populations can benefit from this program.

6)

Very few youth organizations exist worldwide. Because the BSA is an

intemational organization, it would be of interest to do an international
comparison of the effects of Scouting to determine if the benefits of Scouting can
be realized in all nations worldwide.

IV. GONCLUSION AND REGOMMENDATIONS
This study provides information as to the effectiveness of the approaches
used by the BSA in working with youth. The findings from this study indicate that

the overall BSA program is an effective approach to youth development. lt was
found that the method of merit badges and advancement in ranks, which the
BSA utilizes, provides boys with a sense of achievement, provides them with

needed recognition, and improves their self-confidence. Furthermore, Scouting
provides boys with a sense of belonging, not only to a group of peers, but to the
community as well. This study also found that the Scouting program is effective
in improving the skills that youth need such as problem-solving, communication,
assertiveness, perseverance, and organization. The study also found that the
BSA provides youth with opportunities to explore new interests which can help

them in their choice of a career.

These findings are important to social work practice because they
indicate that the BSA program is an effective approach to the prevention of
delinquent youth. By encouraging youth to participate in the BSA program,
especially those who may be at-risk but are not yet identified as at-risk, social
workers and others who work with youth will help these youth to develop the
character and support they need to overeome the challenges of life that often
result in delinquency and failure.
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This study also demonstrated that the BSA program was successful in
connecting boys with other adults in the community. Many of these adults have
later served as job references, job connections, and sources of support for these
boys in their adult life. As the literature indicated, youths need to have adults
they can turn to in their lives. The success that the BSA program has had in
fostering these mentoring relationships may serve as a model for other programs
that seek effective ways of building and utilizing community supports. Similarly,
the methods or programming that the BSA utilizes may be used as models by
social workers or others who work with youth in a variety of interventions such as
in skill development or in developing self-esteem.

ln evaluating the BSA program, this study also identified what may be
defined as a deficit or gap in the services provided to youth. This deficit is the
lack of influence programs, such as the BSA, have with issues such as the use
of alcohol, drugs, or tobacco. For example, in spite of its emphasis on traditional

values regarding health and responsibility, this study found that, according to
national statistics, the respondents in this study are just as likely to use drugs,
alcohol, or tobacco as other youth the same age. Therefore, social workers and
others who work with youth need to develop programs and practices that

etfectively address this issue.

Lastly, as this study indicated, there are many different issues related to

the BSA that needs to be addressed through empirical research. Conducting
these research studies will generate needed information regarding effective
methods and programming for youth development that may help direct future

social policies. This information is also needed to develop effective
interventions for social work practice such as the use of adult mentors or the role
of community in interventions with youth. This research study found that the
BSA program was very effective in fostering healthy youth. However, this is just
one small study concerning one youth development program. One small study is
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not adequate enough to set policy or develop practices and there are many

different youth programs that should be evaluated. Therefore, further studies
are not only needed but strongly encouraged in order to foster the development
of healthy youth.
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SUMMARY

Adolescence is a very turbulent period of life for most people. During this
period, the individual is struggling to find his place in the world. He experiments

with many different behaviors and many different roles to find out who he is and
how he fits into his family, his peers, his school, and his community. The
literature defined this period of life as the most formative years of a person's
development, for the formation of one's lifestyle during these years will set the
stage for the life course. Therefore, the development of healthy lifestyle choices
is the primary goal of adolescence and requires providing youth with many

needed resources and guidance to ensure their success as adutts.
Adolescents today face many life challenges including unemployment,
illiteracy, delinquency, substance abuse, violence, aggressive behaviors,
pregnancy, depression, suicide and gang activity. While many of these
problems could be attributed to an individual's search for identity or role

confusion, as described by Erikson's stages of psychosocial development, many
others presented in the literature review argued that these problems of youth are
due more to a lack of character development.

The literature review presented five factors responsible for the lack of
character or moral development among youth today. The first of these factors is
the rise of individualism in the country which places emphasis on the individual
self instead of the community as a whole and fosters a sense of self-

righteousness. The second factor is the growing influence of the media on
youth. The average adolescent spends a good part of the day watching
television, listening to music, or playing video games. During this time, they are
bombarded with negative messages that emphasize the need for material things

and portray the idea that premarital sex, violence, and ambivatence toward
religion are the norms of society. The last three factors are the disintegration of
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the three institutions that have traditionally been the sources of moral education.

These three institutions are the family, the church, and the school. Due to
changes that have occurred within these institutions over the last two to three
decades, these institutions no longer provide youth with the moral education that
they had in the past.
Other authors contributed poor character development to other factors.
For example, Hawkins, et al., (1988) found that there are three risk factors that

are associated with poor character development in youth. These three factors
are: 1) social and economic deprivation; 2) school failure and a low degree of
commitment to education; and 3) a lack of involvement in church and community.

Benson (1993) also provided empirica! evidence whictr indicated that
when adolescents do not have the support and resources they need, they may
develop many at-risk behaviors including delinquency, experimentation with
drugs and alcohol, violent or aggressive behaviors, or a lack of commitment to

school. Benson identified ten deficits that put adolescents at risk and thirty
assets that foster the healthy choice-making of adolescents. Deficits were

defined by Benson as those factors that have a negative influence on youth such
as the use of alcohol, drugs, or tobacco as well as factors like social isolation,
being left home alone, or depression.
Assets, on the other hand, were defined as those factors that encourage
healthy development such as networks of care and support, positive
commitments and social competencies. Among these assets, Benson identified

five which differentiated adolescents who were thrivers from those who were atrisk. These assets included: 1) being connected to an adult-led structured youth
organization; 2) having families that exercised control through parental
standards and discipline; 3) possessing strong educational commitments; 4)
having positive values; and 5) having a network of adults to rely on for support
and guidance.
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To provide adolescents with the assets they need, Benson (1993) and
others in the literature discussed the need for families, schools and communities
to work together. Three main assets were identified in the literature review as
being the most effective in youth development. These three assets are:
community support, adult mentors, and service learning. Moreover, several life

skills were identified as also being important to the healthy development of

youth. These life skills are citizenship, decision-making, problem-solving, social
skills, communication, assertiveness training, time management, and leadership
skills.

The BSA program was presented in this study as a program that meets
the criteria for effective youth development as prescribed by the literature

review. The BSA is an adult-led organization that encourages family
participation, fosters the development of prosocial vatues through the Scout
Oath and Law, and provides opportunities for youth to become involved in, and

thereby connected to, their communities. Founded in Britain in 1g0B by Sir
Robert Baden-Powell, the BSA was conceived as a program that would foster
the character development of boys and teach them the principles of citizenship
and service to one's country. Today, the BSA is one of the largest youth
development organizations in the world. Though the literature abounds with
articles that profess the success of the BSA in working with youth, very few
empirical studies evaluating this program have been reported. Therefore, the
purpose of this study was to evaluate the BSA program in its effectiveness to
help boys develop into healthy, responsible, productive adults.
To conduct this study, a questionnaire was developed which probed the
respondents' attitudes and perceptions toward the Scouting program. The
questionnaire also probed the respondents' current behaviors to determine how
many live responsible, productive lives and how well they continue to live the
Scout values of service to God, to community, and to country. This
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questionnaire was sent to 100 Scouts who had participated in a Scout troop in
the Mid-lowa Council, who were seventeen years of age according to the troop
records for the years 1985-1987, and who had reached the rank of a Star, Life,

or Eagle Scout.

Data from this study demonstrated that most of the respondents have
become responsible, productive citizens as demonstrated by their level of

education, their current employment, and their cunent income. The study also
demonstrated the respondents' responsibility and productivity as seen in the
number of respondents who are involved in helping behaviors; who are active in

community, business, or religious organizations; and who have contributed time
or resources to charitable organizations. Lastly, the respondents' responsibility
and productivity was also demonstrated in the high numbers that were registered
voters and who exercised that right to vote, in the numbers who served in the
Armed Forces, and in the numbers who have held a leadership position in a
community organization or in their place of employment.

Data from the study also indicated that the respondents were also very

successful in overcoming many of the challenges of life. One possible exception
to this is the challenges of alcohol, drugs, and tobacco. When comparing the
data from this study to national statistics, these respondents were not any more

successful in overcoming these life challenges as other youth. This indicates a
possible weakness, not only in the BSA program, but in all the programs vvhich

target youth.

This study did find that the BSA program was effective in providing youth
with the adult support that is so vital for their success. Data from the study
showed that

93o/o

of the respondents reported that Scouting provided them with

a network of adults. Moreover,T4olo reported having utilized this network of
adults for support and guidance as a Scout,

624/o

have maintained relations with
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some of these adults after they left the Scouting program, and 43o/o have turned

to some of these adults for advice and support in their adult years.
Data from the study also indicated that Scouting provided the
respondents with many of the life skills and positive values that are needed for

success in life, For example, approximately 80% or more of the respondents
reported that Scouting helped them to improve their social skills, problem-solving
skills, communication skills, assertiveness, organization, perseverance, and goal
setting. Moreover, respondents reported that Scouting provided them with a
sense of achievement, a sense of belonging, and self-confidence. They also
reported that Scouting provided them with opportunities to explore new interests
which broadened their career opportunities. Respondents atso reported that
they have used the adults they met in Scouting as job references and some have
even used them to connect them to job opportunities. Lastly, most all of the
Scouts reported that their experience in the Scouting program was a positive
experience overall, and that they continue to believe in the Scouting values of
family, community, duty, respect, thrift, helping others, and doing your best.
This study is important for social work because, as discussed earlier,
adolescents are faced with many problems and those who work with adolescents
are in need of youth development programs that have been empirically proven to
be effective. Furthermore, by evaluating the BSA program, this study also
identified several strengths and a few weaknesses of the program that will aid
social workers and policy makers in planning future interventions and programs.
Lastly, this study also identified the need for future research concerning the BSA

program. lt is believed that, by conducting the recommended research,
researchers will develop the empirical knowledge needed to design and
implement effective youth programs that will address many of the concerns of
todays youth.
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APPENDIX A
COUNTIES SERVED BY THE
MID-IOWA COUNCIL
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APPENDIX B
QUESTIONNAIRE
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ATTITUDES
For thc ,ollowing questaons, circla the number fiiat most rEprcsenE your Eelings bt v.rd lrle 3talement
(SD) suongly dis.grce, (D) da8.gree, (N) naut ryno opinion, (A) agree, (SA) stongty agrGc.

1. My experience in the Scouting program was a positive experience overall. .
2. The Scouting program taught me to get along with others. .
3. Scouting provided me with a way to meet new friends.
4. scouting wes a way to get me out of the house, away from my parent(s). .
5. My experience with the Scouting program gave me a sense of belonging. .
6. Th€ Scoding program and ectivities helped me to imprwe my pmuem-sotving skills.
7. The merit badges I earned were often ridiculous and a waste of time

SDDNASA
SDDNASA
SDDNASA
SDDNASA
SDDNASA
....

.

SD D N A SA

SDDNASA
SDDNASA

8. I improved my communication skills through my Scouting activities
9. I leamed to be more assertive through the merit badges I eamed and the service
projects ldid.

SDDNASA
SDDNASA
SDDNASA
SDDNASA
SDDNASA

10. The Scouting competitions and activities developed my problem solving skills.
11. The fact that I was a Scout as a boy is now an embarrassment to me-

12. My experience in scouting helped me to deverop confidence in
13. scouting taught me to persevere in working toward my goals.
14. Eamlng medt badges in Scouting enabl€d me to e)elolB new hobbies and dwelop

n inter€s[s.
15. My Scouting €)@rience is something lwould lik€ to forget.
16. The Scouting Eogram has changed the direction of my life in a positive wEy. . . . . . . . . . .
17. scouting has opened new doors of opportunity for me in my life. .

18. Scouting exposed me to situations in which lfelt uncomfortable orthreatened
19. The merit badges I eamed in Scouting influenced my choice of careers-

SDDNASA
SD D NASA
SD D NASA
SDDNASA
SDDNASA
SDDNASA

20. Th€ scouting pmgram helped moto organize mysel, and us€ my time moBwisely...... sD D N A sA
21. Scouting introducsd me to people that had a negative innuenco on me...
..... SD D N A SA
22. My experience in Scouting taught me how to set goals.
SDDNASA
23.Scoutinggavemeopportuniliestogainesenseofachievement.
SDDNASA
24. scouting taught me to be an active member of my community. . .
SDDNASA
25.
26.
27.
28.

The scout Oath and Scout Law wer€ only words to me, not something I Eally adher€d lo.
Scouting taught me to treat others with respect. . . . . .

.

SD D N A SA

29. The values I leamed in Scouting continue to be very important to me.
30. Scouting taught me to ahrays give my best effort. . .

SDD
SDD
SDD
SDD
SDD

31. Spending time with my famity is important to me. .
32. Saving for the future is a priortty in my life
33. I believe that helping others should come before one's own interest. . .
34. lt has been my experience that children leam values only from their parents.

SDDNASA
SDDNASA
SDDNASA
SDDNASA

I participated in $couting only because my parents wanted me to.
Being a Scout gave me an advantage in the job market.

N

N
N

N
N

ASA
ASA
ASA
ASA
ASA

MENTORING RELATIONSHIPS

Throughout your years in the Scouting program, you may have met and worked with a number of
other adults within the community, such as other scoutnasters, assistant scoutnasters, council or

district members, toop committee members, or merit badge counselors. Please answer these
in regard to the adults you worked with in ScouB.

35. Did Scouts connect you with a network of adults?
36. Did you benefit in some way from this network of adults as a young scout?
37. Have you maintained a relationship with any member(s) of this network?
38. Have you used any of these adults as a job reference?
39. Have you tumed to any of them for advice or support while you were

yes

no

yes

no

yes

no

yes

no

yes

no

yes

no

yes

no

yes

no

in the

Scouting program?

40. Have you tumed to any of them for advice or support after leaving the Scouting
program?

41. Have you used these adults as connections to hetp you find

a job?

42. Did any of these adults serve as a role-model for you?
BEHAVIORS

During the last 12 months, have you . . .

43. Been in a leadership position in your job or an organization? . .
44. Driven after drinking two or more alcoholic drinks?

yes

no

yes

no

44. Been anested or held by the police? . .

yes

no

45. Taken part in a thefr or robbery?
yes
46. Stopped to help a stranded motorisl or another person in need of assistance? . - . . yes
47. Shoplified an item, no matter how small?
yes

no

48. Intentionally injured someone badly enough to need medical attention?
49. Been involved in a project to help make life better for other people?
50. Given money or time to a charitable organization that helps people?

yes

no

yes

no

yes

no

yes

no

yes

no

yes

no

51. Used marijuana or another illegal drug?
52. Spent time helping people who are poor, hungry, sick, or unable to care for
themselves?

53. Spoken before a group of people?

no
no

During an average week, how many hours do you . . .

54. Spend playing sports on a recreationalteam?
55. Spend in community, business, and church clubs or organizations? . . . .
56. Attend services, activities, or program$ at a church or synagogue?
57. Spend with your family watching a movie, going out, or some other special
activity?

58. How many alcoholic drinks do you consume in a typical week?

012
012
012

3
3
3

012
012

3
3

4

more

4

more

4

more

4

more

4

more

59. Do you use some form of tobacco?

60.

yes

no

During your years in the Boy Scouts, did you live all or most of the time in:

A family with two parents and both parents worked outside the home (including farmers).
A family with two parents and only one parent worked outside the home.
A single-parent household and the parent worked outside the home.
A single parent household and the parent did not work outside the home.

61. During your years as a Scout, what other adivities did you perticipete in (e.9. sports, band, choir, debate,
church groups, other youth groups, etc.).

62. How many years did you participate in the Scouting program, including Cub Scouts?
What was the highest rank you attained in Scouting?

63. Are you cunently fulfilling some position within the Boy Scouts of America?

yes

no

lf Yes, what position?

64. Since leaving the Scout program as a youth, have you or do you plan, to volunteer your time in the
Scouting program as an

adult?

yes

no

ln order to help us obtain a more complete picture of where former Scouts are today, we ask
that you would please fill in the demographic information below.

65. How old are you as of today?

years.

66. Have you graduated from high school?

yes

(lf yes please ansalrer the following question, if no, skip to question ffi8.)

67. What is your highest level of education?
High school graduate.

Masters degree

Technical school graduate.

Doctorate degree

Bachelofs degree

Other, please specify

68. Are you currently employed?
69. What is your cunent occupation?
70. How long have you worked at your eurrent job?

yes

no

no

71

.

lf your ansuver to #70 is one year or less, please indicate what your previous slatus had been, 6.9., student,
Armed Forces, other employment, etc.?

72. Have you, or are you cunently, serving in any branch of the Armed Forces, ROTC,

or the Reserves?

lf yes, please specify.

73. Do you, or have you, held a leaderchip position in your job, (e.9., been a supervisor, foreman, or a team
leader,

yes

etc.)?

no

74. Please indicate your individual yearly gross income:

less
$10,001 - $20,000
$20,001 - $30,000
$10,000 or

75. Are you a registered voter?

$30,001 - $40,000

$60,001 - $70,000

$40,001 - $50,000

$70,001 - $80,000

$50,001 - $60,000

$80,001 or more

yes

no

76. lndicate the last year you exercised your right to vote.
77. lndicate your marital status:

_

_ manied divorced
separated domestic partnership

single

78. Describe your residential anangement, e.9., do you live with parents, rent or own your own place?

79. Since you rcaci€d the adult age of eirhte€n, have you personally usod any fom of yvelfere sudt
silemps, y{Blfare paymoris, Trtl€ XIX medical assl{anc6, or any other form of

as food

support? y€s

no

80. What is your cultural background?
American lndian

Asian or Pacific lslander

Black or African American

Hispanic

White

Other,

Please indicate your general level of satisfaction with each of the following items by circling the a

appropriate response. VS = Very satisfied; S = satisfiedi SS = Somewhat Satisfied; $D = Somewhat
Dissatisfied; D = Dissatisfied; or VD = Very Dissatisfied

81. Your present life. .
82. Your present job or occupation. . . .

VS
VS

83 American society as it is today.

VS

84. The world as it is today.

VS

SS
s SS
S
SS
S
SS
S

SD

D

VD

SD

D

VD

SD

D

VD

SD

D

VD

APPENDIX C
LIST OF MID-IOWATROOPS
RESPRESENTED IN STUDY

MID.SIZED CITIES

Troop number

City/Town

Population

64
77
164
196
313
353
354
356

Fairfield
Oskaloosa
Ames
Ames
Grinnell
Newton
Newton
Newton
Pella
Knoxville

9,768
10,600
47,1 9g
47,199
8,902
14,799
14,799
14,799
9,274

374
377

9,232

Number of Scouts
1

7
1

2
2
2
5
3
1
1

TOTAL = 25

Troop Number
33
76
83
101

142
116
119
121
130
153
165

152
396
401

ilz

RURAL GITIES
Population
5,936
3,870
1,670
4,164

GitylTown
Centerville
Albia
Mitchellville
Osceola
Leon
Lamoni
New Virginia
Winterset
Nevada
Panora
Huxley
Adel
Alden
lowa Falls
Bloomfield

2,M7
2,319
433
4,196
6,009
1 ,100
2,047
3,304
855
5,435
2,580

Number of Scouts
1
1

1

2
4
2
2
3
1
1

2
1
1
1

2
TOTAL = 25
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DES MOINES METRO AREA

Troop

City/Town

Number of Scouts

Num ber
2

I

11

17
22
26
28
34
50
66
98
99
1 84

Des
Des
Des
Des
Des
Des
Des
Des
Des
Des
Des
Des
Des

Moines
Moines
Moines
Moines
Moines
Moines
Moines
Moines
Moines
Moines
Moines
Moines
Moines

1

1

3
2
1
1

2
1

3
1

3
1

2

SUBTOTAL = 22
10
93

205
96
206
126
171

182
222

Bondurant
West Des Moines
West Des Moines
Urbandale
Urbandale
lndianola
Grimes
Ankeny
Norwalk

7
2
3
4
4
3
1

3
1

SUBTOTAL = 28
TOTAL = 50
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APPENDIX D
LETTER OF SUPPORT FROM
ELI BREWER, CHIEF EXECUTIVE
MID-IOWA COUNCIL
BOY SCOUTS OF AMERICA
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MID-IOWA COI.INCIL
BOY SCOUTS OF AMERICA
January 12, 1996
659 E. Euclid Ave.
P.O. Box 3009
Des Moines, Iowa
50316
(515) 26e2135

1-80&999-SCOtrT

Dear Scout:

I am writing on behalf of Dee Crum, a graduate student of Augsburg
College working on a Masters of Social 'Work degree. For her thesis,
Mrs. Crum is conducting a research study on how the Scouting Program
prepares boys for adult life.

I believe this research study could provide some valuable information
about the Scouting program. Therefore, I have given my approval for her
to conduct this study and have agreed to work in cooperation in
conducting the research study.

I am writing to you to encourage you to participate in this study by
completing the enclosed questionnaire. This questionnaire will take less
than thiffy minutes of your time and will conclude your role in the study.
Your participation in this study is completely voluntaryr four opinions
are important to this study ffid, therefore, I hope you will choose to
participate.

Thank you for your cooperation in this matter.
Yours In Scoutirg,

A. Ely Brewer, Jr
Scout Executive
AEB:tlh

APPENDIX E
INITIAL LETTER OF CONSENT
TO PARTICIPANTS
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Dee Crum
MSW Graduate Student
Augsburg College
Minneapolis, MN 55454

February 21, 1996

Dear Scout,
! am a graduate student working toward a Masters in Social Work degree
at Augsburg College in Minneapolis, MN. For my thesis, I am researching

scouts' perceptions of the Scouting program and how successful the Scouting
program is in shaping boys into healthy young adults who are productive
citizens. You were selected as a possible participant because you had
participated in the Scouting program, you had achieved the rank of Star, Life or
Eagle, and you were at least seventeen years old between the years of 19851990 according to troop records. This research study has been approved by Ely
Brewer, the Scout Executive of the Mid-lowa Council of the Boy Scouts of
America.
Backoround lnformation.
This research study is being conducted to provide information for my
thesis which focuses on evaluating the effectiveness of the Scouting program in
preparing boys for adult life. lt is also an opportunity for you to report your
experience of how the Scouting program has affected you in your life. The data
collected from this study will be used to enhance our knowledge of youth
programs and to assess the effectiveness of the Scouting program within the
Mid-lowa Council.
Voluntarv Nature of Thiq _S.ludv.
Your experiences and opinions are important to this study. You have the
choice to participate or not to participate in this study. Your decision whether or
not to participate will not affect any current or future relations you may have with
the Mid-lowa Council, the Boy Scouts of America, or Augsburg College.
Angnymitv of Participants.
For this study, questionnaires are being sent to Star, Life and Eagle
Scouts who belonged to a Mid-lowa Council troop between the years 1985-1990
and who were at least seventeen years old according to the troop records.
Your anonymity is protected by the Mid-lowa Counci! office who has
compiled the mailing list for this survey and mailed out the questionnaires. I do
not know your name nor will I ever know your name or address, There is no
identifying information on the guestionnaire and you are enouraged not to sign
the questionnaire or use a retum address. All completed, retumed

guestionnaires will be returned to the Mid-lowa Council office where they will
remain sealed and held in a file until I pick them up for analysis.
lnformation from this survey will be used for my thesis and shared with
Augsburg College and the Mid-lowa Council in summarized form only. No
names will be used and the summarized report will not contain any identifying
information.
All questionnaires will be kept in a locked file cabinet at my home and will
only be viewed by myself. The questionnaires will be destroyed at the
completion of the study, no later than October, 30 1996.
Risks of Bein a Participant.
ln completing this questionnaire, you may be reminded of experiences
that you felt uncomfortable with or that were unpleasant for you. You may
choose to skip any questions that are uncomfortable for you to answer. lf you
find that this questionnaire initiates an adverse emotional response, it is
suggested you seek counseling immediately from a professional counselor.
Benefits of Being a Participant.
While there are no direct benefits for the participants in this research
study, this is an opportunity for you to report your experiences and opinions as
to how the Scouting program has affected you in your life. Reporting your
experiences ffiay, in tum, assist the Mid-lowa Council and other youth programs
in assessing the effectiveness of services provided and future needs or
concerns.
Procedures
We ask that you please complete this questionnaire. This is a one time
commitment that will take fifteen to twenty minutes to complete. Once
completed, return the questionnaire in the self-addressed, stamped envelope
that is provided no later than March 10, 1996. The completion and retum of the
questionnaire indicates your consent to participate in the study and concludes
your role in the study. Please keep this consent letter for your records.
ln two weeks, you may receive an identical questionnaire. This second
questionnaire is being sent out to all participants as a second opportunity to
participate in the study. Please disregard this second questionnaire if you have
already completed and returned the first or if you have chosen not to participate
in the survey.
Thank you for your participation in this study. lf you should have any questions
concerning this study or the questionnaire please call Dr. Sharon Patten,
Department of Social Work, Augsburg College, (612) 330-1723.
Sincerely,
Dee Crum
MSW Graduate Student
IRB approval # 95-36-1

APPENDIX F
FOLLOW-UP LETTER
TO PARTICIPANTS
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Dee Crum
MSW Graduate Student
Augsburg College
Minneapolis, MN 55454

March 7, 1996

Dear Scout,

l need vour support!!! I am a graduate student working toward a
Masters in Social Work degree at Augsburg College in Minneapolis, MN. For my
thesis, I am researching Scouts' perceptions of the Scouting program and how
the Scouting program helps young boys develop into productive, healthy young
adults. Two weeks ago, the Mid-lowa Council mailed you a letter regarding this
research study and asked for your voluntary participation in the study. lf you
have already completed the first questionnaire, or if you chose not to
participate, please disregard this follow-up letter requesting your
participation in this study. This research study has been approved by and is
being done in cooperation with Ely Brewer, the Scout Executive of the Mid-lowa
Council.
Backqfgu nd I nformat

i.o.n.

This research study is being conducted to provide information for my
thesis which focuses on the effectiveness of the Scouting program in preparing
boys for adult life. lt is also an opportunity for you to report your experience of
how the Scouting program has affected you in your life. The data collected from
this study will be used to enhance our knowledge of youth programs and to
assess the effectiveness of the scouting program within the Mid-lowa Council.
Voluntarv N.ature of This Studv.
Your experiences and opinions are important to this study. You have the
choice to participate or not to participate in this study. Your decision whether or
not to participate will not affect any current or future relations you may have with
the Mid-lowa Council, the Boy Scouts of America, or Augsburg College.

Anonunitv of Participants.
For this study, questionnaires are being sent to Star, Life and Eagle
Scouts who belonged to a troop between the years 1985-1990 and who were at
least seventeen years old according to the troop records.
Your anonymity is protected by the Mid-lowa Council office who will be
compiling the mailing list for this survey and mailing out the questionnaires. I do
not know your name nor will I ever know your name or address. There is no
identifying information on the questionnaire and you are encouraged not to sign
the questionnaire or use a return address. All completed, returned

questionnaires will be returned to the Mid-lowa Council office where they will
remain sealed and held in a file until I pick them up for analysis.
lnformation from this survey will be used for my thesis and shared with
Augsburg College and the Mid-lowa Council in summarized form only. No
names will be used and the summarized report will not contain any identifying
information.
Atl questionnaires will be kept in a locked file cabinet at my home and will
only be viewed by myself. The questionnaires will be destroyed at the
cornpletion of the study, no later than October, 30 1996.
Risks of Being a Particip3nt.
ln completing this questionnaire, you may be reminded of experiences
that you felt uncomfortable with or that were unpleasant for you. You may
choose to skip any questions that are uncomfortable for you to answer. lf you
find that this questionnaire initiates an adverse emotional response, it is
suggested you seek counseling immediately from a professional counselor.
Benefitp .gf E_eino a Parti.gipant.
While there are no direct beneflts for the participants in this research
study, this is an opportunity for you to report your experiences and opinions as
to how the Scouting program has affected you in your life. Reporting your
experiences may, in turn, assist the Boy Scouts of Arnerica and other youth
programs in assessing the quality of services provided and future needs or
con@rns.

Procedures
YOUR OPINION lS IMPORTANT TO THIS STUDYIII Please complete
this questionnaire. This is a one time commitment that will take onty fifteen
minutes to complete. Once completed, retum the questionnaire in the selfaddressed, stamped envelope that is provided no later than March 24, 1996.
The completion and retum of the questionnaire indicates your consent to
participate in the study and concludes your role in the study.
Thank you for your participation in this study. lf you should have any questions
concerning this study or the questionnaire please call my thesis advisor, Dr.
Sharon Patten, Department of Social Work, Augsburg College, (612) 330-1729.
Please keep this consent letter for your records.
Sincerely,

Dee Grum
MSW Graduate Student
IRB Approval #95-36-1
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